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The APA Commission on Accreditation (CoA) is providing these instructions to give you a framework 
for completing your self-study.  All programs must follow these instructions using the outline provided 
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(see Implementing Regulation (IR) D.2-3).   
 
Throughout the instructions you will find that various kinds of data, documents, and materials are 
required in your self-study. Some of these requirements are relatively new, and reflect changes in higher 
education that impact the accreditation process.  For example, you are now required to outline the 
curricular and training requirements for your program’s goals in terms of objectives and competencies (in 
Domain B),  and must provide evidence of instilling these in your interns (in Domain F). Those who have 
not prepared a self-study recently may not be familiar with these new requirements, so should consult the 
Implementing Regulations (IRs) for current information; references to relevant IRs are provided 
throughout these instructions. It is always your program’s responsibility to keep abreast of changes in 
reporting requirements, self-study components, and materials that must be provided both in the self study 
and in its public documents. 
 
During the accreditation process, your self-study will undergo extensive review by Office staff, site 
visitors, and CoA members.  The process is most efficient and productive when questions and requests for 
clarification start a collaborative process to ensure that the self-study accurately reflects your program. 
This should not be considered an adversarial process, but rather a process of working together to ensure 
that an acceptable level of quality is maintained in the field.  While your program clearly has expertise 
regarding its own structure and model, the Commission on Accreditation represents expertise in 
psychology accreditation in general.  Working collaboratively to enhance the clarity and 
comprehensiveness of the self-study should be the goal of all involved. 
 

SELF-STUDY PROCESS 
 
The accreditation self-study process is a form of INTERNAL program evaluation.  It is primarily intended 
to provide your program an opportunity to systematically review, describe, and evaluate its education and 
training model and outcomes (Domains B and F of the Guidelines and Principles for Accreditation of 
Programs in Professional Psychology, or G&P).  While all Domains of the Guidelines and Principles are 
important and necessary to address, Domains B and F, and the correspondence between the two, are the 
most salient areas for describing both the nature of your program and its ultimate success.  They are also 
the two Domains in which programs often provide inadequate information with which to make judgments.  
 
The self-study also functions as an EXTERNAL program evaluation, by providing the CoA and site 
visitors an opportunity to assess the degree to which your program’s model and outcomes are consistent 
with the Scope of Accreditation and the G&P. 
 
The G&P requires that each program “be evaluated in the light of its own education and training 
philosophy or model, insofar as [it is] consistent with those generally accepted as appropriate to the 
profession and the Commission on Accreditation” and is within the constraints set forth in the G&Ps.  The 
self-study therefore should accurately reflect both the unique aspects of your program’s education and 
training model as well as the appropriateness of the model to the CoA and to the profession.  The 
Accreditation self-study, site visit, and CoA review are all activities aimed at evaluating your program’s 
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model, its components, and its consistency with the G&P. 
 
A program may choose to adhere to the principles and values of a specific professional psychology 
training community whose training model was promulgated at a national conference.  In such a case the 
CoA expects your program’s unique training goals and objectives to be consistent with the training 
principles, values, goals, and objectives published in that conference’s proceedings, as well as with those 
in the G&P.  In all cases, your program must clearly specify its training model or philosophy. 
 
Likewise, a program may have training goals and objectives that extend beyond those required by the 
G&P, may use innovative training processes or educational methods that are unique to its training setting, 
or may employ nontraditional training populations or other resources not reflected in the G&P. All of 
these must be clearly identified and presented where requested in order to be evaluated as part of the 
accreditation review.  
 

DEFINITIONS 
 
The phrase “education and training model (or philosophy),” as used in the G&P, refers to a program’s 
education and training plan.  An education and training model has five (5) distinct components that, taken 
collectively, should depict your program accurately: 
                        

1.   Philosophy (values and principles); 
2.  Goals, described in terms of objectives, competencies, and their outcomes; 
3.  Processes and methods; 
4.  Resources; and 
5.  Program evaluation and assessment.  

 
1. Philosophy (values and principles) describes the rationale for an education and training program.  

It addresses fundamental assumptions which define what is “appropriate and important” to the 
public, to the professional psychology training community at large, and to the training program 
and its sponsor institution.  The values and principles underlie your program’s entire model and 
should logically lead to your program’s goals and objectives.  Normally this information is 
portrayed in your program’s materials (e.g., catalog, website) and in some cases by referencing 
published material on models. Discuss this information in Domain B. 
 

2. Goals and objectives are descriptions of expected, predicted or desired outcomes.  A Goal is 
broader than an Objective.  Typically one goal subsumes several objectives.   
 
For example, a program goal might be:  to produce competent clinicians.  Objectives under this 
goal could include production of interns who are competent in psychological assessment; 
production of interns who are competent in psychotherapy; etc.    
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Goals and objectives are targets, and competencies serve as the operationalized and measured 
translation of those objectives.  Competencies are the knowledge, attitudes and skills exhibited by 
interns, all of which demonstrate that your program is meeting its objectives.   

 
An outcome reflects the extent to which a goal or objective has actually been reached (as in: “Our 
outcomes were as follows: Goal 1 is comprised of four Objectives (A-D). We fully achieved 
Objectives A, B and C, but we failed to reach Objective D, because only 70% of the interns 
attained minimal levels of achievement on the competencies that assess Objective D. Therefore, 
we were partially successful in achieving Goal 1.”).  

 
Present your program goals, objectives, and competencies, along with the method for evaluating 
their achievement, in Domain B.  Domain B should focus on  how your program plans to deliver 
its educational content to interns, and how it will assess whether the goals and objectives are being 
met by each intern.  In other words, Domain B focuses on how goals, objectives, and 
competencies will be taught and assessed. On the other hand, the evidence from those 
assessments, showing which goals and objectives are actually achieved by your program, belongs 
in Domain F. So Domain B focuses on the plan for training and assessment, and Domain F focuses 
on program outcomes.    

 
3. Processes address the “how” of the training enterprise.   In Domain B your program should 

describe the methods, procedures, and efforts (i.e., your program’s training and education 
activities) used to ensure that intern outcomes reflect your program’s principles, goals and 
objectives.  Rotation descriptions, training activities, seminar/didactics, syllabi, program policy 
manuals, etc., are examples of descriptions of training processes. This information belongs in 
Domain B.  
 

4. Resources are the human and fiscal “tools” and “raw materials” necessary to attain your 
program’s goals and objectives.  They include the physical training environment; the equipment, 
materials and supplies; the faculty, training supervisors, and other staff; the interns; the training 
populations and settings; and the financial support for your program.  Information about your 
program’s resources belongs in Domain C.    

 
5. Program evaluation and assessment consists of both internal and external program evaluation.  

These activities traditionally focus on resources, processes and outcomes: 
 

a) Resource evaluation assesses the quality, adequacy and sufficiency of the resources 
employed in the process of attaining goals and objectives. 

 
b) Process evaluation assesses the methods and activities employed to attain program goals 

and objectives; the consistency of the methods and activities with those goals and 
objectives and the values and principles informing them; and how they relate to the actual 
outcomes produced. 
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c) Outcome evaluation compares or measures a program’s desired, expected or predicted 

outcomes (i.e., its education and training goals and objectives) against its actual data (i.e., 
the “products” of the training programs).  In so doing, outcome evaluation assesses the 
degree to which your program was successful in realizing its goals and objectives both 
during the internship program and after completion of the internship (i.e., its desired, 
expected or predicted “products”). 

 
 

IMPORTANT:  Information about program self-assessment and outcomes is required in Domain F.  
This information must include measures of intern performance while in your program (proximal 
measures) and measures of the performance of graduates of your program (distal measures).  The 
CoA requires all programs to provide aggregated data for both proximal and distal outcomes in 
relation to Domain F.  By presenting and analyzing such outcome data, programs can directly 
evaluate their success at achieving educational goals and objectives.  

 
SELF-STUDY FORMAT 

 
The attached instructions refer to and follow the sequence of the Domains of the G&P.  There is a 
narrative component, as well as required Tables 1-5 used to summarize quantitative information.  In many 
instances, a question can be answered concisely in the appropriate table.  In some instances, a question 
may require a more extensive or detailed response. Some answers can be given by carefully referencing 
your program’s website, catalog, and/or handbook.  You are strongly encouraged to strike a balance 
between being succinct and comprehensive in responding to self-study questions.  Your program, the site 
visitors and the CoA are best served by descriptions that are accurate, complete, and concise.   Excess or 
unnecessary information often impedes the review process, making it difficult to find relevant details. 
When you are unsure about what should be included, please do not hesitate to contact the Office of 
Program Consultation and Accreditation for assistance.   
 
TEMPLATE AND FORMATTING:  The Word template of these instructions includes the text of the 
G&P as well as specific prompts in bold font to guide your responses.  If you wish, you may delete the 
G&P text and bold prompts from your final submission, but be sure to follow the sequence of the G&P to 
facilitate review of each domain criterion. Use the G&P numbering system and a brief summary heading 
to identify and label each of your responses as you complete the self-study (e.g., “C.3b, Clerical/technical 
support”).  Programs that do not follow these guidelines will have their self-studies immediately returned 
for resubmission in accordance with IR D.2-3. 
 
In a few instances an Accreditation Guideline (and the self-study question pertaining to that guideline) 
appears in slightly different forms in more than one G&P Domain (i.e., is repeated).   In those instances it 
is appropriate  to refer  to the response previously provided, or the response to come, to avoid redundancy 
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(an example is the material on diversity in Domain A and the detailed information on diversity in Domain 
D).   It is important that references to information provided earlier in the self study refer to both the G&P 
numbering guide and the correct page number to assist the reviewer in finding the necessary information.   
 
Further, most training programs and their activities are extensively documented.   Therefore it is 
appropriate to refer directly to existing program documentation (e.g., catalog, website, intern handbook) 
in narrative responses to self study items.  When referring to existing program documentation it is 
imperative that you append the relevant documentation and specify exactly where the requested 
information can be located in the appended documents (including page number of the documentation in 
the final self study document).  Only material that is specifically referenced in the self-study text should 
be included in the appendices.   
 
Some examples of existing program documentation useful in responding to self-study questions are: 

1. Brochures, printouts of your program’s website, or other informational materials describing your 
program’s mission, training resources and processes;  

2. Program manuals or intern training handbooks;  
3. Didactic seminar schedules, training calendars, listings of training events such as colloquia, 

workshops, invited lectures, grand rounds; 
4. Rotation descriptions, sample training contracts, descriptions of required knowledge and practice 

competencies, 
5. Descriptions of methods of measuring attainment of program and intern training goals and 

objectives, samples of performance-based examinations, evaluation forms and other resource, 
process or outcome assessment methods; 

6. Descriptions of training outcomes, e.g., intern work samples, scholarly products, post-docs or 
initial employment settings;  

7. Administrative policy and /or procedure manuals, program correspondence, etc. 
 
 

A WORD ABOUT IMPLEMENTING REGULATIONS (IRs) 
 
Please review the Implementing Regulations relevant to internship program training before preparing your 
self-study. The most recent version of these policies can be found on the accreditation web page at 
http://www.apa.org/ed/accreditation/about/policies/.  The IRs serve as a companion piece to the 
G&P/Operating Procedures. They  are intended to clarify portions of the G&P, and may help you respond 
to specific elements of the Domains more efficiently and concisely.   
 
To make relevant IRs easily accessible to programs when completing the self-study, these instructions 
include  page links to specific IRs. However, since the IR documents are changed more frequently than 
the self-study instructions,  it is possible that the the link will not take you to the exact page of the 
relevant IR.  The IR reference number is included in the self-study instructions to ensure that you can find 
the correct IR.   
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The CoA regularly updates existing IRs and  develops new policies as appropriate.  The Office produces a 
public update after each Commission meeting to highlight new or updated policies and procedures.  
Programs are encouraged to review those updates, available online at 
http://www.apa.org/ed/accreditation/newsletter on a regular basis for policy updates. 

 
SELF-STUDY SUBMISSION REQUIREMENTS AND REMINDERS 

 
In addition to the instructions above, your program must follow these additional guidelines: 
 
Physical submission: 
 

● First-time applicants provide 4 original copies of the self-study.  Programs undergoing periodic 
review provide 3 original copies of the self-study.  Please note that the copies sent to the APA 
Office are for internal use only.  It is your program’s responsibility to provide additional self-
study copies to its site visitors once the team has been selected.   
 

● First-time program applicants must pay a $2250* application fee before the self-study can be 
processed for review.  Applicants applying for “Accredited, on contingency” status must remit an 
application fee of $2000*. You may send a check with the self-study or you may pay via credit 
card over the phone.  Call the office with any questions about payment.  (*please verify current 
fees on the Accreditation website) 
 

● It is not necessary to send the self-study in 3-ring binders.  All self-studies are removed from large 
binders and placed in identical folders.  Rubber bands, clips, or your own folders/dividers are 
acceptable ways of identifying each copy of the self-study. 
 

● Binding is not necessary; however, if you choose to use it, please use binding that is easy to 
remove when extra copies of the self-study are eventually shredded by our Office. 
 

● Within each self-study, it is very helpful to have some way of marking/dividing the appendices 
and sections so that referenced information can be easily located. 
 

● Photocopying materials on two sides is encouraged in order to minimize paper usage. 
 

Length and formatting: 
 

● There is no page limit for internship programs. However, programs are requested to provide 
concise, direct responses to each domain item.  
 

● Use no smaller than 12-point typeface.  
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● The three required tables (A.6, B.2, and B.4) are not to be included within the narrative portion of 

the self-study: Table A.6 should be inserted into Appendix A; Tables B.2 and B.4 should be 
placed in Appendix B. 
 
 

● If other tables embedded in the self-study are lengthy, your program is encouraged to provide a 
shortened version within the Domain and include the full version within the appendices, 
referenced accordingly.   
 

● All pages within the document should be coherently numbered so that information can be easily 
referenced. The best way to do this is to have material associated with each appendix start with the 
appendix letter and then page numbers beginning with 1. So for example, there will be a page B1, 
B2, B3, etc., and a page C1, C2, etc. The required transmittal page, as well as the Summary Check 
Sheet and Table of Contents, do not need to be numbered.   Bound documents (i.e., program 
brochures or catalogs) may be inserted into an Appendix and do not need to be re-numbered.  
Please clearly indicate (e.g., tabs or dividers) the different components (e.g., narrative domain 
responses, tables, appendices) of your self-study.  
 

● Form fields indicate where responses are necessary in the narrative.  The gray text boxes can be 
deleted (i.e., your final text should not be highlighted in gray) and are only there to remind you to 
provide information in that spot.  It is difficult to edit within the form fields.  You may wish to 
prepare your response outside the form field and paste into the gray boxes or you may replace the 
gray boxes with your text.   
 

● Appendices should contain materials that support the self-study narrative.  Only material that is 
referenced specifically (Appendix # and page #) within the self-study text and/or requested in 
these instructions should be included in the appendices.  Do not assume an item in the appendices 
will be read unless it is specifically referenced within the self-study. 
 
 
 
 

Miscellaneous: 
 

● Intern Names:  Nothing in the self-study requires you to provide interns’ names. If your program 
wishes to include intern names, your program must reference and include clear documentation of 
the interns’ written permission to do so in the Appendices.  When submitting sample documents 
(e.g., intern surveys, evaluation forms), please remove any name that could raise FERPA or Health 
Information Portability and Accountability Act (HIPAA) issues, questions, or concerns. 
 

● CVs:  Follow the abbreviated CV format provided in these instructions, answering all questions 
briefly.  Do not exceed the 2-page limit for any CV.  Do not send full vitae in addition to the 
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abbreviated CVs; only the abbreviated CVs will be reviewed.  Please double-check to make sure 
that a CV is included for every faculty member listed in Table 2(a).  Exceptions to the CV 
requirement are noted in the footnotes to that table.  Site visits and final decisions can be delayed 
because CVs are missing and/or incomplete in self-studies. 

 
Important reminders! 

 
● While reviewing your program’s past self-study may be useful in program self-assessment and 

enhancement, please note that the instructions are modified each year.  You must follow the most 
current instructions since specific information that may not have been requested in the last self-
study may now be requested. 
 

● After completing your self-study, please complete and submit the checklist on the following page 
to ensure that your program has provided all necessary information. 

 
● Site visits, reviews, or final accreditation decisions are often delayed due to avoidable mistakes 

and/or omissions.  Before submitting the final document, please double-check to make sure that: 
 

o All components of the self-study that need to be submitted are included, in the correct 
order;   

o The required Summary Check Sheet and Table of Contents is included, listing page 
numbers for all domains, tables and appendices, with all pages coherently numbered 
throughout the entire document; 

o All numbers/data reported are consistent among the narrative, required tables, and publicly 
available information (e.g., on your program’s website, in program brochures, in APPIC 
directory); 

o References to page numbers of policies and other appendices are correct throughout the 
narrative and the Summary Check Sheet and Table of Contents; 

o Every question, item, or concern described in this document has been addressed;  
o If during the most recent accreditation review, your program was asked to provide a 

response with your next self-study, that response is included within the relevant Domain(s) 
and discussed in Domain F;  

o Every new requirement or request for additional information is clearly documented and 
easy to assess for completeness; and 

o You have included the transmittal page, signed by all parties or designee(s). 
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☐ REQUIRED CHECKLIST:  This completed checklist should be included with each copy of 

the self-study, immediately after the signed Transmittal Page. 
 
After completing your self-study, complete the checklist below to ensure that you have provided all 
necessary information with accurate references.   Please double-check to ensure that all page numbers 
noted here are identical to ones provided within the self-study narrative.   
 
 

Summary Checklist and Table of Contents 
Task Appendix / 

Page #(s) 
Transmittal page signed by all parties  
All pages consecutively numbered including appendices  
Summary Checklist and Table of Contents  
Domain A 14-20 
Domain B 21-31 
Domain C 31-40 
Domain D 40-43 
Domain E 44-50 
Domain F 50-55 
Domain G 55-57 
Domain H 57-58 
Table 1 59-60 
Table 2 60-66 
Table 3 67-70 
Table 4 71 
Table 5 72-73 
Appendix A Table (Required Table A6) APPENDIX A 
Appendix B Tables (Required Tables B2 and B4) APPENDIX B 
Abbreviated CVs for all individuals identified in Table 2 APPENDIX C  
Intern handbook APPENDIX D 
Intern brochure/web pages APPENDIX E 
Intern certificate of completion (blank) APPENDIX J 
All program policies required by Domain A.6: 
Intern selection  
Practicum and academic preparation requirements   
Internship administrative and financial assistance 
Internship performance evaluation/feedback/advisement policies 

 
APPENDIX L 
APPENDIX D 

 
APPENDIX D 
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Intern retention and termination policies 
Internship due process policy 
Internship grievance procedures 
Other policies required by the host agency 

APPENDIX M 
APPENDIX F 
APPENDIX F 

Consortium Agreement signed by all members, if applicable N/A 

Sample intern evaluation forms APPENDIX E 
Sample internship outcome evaluation surveys with aggregate data (during and after 
program completion) 

APPENDIX K 

Seminar List/Schedule with descriptions as necessary APPENDICES 
H & I 

Minimum requirements for successful completion of the internship (e.g. Average 
rating across competencies, - or no competency lower than “x”) – if identified on 
evaluation form(s), indicate all pages on which these requirements appear 

APPENDIX B 

Correspondence with the CoA since last review N/A 
Other: (ADD ADDITIONAL ROWS AS NECESSARY TO INCLUDE ALL 
RELEVANT INFORMATION PROVIDED IN THE SELF-STUDY DOCUMENT) 

N/A 
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TRANSMITTAL PAGES 
Internship Programs: Self-Study Report for 2016	

 
Please include all required signatures. 

 
☐ Currently Accredited (3 copies)     Date Submitted: December 1, 2015   
 OR 

☒ Applicant (4 copies) 
 

Program Name: Avondale Elementary School District  
Department Name (if applicable): N/A 

Institution/Agency Name (if different from program name): N/A 

Location (City/State): Avondale, AZ 

                                       
Date of last CoA site visit: NA     Number of interns in program this year: 4 
 
Is the program seeking “Accredited, on contingency” status? (A description of the accreditation statuses is 
located in the Accreditation Operating Procedures).   
☒ No  ☐ Yes 

 

Is the program seeking concurrent accreditation with the Canadian Psychological Association?   
☒ No  ☐ Yes 

 
Is the internship program part of a consortium? ☒ No  ☐Yes    
(If Yes, list all consortium affiliates, including addresses and a contact person for each site): NA 
 
Is the program invoking Footnote 41:  ☒ No ☐ Yes 

 
PROGRAM CONTACT INFORMATION:  The following information will be used to update our 
internal Office database.  The individuals listed will receive copies of important program written 
correspondence (e.g., site visit reports, decision letters).  Please add the relevant contact information for 
any other individuals who the program would like to receive such correspondence (e.g., co-directors, 
accreditation coordinator, Provost, etc).  Signatures indicate that the self-study has been approved for 

                                            
1

 See Footnote 4 under Domain D regarding policies of religiously-affiliated institutions. 
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submission and serve as an invitation to conduct a site visit to the program.   
 
Program Director: Neil Stafford, Psy.D.                                                      

(Name)    (Signature) 
Credential and Jurisdiction of Director of Training, i.e., licensed, registered or certified: Licensed in 
Arizona 

Title: Lead Psychologist/Director of Community Health Initiative 
Full Mailing Address: 295 W Western Ave Avondale, AZ 85323 
Phone Number: 623-772-5104 Ext. NA Fax: 623-772-5090 
Email Address: nstaffo@avondale.k12.az.us 
 
 
 
 
 
Chief Psychologist/Dept Head: Neil Stafford, Psy.D.                                                         	

(Name)    (Signature) 
Title: Lead Psychologist/Director of Community Health Initiative 

Full Mailing Address: 295 W Western Ave Avondale AZ 85323  
Phone Number:       Ext.       Fax:       

Email Address:       

 
 
Institution/Agency President/CEO:Betsy Hargrove, Ed.D. 

      (Name)              (Signature or that of designee*) 
Title: Superintendent 
Full Mailing Address: 295 W Western Ave Avondale, AZ 85323 
Phone Number: 623-772-5000 Ext. NA Fax: 623-772-5001 
Email Address: bhargro@avondale.k12.az.us 
 
 
 
*If signed by designee, provide the full name of that individual in addition to the name of the person for 

whom he/she signed. 
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Self-Study for Internship Training Programs 
 
♦ The Guidelines and Principles for Accreditation (G&P) are printed below in italic font, followed 

by specific or clarifying instructions that are bolded throughout the text.  Template form fields 
and check boxes (indicating information has been included) are provided for information 
related to each question.  Please read all introductory information and instructions on pages 2-8 
before proceeding.   

 
♦ As noted in these instructions, the following template is REQUIRED.  It is not necessary to 

delete any text from the submitted document.  Ensure that all checkboxes and form fields have 
been addressed.   

 
Domain A: Eligibility 

As a prerequisite for accreditation, the program’s purpose must be within the scope of the accrediting 
body and must be pursued in an institutional setting appropriate for the education and training of 

professional psychologists. 
 
1. The program offers internship education and training in psychology, one goal of which is to prepare 
students for the practice of professional psychology.   
 
☒ Review Implementing Regulation (IR) C-10: Affiliated internship training programs. 
 
☒ State your program goal (s) describing training in the practice of professional psychology.  
The Avondale Elementary School District (AESD) Internship Program is designed to prepare interns to 
excel in the provision of psychological services to a school based community. Building on the 
professional skills and competencies acquired during graduate school training, interns gain practical 
experience and increasing independence in a variety of assessment approaches and therapeutic techniques 
with diverse populations. The AESD Internship Program utilizes the practitioner-scholar model of 
training. Rather than the production of original research, this model of training emphasizes the 
development of professional competencies that are based on current research, scholarship, and practice. 
“Scholar” is defined as a practitioner who is always reading, learning, and developing in order to maintain 
and/or increase his or her competence in whatever professional roles he or she undertakes. Thus, 
psychology interns are urged to critically evaluate current theory, research, and practice when 
approaching their clinical tasks. 
 The specific goals of the AESD Internship Training Program are as follows: 
 

1. The Intern has knowledge of varied models and methods of assessment and data-collection 
methods for identifying strengths and needs, developing effective services and programs, and 
measuring progress and outcomes.   

 
2. The Intern has knowledge of varied models and methods of assessment and data-collection 
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methods for identifying strengths and needs, developing effective services and programs, and 
measuring progress and outcomes.   

3. The Intern has knowledge of biological, cultural, and social influences on academic skills; human 
learning, cognition, and developmental processes; and evidence-based curriculum and 
instructional strategies.    

 
4. The Intern has knowledge of biological, cultural, developmental, and social influences on behavior 

and mental health; behavior and emotional impacts on learning and life skills; evidence-based 
strategies to promote social-emotional functioning and mental health.   

 
5. The Intern has knowledge of varied models and strategies of consultation, collaboration, and 

communication applicable to individuals, families, groups, and systems and methods to promote 
effective implementation of services.   

 
6. The Intern has knowledge of principles and research related to resilience and risk factors in 

learning and mental health, services in schools and communities to support multitier prevention, 
and evidence-based strategies for effective crisis response.   

  
7. The Intern has knowledge of principles and research related to family systems, strengths, needs 

and culture; evidence-based strategies to develop collaboration between families and schools.    
 

8. The Intern has knowledge of individual differences, abilities, disabilities, and other diverse 
characteristics; principles and research related to diversity factors for children, families, and 
schools including factors related to culture, context, and individual and role differences; and 
evidence-based strategies to enhance services and address potential influences related to diversity.  

  
9. The Intern has knowledge of research design, statistics, measurement, varied data-collection and 

analysis techniques and program evaluation methods sufficient for understanding research and 
interpreting data in applied settings.   

 
10. The Intern can demonstrate skills to provide services consistent with ethical, legal, and 

professional standards; engage in responsible decision-making; collaborate with other 
professionals and apply professional work characteristics needed for effective practice as a school 
psychologist, including respect for human diversity and social justice, communication skills, 
effective interpersonal skills, responsibility, adaptability, initiative, dependability, and technology 
skills.  

 
☒ Describe the mission of your sponsoring agency.  For consortia programs, describe the 

mission of each of the sponsoring agencies. The AESD mission is to support learning, make a 
difference, release potential, and enjoy the experience one child at a time. The mission of the 
internship program is to provide planned and programmed training in assessment, individual and 
group therapy, and consultation to produce independent school psychologists that are passionate 
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and committed to high quality service to children and families. 

 
2. The program is sponsored by an institution or agency, which has among its primary functions the 
provision of service to a population of recipients sufficient in number and variability to provide interns 
with adequate experiential exposure to meet its training purposes, goals, and objectives. 
 
☒ Describe the demographics, characteristics, and size of the populations served.  If the 
training takes place in more than one setting, describe the multiple settings, their service recipient 
populations and the types of training experiences offered in each setting.  For consortia programs, 
describe separately the characteristics and size of the population served by each of the institutions 
or agencies in the consortium and the types of training experiences offered in each setting. The 
Avondale Elementary School District encompasses parts of the cities of Goodyear and Avondale in the 
western suburbs of the metropolitan Phoenix area. AESD serves students from Preschool through Eighth 
grade. Student enrollment is approximately 5,800 over nine campuses and one alternative program. The 
district’s population is approximately 70% Hispanic/Latino, 20% Caucasian, and 5% African American. 
Seven of the schools are structured as Kindergarten through Eighth grade campuses, one is Kindergarten 
through Fourth grade, one is a Fifth through Eighth grade, and the alternative program is Kindergarten 
through eighth program. AESD also has a community education program that includes a typical 
preschool, before school and after school programs. Finally, AESD provides a Special Needs Preschool 
for district residents. 

 The Exceptional Student Services Department within AESD serves approximately 640 students 
identified with a special education need. These students are diagnosed with disabilities including but not 
limited to Specific Learning Disabilities, Other Health Impairments, Emotional Disabilities, Speech 
Language Impairments, Intellectual Disabilities, and Autism. Resource service for learning disabilities is 
provided at all campuses. More specialized programs are located at different campuses. We also serve 
approximately 160 students identified with gifted abilities. The ESS department has 80 employees that 
contribute to providing services for these students. The staff members working with ESS include 
psychologists, speech pathologist, occupational therapists, physical therapists, special education teachers, 
paraprofessionals, nurses, and counselors. Interns are located at one campus, and provide service to those 
students located at that campus.  

 AESD is a Title 1 school district providing educationally based services to an exceptionally 
diverse population (e.g., racial/ethnic group membership, socioeconomic status, English Language 
Learners). Over 70% of students district-wide receive free and reduced lunch with some areas reaching 
over 90%. Trainees will receive a broad experience with diverse populations. 

 Interns are involved in a wide range of training activities including assessment, counseling, parent 
and teacher consultation, in-service training, didactics, professional conventions, and research. The school 
district serves children and families from diverse ethnic and minority backgrounds as well as students 
with varying disabilities and needs; therefore, training and experience in working with diverse 
populations is provided to all interns. The interns will work primarily at one campus within the district, 
and they will have experiences that span the different types of student services. 
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☒ Refer to your response above regarding the size and variability of the population served.  

Identify any barriers to provision of service to adequate experiential exposure and how your 
program has overcome these barriers to meet the program’s training goals and objectives. 
AESD serves children from preschool through eighth grade. Interns will not have regular contact 
with adolescents aged 15 years or older. To overcome this limitation,  interns  have the option to 
spend time with a local high school district assisting with evaluations and transition planning.  
There are two didactics offered that focus on high school students and special education within the 
high school setting. 

 
3. The program is an integral part of the mission of the institution in which it resides and is represented in 
the institution’s operating budget and plans in a manner that enables the program to achieve its goals 
and objectives. 
 
☒ Describe how the program is integral to the institution’s mission. The mission of AESD is to 
prepare students for high school. The internship program provides additional resources to our staff and 
students to support this goal through the services offered by the interns. Training interns in the AESD 
model of school psychology promotes excellent psychology services for AESD and for other school 
districts graduates of the program may work at in the future. AESD interns receive the highest level of 
training, ongoing support, and opportunities to experience all aspects of school psychology ultimately 
preparing them to be successful at any school site.  
 
☒ How does the institution ensure that the program has the resources to achieve its goals and 
objectives? AESD has built the program to ensure appropriate supervision, encouraging interns to 
become licensed, and providing release time for supervision and professional development. AESD’s 
Superintendent and Governing Board have financially committed to the maintaining employment of 
highly qualified  supervisors.  
 
☒ Describe how the program receives its budget.  Consortial programs should describe how 

the program is integral to mission of each institution or agency and how the program 
receives its budget from each institution or agency. The training program is funded through the 
general Maintenance and Operation budget. The Governing Board has made a commitment to the 
training program as the funding is taken out of the general budget. 

 
4. The program requires of each intern the equivalent of 1 year full-time training to be completed in no 
less than 12 months (10 months for school psychology internships) and no more than 24 months.   
 
☒ Review: IR C-8: Completion of an accredited internship training program: Issue of half-

time, two-year internship programs.   
 
☒ The program length is (Check all that apply): 
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 ☒ One year full time, 12 months 
 ☐ 10 months (School Psychology) 
 ☐ Part-time up to 24 months 
 
☒   Elaborate on the time commitment required of the interns.  Provide a breakdown of the time 

interns spend in various activities and roles (e.g., a sample weekly schedule for interns).  
Consortia programs should elaborate on the time commitment required of interns at each 
site.  If your program hosts both part-time and full-time interns, please delineate the 
differences in time commitment and responsibilities. Interns work a 40 hour week, Monday 
through Friday. They conduct evaluations, complete assessment reports, and participate in training 
during school breaks. The following is a breakdown of hours spent in a typical week. 

 
     

Activities	 Hours/Week	

Direct/Indirect Services  

Assessment 6 

Observation 4 

Counseling 2 

Consultation 4 

MET/IEP Meetings 5 

Professional Development  

Individual Supervision 3 

Group Supervision 1 

Didactic Training 2 
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Administration  

Report Writing 10 

Case Management 3 

Total 40 

 
 
5. The program engages in actions that indicate respect for and understanding of cultural and individual 
diversity2. This is reflected in the program’s policies for the recruitment, retention, and development of 
staff and interns and in didactic and experiential training that fosters an understanding of cultural and 
individual diversity as they relate to professional psychology. The program has nondiscriminatory 
policies and operating conditions and avoids any actions that would restrict program access on grounds 
that are irrelevant to success in an internship or the profession. 
 
☒ Provide in Domain D the description of actions that indicate respect for and understanding 

of cultural and individual diversity and your program’s policies for the recruitment, 
retention, and development of staff and interns and in didactic and experiential training that 
fosters an understanding of cultural and individual diversity as they relate to professional 
psychology.   

 
☒ In the Table A.6, reference your program’s policies that indicate nondiscriminatory 

practices and demonstrate avoidance of any actions that would restrict program access on 
grounds that are irrelevant to success in an internship or the profession. 

 
6. The program adheres to and makes available to all interested parties formal written policies and 
procedures that govern intern selection; practicum and academic preparation requirements; 
administrative and financial assistance; intern performance evaluation; feedback, advisement, retention 
and termination; and due process and grievance procedures for interns and training staff. It complies 
with other policies and procedures of the sponsor institution that pertain to staff and interns’ rights, 
responsibilities, and personal development. 

 
☒ A6. REQUIRED TABLE:  In an appendix labeled “A”, please provide a list of the program-

                                            
2 See Domain A, Section 5 of Accreditation Guidelines and Principles for Doctoral Graduate Programs: Throughout 
this document, the phrase “cultural and individual diversity” refers to diversity with regard to personal and 
demographic characteristics.  These include, but are not limited to, age, disability, ethnicity, gender, gender identity, 
language, national origin, race, religion, culture, sexual orientation, and social economic status. 
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level policy documents referenced using the following table template. Additionally, provide 
page references for the following program policies (not self-study narrative text) that can be 
located within your program’s written documents in the appendices of the self-study. 

 
PLEASE NOTE:  The items below refer to program-level policies and procedures (e.g., those 
provided in an intern training handbook).  Those procedures should be provided in hard-
copy with the self-study.  If in addition to these program-level policies there are more 
general institutional or agency policies and procedures in place, it is acceptable to provide 
the appropriate webpage/URL address, with page numbers or instructions on how to find 
the specific policy.  Please note that evaluation forms per se are not considered policies. 
 
A6. Table Template (Insert a completed table into an appendix labeled “A”; do not include 
the table in this narrative narrative section). 

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any Domain A issues to specifically 
address “in the next self-study”?  If so, provide your response here.       

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any other Domain A issues to address 
(i.e., narrative responses due by a certain date)?  If so, briefly describe what information was 
provided to the CoA and whether the CoA determined the issue was satisfactorily addressed.  
You may reference correspondence in the appendices as necessary, but provide a brief summary 
of those issues here.        

 
ADDITIONAL DOCUMENTATION REMINDER FOR DOMAIN A 

 
Provide the information requested on the Transmittal Page and in Table 1.  
 
Include as appendices public materials on your host or sponsor institution, training program publicity and 
other program related material (brochures, letters, program manuals, handbooks, formal institutional 
policy and procedure memoranda, etc.,) describing intern recruitment and selection procedures; prior 
preparation and other admission requirements; program completion requirements; performance evaluation 
and feedback, conflict/grievance resolution, advisement, retention and termination policies and 
procedures, interns’ financial compensation and fringe benefits, etc. 
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Domain B: Program Philosophy, Objectives, and Training Plan 
The program has a clearly specified philosophy of training, compatible with the mission of its sponsor 
institution and appropriate to the practice of professional psychology. The internship is an organized 

professional training program with the goal of providing high quality training in professional 
psychology. The training model and goals are consistent with its philosophy and objectives. The 

program has a logical training sequence that builds upon the skills and competencies acquired during 
doctoral training. 

 
☒ Copy and insert the section(s) of your public materials that outline an explicit 

philosophy or model of professional training and education by which your program intends to 
prepare interns for the practice of professional psychology.  The AESD Internship Program is 
designed to prepare interns to excel in the provision of psychological services to a school based 
community. Building on the professional skills and competencies acquired during graduate school 
training, interns gain practical experience and increasing independence in a variety of assessment 
approaches and therapeutic techniques with diverse populations. Goals for training include preparing 
trainees to meet the standards for licensure and independent practice, and ensuring trainees are competent 
in the American Psychological Association (APA) standards for professional practice. Training also 
includes a focus on increasing intern awareness, sensitivity, and knowledge about issues impacting racial, 
ethnic, and economic minorities. In addition, interns may pursue individual interests and research 
throughout the training year as appropriate. 
 The AESD Internship Program utilizes the practitioner-scholar model of training. Rather than the 
production of original research, this model of training emphasizes the development of professional 
competencies that are based on current research, scholarship, and practice. “Scholar” is defined as a 
practitioner who is always reading, learning, and developing in order to maintain and/or increase his or 
her competence in whatever professional roles he or she undertakes. Thus, psychology interns are urged 
to critically evaluate current theory, research, and practice when approaching their clinical tasks. 
 The staff and interns within AESD Exceptional Student Services utilize research-based methods of 
assessment and intervention in their delivery of psychological services in the schools. To assist with this 
activity, interns have access to what books Exceptional Students Services has purchased, many of which 
act as a research-based guide to the practice of psychology. Utilization of the internet as a source of 
scholarly research is also emphasized as being a source of information to integrate into daily practice. 
Interns are encouraged to read current psychology journals to increase their knowledge and to share the 
information with other staff members so that the professional growth process is mutual. Reading of 
professional literature is also requirement of the didactic training throughout the year. 
 Because AESD maintains the philosophy that the welfare of the student is strongly related to his 
or her interactions with others, AESD Exceptional Student Services provides an emphasis on working 
with the family and school “systems.” In keeping with this philosophy, specific training opportunities are 
available in parent education and behavior management consultation with teachers. Maintaining 
communication with the family is considered crucial to the assessment process and to designing 
interventions that are accepted and applied. Interns are trained to actively obtain thorough developmental 
and family histories, extensive information from family members, and to provide to the family 
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individualized information regarding assessment outcomes. 
 
 
1. The program publicly states an explicit philosophy or model of professional training and education by 
which it prepares students for the practice of professional psychology. The program’s philosophy and 
educational model should be substantially consistent with the mission, goals, and culture of the 
program’s sponsor institution. It must also be consistent with the following two principles of the 
discipline: 

 
(a) Psychological practice is based on the science of psychology which, in turn, is influenced by 
the professional practice of psychology; and 

 
(b) Training for practice is sequential, cumulative, and graded in complexity. 

 
☒ Describe how your program curriculum is sequential, cumulative, and graded in 
complexity.  Please be sure to provide examples that demonstrate this.  
 
AESD’s program is sequential, cumulative, and graded in complexity. The training year begins 
with a 5 day orientation plan. This orientation includes, but is not limited to, training regarding 
agency expectations, paperwork compliance, assessment procedures, meeting organization, 
caseload preparation and organization, and role modeling consultation sessions. The orientation is 
designed to cover all of the major areas the interns will need to be familiar with in order to have a 
successful start.  
 
Interns receive didactic instruction throughout the year. The didactic series is a sequential series 
building off of the orientation. The first didactic sessions will be focused on the ‘how to’s’ of 
compliance with district and state paperwork standards, conducting standardized assessments, 
report writing, mandatory reporting, etc. As the year progresses the didactic series turns to more 
theoretical and advanced topics such as neuropsychology in a school setting, and projective 
assessments in a school setting. 

  
Interns are assigned to a primary supervisor during an initial phase of training, which immediately 
follows the orientation. The assignment of supervisors is based on consideration of the needs and 
professional interests of each intern as well as the unique supervision style and experiential and 
training background of supervising psychologists. Interns will rotate to a new secondary supervisor 
each quarter to enrich their experience across the district. Interns will have a school-based 
experience, in which they are assigned to an individual school. Yet, there will also be some case-
based experience in which they are assigned cases at various schools. Opportunities for such 
flexibility are again based upon (1) the intern’s interests and (2) availability of resources within the 
district. 
 
The second phase of training allows interns to become familiar with their work setting and school 
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district staff from various disciplines. During this phase, interns will have the opportunity to 
observe supervisors as they function in different work roles. Interns may observe their supervisor 
administer a test battery, attend a MET or IEP meeting, sit in on a staffing, and observe various 
types of classrooms. This phase of training may last for two to four weeks, depending on the past 
training and experience of the intern. 
 
During the third phase of training, interns will begin work independently on their own cases and 

work with their supervisors regarding the disposition of the case. Supervisors may observe interns 
as they provide direct services to students, consult with teachers and administrative staff, or 
participate in staffings, MET, or IEP meetings. The length of this phase is dependent upon the 
progress of the intern. 
 
The fourth phase involves increasingly independent work on the part of the intern. Initial cases 

will be worked on in close contact with the primary supervisor, and independence will increase as 
skill and confidence develop. During this phase all interns are expected to participate in 
multidisciplinary team evaluations. Interns may also be assigned individual or group counseling 
cases. During this phase, interns also have the opportunity to develop and implement a project of 
their own design, such as social skills training or teacher stress management programs. 

 

2. The program specifies education and training objectives in terms of the competencies expected of its 
graduates. Those competencies must be consistent with: 
 

(a) The program’s philosophy and training model; and 
 

(b) The substantive area(s) of professional psychology for which the program prepares its interns 
for the entry level of practice.   

 
Remember that this is an outcome-oriented evaluation process.  To that end, your program 
will be evaluated on: (1) the clarity, consistency, and appropriateness of the program goals 
and objectives; (2) the quality of training outcomes in relation to these goals/objectives; (3) 
the ability of a program to achieve its goals/objectives; and (4) the likelihood that such 
outcomes can be consistently maintained.  In general, numbers 1 and 2 are primarily 
addressed here in Domain B, while numbers 3 and 4 are primarily addressed in Domain F 
where aggregated outcome data are presented. 

 
☒  List your program’s goals, objectives, and competencies that follow and support the stated 

philosophy and model.  The following format is REQUIRED and should be inserted into an 
appendix labeled “B”.  You may add/delete rows and/or edit labels as necessary to clearly 
illustrate your program’s goals, objectives, competencies, minimal levels of achievement, and 
methods for measuring outcomes (see Definitions on page 3 of these instructions).   

 
B2. Required Table:  In an appendix labeled “B”, complete the template provided below for each of 
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the program’s goals. This is the template for the first goal, please use this template for all of the 
program’s goals. Do not include the table in this narrative section. 
 
 
3. The internship is an organized program. It consists of a properly administered, planned, structured, 
and programmed sequence of professionally supervised training experiences that are characterized by 
greater depth, breadth, duration, frequency, and intensity than practicum training. The training program 
includes the following: 
 

(a) The program’s training activities are structured in terms of their sequence, intensity, duration, 
and frequency as well as planned and programmed in the modality of the training activities 
and their content;   

 
(b) The primary training method is experiential (i.e., service delivery in direct contact with service 

recipients). The experiential training component includes socialization into the profession of 
psychology and is augmented by other appropriately integrated modalities, such as mentoring, 
didactic exposure, role-modeling and enactment, observational/vicarious learning, supervisory 
or consultative guidance; 

 
☒ Review: IR C-17: Consistency in internship experiences within a program  
 
☒ Provide or insert a description of the structure of your program’s training activities.  For 

example, describe how your program is structured in terms of rotations, didactics, 
supervision and other training experience and how that structure may change over the 
course of the year and may or may not be different for all interns. Consortia programs 
should describe the structure of activities at each site, and which interns receive this training 
(i.e., interns at that specific site or interns in the consortia as a whole).  Interns are assigned to 
one school or two schools with the equivalent of a one large school population to complete a year-
long school based experience. This includes them spending 1 hour in supervision per week with a 
secondary supervisor at a different campus for a rotation experience. This will change each quarter 
to a new secondary supervisor. Interns participate in 5 days of orientation training at the beginning 
of the year. The didactic training is for 2 hours every week following. Interns also participate in 3 
hours weekly of individual supervision, and 1 hour weekly of group supervision.   
 

☒ List the required training activities that demonstrate that the training method is experiential. 
Interns will engage in 10 to 20 hours per week of direct service. This will come from participation 
in the following experiential activities: 
1. Completing psychoeducational assessments 
2. Providing individual and group therapy 
3. Consulting with teachers, administration, and parents to improve academic and 

social/emotional functioning. 
4. Providing training to district staff 
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(c) Intern supervision is regularly scheduled and sufficient relative to the intern’s professional 
responsibility assuring, at a minimum, that a full-time intern will receive 4 hours of 
supervision per week, at least 2 hours of which will include individual supervision;  

 
☒ Review: IR C-15(b): Required supervision in internship and postdoctoral training programs.  
 
☒ Review: IR C-28: Telesupervision.   
 If your program utilizes any amount of telesupervision, discuss how it is used and reference 

your policy addressing this supervision modality.  Be sure to include all of the information 
referenced in IR C-28: AESD does not utilize telesupervision. All supervision is done face to 
face. 

 
☒ List the required supervision provided to your interns in the format below.  Consortia 

programs should list supervision hours separately for each site, if they differ, so the 
breakdown of supervision hours is clear for each intern. 

      
➢ Amount of individual face-to-face supervision per week by licensed psychologists: 3 hours 
➢ Amount of individual face-to-face supervision per week by other licensed health care 

providers:  1 hour 
➢ Amount of group face-to-face supervision per week, and describe what group supervision 

entails for your internship: 1 hour of group face to face supervision. The group is a process 
group to allow for the group to discuss their successes and challenges. The group also 
includes case consultation with interns rotating case presentations to the group. 

 
☒   List any additional supervision activities that do not fall into any of the above categories in 

the table below.  Consortia programs should note the site at which each activity occurs, and 
which interns receive this training (i.e., interns at that specific site or interns in the consortia 
as a whole). 

  
Additional supervision activities (and site, if 
applicable) 

Amount of time spent per week 

No other supervision activities are regularly 
scheduled. 

      

            
            
 

(d) The content of internship training activities addresses the application of psychological 
concepts and current scientific knowledge, principles, and theories with regard to the 
professional delivery of psychological services to the consumer public; professional conduct 
and ethics; and standards for providers of psychological services; 
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☒ List and describe in the table below the required training activities that integrate science 

with practice and include training in professional standards and ethics.  Consortia programs 
should note the site at which each activity occurs, and which interns receive this training 
(i.e., interns at that specific site or interns in the consortia as a whole). 

 
Training Activities (and site, if applicable)  

List and provide brief description for each 
Professional Ethics, State Legal issues, Federal and State Special Education Compliance Standards: 2 
hour didactics are focused on professional ethics, federal and state special education compliance, 504 
and IDEA laws. Several of the didactics cover the compliance and legal aspects within that topic. 
Supervision sessions, especially during first quarter, are highly focused on meeting the standards and 
ethics of practice. 
APA Ethical Guidelines: There is a specific 2 hour didactic during the first month covering APA 
Ethical Guidelines and their application to a school environment. 
Supervision and Consultation: There is a specific 2 hour didactic on supervision theory and practice. 
Interns collaborate with practicum students routinely throughout the year. The interns are given the 
opportunity to supervise a practicum student for a specific case selected with their supervisor. 
Counseling Interventions: Interns work with their supervisor and the school site counselor and 
administration to select 3 cases during first quarter to engage in ongoing counseling with. As the year 
progresses the intern is allowed to add more cases and start group counseling as their skill is 
demonstrated. There are specific 2 hour didactic trainings on counseling in a school setting, applying 
evidence based practices in a school setting, and using specific EBPs in a school setting. 
Psychoeducational Assessment: A large portion of the intern’s experience is completing 
psychoeducational assessments. There are 2 hour didactics covering intelligence assessments, 
achievement assessments, and social/emotional assessments. There are 2 hour didactics for report 
writing and advance report writing as well as using the assessment for special education diagnosis of 
all IDEA categories.   
Systems collaboration: Throughout the year the intern will engage in collaboration and consultation 
with their school site team and with parents. They will actively work within the team atmosphere. 
The didactic training includes a 2 hour didactic on meeting management. Issues of confidentiality are 
discussed throughout supervision. The intern will also have the experience with community agency 
service providers. 
 

(e) Describe the program’s administrative structure and process which systematically 
coordinates, controls, directs, and organizes the training activity and resources;  

 
☒ Describe the administrative structure of your program. Starting with the training director, 

what are the administrative components of your program and how do they interact to 
manage the program? The training director is responsible for the majority of the design, 
implementation, and supervision of the training program. A training committee composed of the 
Training Director and all other supervisors meets monthly to review the curriculum, trainee 



Avondale Elementary School District 

 
 

 

27 
progress, and evaluate the program overall. The committee has a chairperson, which constructs the 
agenda, and manages the meetings. The chairperson is elected by the other committee members, 
and they may not be the Training Director. The committee reviews the feedback from interns, 
intern evaluations, selection procedures, and program curriculum throughout the year. The 
committee provides performance reviews of the supervisors and training to the appropriate school 
district administration yearly. The committee also manages the due process and grievance 
procedures. 

 
(f) The program has a designated leader who is a doctoral psychologist, appropriately 

credentialed (i.e., licensed, registered, or certified) to practice psychology in the jurisdiction in 
which the internship is located and who is primarily responsible for directing the training 
program.  

 
☒ The name and credentials of the designated leader are provided on the transmittal page.  
 
4. In achieving its objectives, the program requires that all interns demonstrate an intermediate to 
advanced level of professional psychological skills, abilities, proficiencies, competencies, and knowledge 
in the areas of: 
 

(a) Theories and methods of assessment and diagnosis and effective intervention (including 
empirically supported treatments); 

 
(b) Theories and/or methods of consultation, program evaluation, and supervision; 

 
☒ Review: IR C-1: Systematic evaluation of supervision, consultation and evaluation in 

programs.  
 
☒ Address training in all 3 areas of B.4(b): consultation, program evaluation, and the provision 

of supervision to others in the table below.  Consortia programs should note the site at which 
activities occur, and which interns receive this training (i.e., interns at that specific site or 
interns in the consortia as a whole). 

 
(c) Strategies of scholarly inquiry; and 

 
(d) Issues of cultural and individual diversity relevant to all of the above. 

 
 
☒ Review: IR C-25: Positive Identification of Students Consistent With Higher Education 

Opportunity Act.   
 
☐ (IF APPLICABLE)  If your program uses ANY distance/online/electronically mediated 

education methodologies in its didactics or training seminars (whether blended with 
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traditional education/training methods or standing alone), please: 

 
a. Describe specifically when and how distance/online/electronically mediated education 

methodologies are used.  If specific seminars/training experiences (in part or whole) 
are offered using distance education methods, each must be explicitly identified as 
such.  Not Applicable 

 
b. Describe the methods by which your program identifies the person participating in 

the education or training activity that uses distance education methodologies.  In 
other words, a program must report how it ensures that an intern participating in 
that activity is the same person that participates in and completes that activity.  Not 
Applicable 

 
c. Describe how the methods described above protect intern privacy. Not Applicable 

 
d. Describe how interns are informed in a timely manner of any additional program fees 

associated with verification of intern identity.  Not Applicable 
 
☒ N/A – not applicable.  The program does not utilize ANY form of 

distance/online/electronically mediated education methodologies.   
 
5. The program has the responsibility to further the training experiences of its interns and to promote the 
integration of practice and scholarly inquiry. Consistent with these responsibilities, the program should: 
 

(a) Demonstrate that interns’ service delivery tasks and duties are primarily learning oriented and 
that training considerations take precedence over service delivery and revenue generation; 
and 

 
☒ Describe how you ensure that intern training requirements take precedence over service 

delivery and revenue generation requirements.  Consortia programs should provide this 
information for each site: The interns are not required to meet a quota of service delivery, nor are 
they expected to generate any revenue for AESD. AESD is committed to the training of interns to 
become independent practitioners. This is demonstrated by AESD dedicating resources to have a 
training director with 60% of their time dedicated specifically to training. The district has 3 full 
time licensed psychologists. AESD has allowed for dedicated time for interns to receive a 
minimum of six hours of training time each week including face to face supervision. The AESD 
program is a sequential training program with graduated levels of responsibility for the intern. The 
program begins with high levels of direct supervision and side by side service delivery moving 
towards increasing independence as the intern demonstrates the skills needed. The responsibility 
for cases is maintained by the supervisor, and all service delivery is under supervision of a licensed 
psychologist. 
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(b) Ensure that the interns’ educational and practicum experiences are consistent with the 

program’s model, philosophy, and training goals and are appropriate for doctoral training in 
professional psychology. 

 
☒ List practicum requirements used during intern selection to ensure that interns’ educational 

and practicum experiences are consistent with the program’s model, philosophy, and training 
goals and are appropriate for doctoral training in professional psychology.  If you have 
instructions for applicant review and/or a review sheet that you use to review intern 
applicants, include that in an Appendix and provide a page reference to that information.  It 
is preferred that applicants have completed at least 900 practicum hours, distributed over at least 
one year of graduate study. It is preferred that at least 25% of these hours are completed in a school 
setting. Twenty five percent of the hours are preferred to be in assessment services to diverse 
student populations, which address a range of presenting problems using a variety of 
assessment/diagnostic approaches. Ten percent of the hours are preferred to be in methods of 
intervention and treatment provided to diverse student populations, which address a range of 
presenting problems. Ten percent of the hours should be in formal supervision (both individual and 
group).  

 
 All applications are reviewed with an application rating tool developed by the training committee. 

The tool is a 10 point Likert Scale where a 0 represents Absent, 1 to 3 represents Below Average, 4 
to 7 represents Average, 8 to 9 represents Above Average, and a 10 represents Superior. All 
applicants are rated on Academic Training and Performance, School Experience, Practicum 
Experience, Assessment Exposure, Report Writing, Essay and Cover Letter Quality, and Letter of 
Recommendation Quality. Applicants are also rated on their number of integrated reports 
completed, and the number of intervention hours. Their dissertation status is rated as well. The 
training committee then decides on which applicants to interview. Interviewees and non-
interviewees are sent a notification of their status. Interviews are given the opportunity for a in 
person or phone interview with preference given to neither format. Interviewees are ranked on the 
overall quality of their interview on the same scale as the application review. Interns are asked 
about their experience in school, with various assessment tools, and about their approach to 
building relationships with students, staff, and parents. They are also given scenarios from a typical 
school year to respond to, as well as what their desires for supervision and experience are 
throughout the internship. The applicants are then ranked based on their overall average score 
between reviewers. Each applicant’s application is reviewed by two supervisors, and they are 
interviewed by a panel of three supervisors.  

 
 
Furthermore, given its stated goals and expected competencies, the program is expected to provide 
information regarding the minimal level of achievement it requires for interns to satisfactorily progress 
through and complete the internship program, as well as evidence that it adheres to the minimum levels it 
has set. 
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☒ Outline the minimal levels of achievement that your program requires for its interns to 

maintain good standing and to progress satisfactorily through/complete the program.  
Describe how these achievement levels are consistent with the program’s goals and the 
competencies it expects its interns to acquire.  Describe how your program ensures that these 
minimum achievement levels are met by interns. (You may refer to information already 
provided in Domain B.2 as applicable.)  AESD interns are required to demonstrate minimum 
levels of achievement across all training competencies, as outlined in the required tables B.2 and 
B.4. All AESD competencies are associated with goals and objectives of the internship, as shown 
in the tables. A minimum level of achievement is defined as a rating of “3” for each competency. 
Ratings are obtained through regular evaluations of the intern. Specifically, the intern is formally 
evaluated by their primary supervisor at the mid term and end of year, and the are informally 
evaluated via face to face supervision weekly. The rating scale for each evaluation is a 4 point 
Likert Scale, with the following rating values: 1 = Unsatisfactory, 2 = Emerging, 3 = Proficient, 
and 4 = Exemplary. The evaluations are included in Appendix E on page 125. It is expected that 
the performance of each intern will show improvement over the course of the training year. If an 
intern receives an average rating of less than 3 on any broad competency, a remediation plan is put 
into place, as described in the Due Process document included here as Appendix F, page 159. 
Additionally, all AESD interns are expected to complete 2000 hours of training during the 
internship year. Meeting the hours requirements and obtaining sufficient ratings on all evaluations 
demonstrates that the intern has progressed in a satisfactory manner and completed the internship 
program.  

 
 
☒ A schedule of all seminar topics and presenters (if used to meet Domain B.4 curriculum 

areas) is located in (Appendix/Page #): See Appendix I, page 204  (add additional 
appendices/page numbers as needed).   

 
Consortia programs should note at which site(s) these seminars occur, and which interns 
participate in these seminars (i.e., interns at that specific site or interns in the consortia as a 
whole). 

 
☒ Review: IR C-29: Internship and residency didactics regarding the required information the 

program needs to present in the self-study about didactic activities and seminars. 
 

☒  Descriptions of seminars/didactics used to fully or partially meet the 
program’s goals and objectives are located in (Appendix/Page #_: See 
Appendix H, page 190 

 
☐  (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any Domain B issues to specifically 
address “in the next self-study”?  If so, provide your response here.       
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☐   (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other  

correspondence since the last review, did the CoA note any other Domain B issues to address 
(i.e., narrative responses due by a certain date)?  If so, briefly describe what information was 
provided to the CoA and whether the CoA determined the issue was satisfactorily addressed.  
You may reference correspondence in the appendices as necessary, but provide a brief 
summary of those issues here.        

 
ADDITIONAL DOCUMENTATION REMINDER FOR DOMAIN B 

 
Submit any other documentation relevant to the above questions.  Provide clear references in the 
responses to the questions above on where the information referred to is located in the appended 
documentation. 
 
Be sure to include descriptions of seminars/didactics in appendices so that the nature and content of the 
seminar is clearly conveyed. 
 

 
Domain C: Program Resources 

The program demonstrates that it possesses resources of appropriate quality and sufficiency to achieve its 
training goals and objectives. 

 
☒ Tables 2(a), 2(b), and 2(c) are provided on pages # 76–88.  Consortia programs should 

provide a separate Table 2 (all sections) for each site. 
 
☒ Abbreviated curriculum vitae (CVs) that include all of the requested information and that 

follow the prescribed two page format are provided in Appendix C, pages #  89 –  100  for 
all training supervisors and other agency/institution supervisors.  

 
 
 
1. The program has formally designated intern training supervisors who: 
 

 (a) Function as an integral part of the site where the program is housed and have primary 
responsibility for professional service delivery;  

 
Yes  ☒ No   ☐  If no, please explain.       

 
 (b)  Are sufficient in number to accomplish the program's service delivery   and supervision of 

training activities and goals;  
  
 ☒ Please provide CoA with information that supports that you have a sufficient number of 

supervisors to accomplish your service delivery and supervision of training activities and 
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goals: AESD has 3 full time licensed psychologists who provide direct service and are 
supervisors, and 3 full time certified school psychologists who provide direct service and 
supervise. All 6 participate in supervising the interns. Staff is given time within their work 
week to provide direct supervision, which includes 1 to 2 hours of face to face supervision and 
presenting  2 hours of didactic training at least once per year.  

 
☒  Provide the total FTE (full time equivalent) number for all staff  listed in Table 2 who have 

direct responsibility in training.  Please provide here your best estimate on the number of 
FTE staff dedicated to internship training, based on a 40-hour work week (i.e. 10 hours per 
week devoted entirely to the internship program = 0.25 FTE): AESD has 6 full time 
psychologists. Three are licensed, and 3 are certified school psychologists. All 6, plus 1 
postdoctoral resident, participate in supervising the interns. The training director is able to 
dedicate 60% of his time to training while the other two licensed supervisors are able to dedicate 
10 to 15%. The other two psychologists are able to provide 10% of their time to training. The total 
amount of FTE for all 6 staff is 1.05. 
 
(c) Are ALL doctoral-level psychologists who have primary professional (clinical) responsibility 

for the cases on which they provide supervision, and are appropriately credentialed (i.e., 
licensed, registered or certified) to practice psychology in the jurisdiction in which the 
internship is located.    

 
☒ Review:  IR C-15: Jurisdiction of licensure for supervisors  

 
 Yes  ☒   (Abbreviated CV for each supervisor should provide evidence.) 
 
No   ☐   If no, please explain the role of supervisors who do not meet these   qualifications.       

 
(d) Are responsible for reviewing with the interns the relevant scientific and empirical bases for 

the professional services delivered by the interns, 
 

☒ Discuss how your program ensures that program supervisors review the relevant scientific 
and empirical bases for the professional services delivered by the interns. AESD ensures that 
all supervisors are appropriately licensed and credentialed. The state of Arizona requires all 
licensed psychologists to complete 60 hours of continuing education every two years to maintain 
the licensure status, and school psychologists must complete 180 hours every six years to maintain 
their credential. Supervisors are held to the standards of APA and APPIC, which includes that they 
are appropriately qualified and prepared to train interns in a manner that integrates science and 
practice. The training committee routinely evaluates the performance of supervisors towards this 
endeavor. Supervisors are expected to provide at least 1 didactic training per year, and these 
trainings are evaluated by the training committee and interns to ensure their quality is at a high 
level. Interns complete a didactic rating form (see appendix D)  at the end of each didactic training. 
The committee reviews these forms to base their evaluation of the quality of the session. The 
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training committee also reviews the information presented at didactics to ensure that it is based on 
the most current evidence available in research. Presenters submit copies of their didactic materials 
to the training committee for review on an annual basis.  
  
 (e) of appropriate quality for the program’s philosophy or training model and goals;  
 
  ☒   Describe how this occurs and cite evidence from abbreviated CVs:  The primary 

supervisors are licensed psychologists, and all supervisors are appropriately credentialed in 
their fields. The supervisors have participated in providing training to school district staff 
regarding diagnosing learning disabilities, mandatory reporting requirements, and crisis 
intervention. The training director has presented to the state psychological association, at APA, 
and at state conferences regarding intern training and professional development. Dr. Stafford’s 
expertise on supervision is included in the didactic training he provides during the course of 
the year. Dr. Stafford served for four years on the APPIC Postdoctoral Membership 
Committee. He has also won multiple awards from the Arizona Psychological Association 
including the Distinguished Service Award and the Distinguished Mentor Award. Dr. Sukey-
Haley is a graduate level instructor in the School Psychology department at Argosy University, 
Phoenix. Additionally, multiple supervisors are members of state and national professional 
associations. 

 
 (f) Participate actively in the program’s planning, its implementation, and its evaluation; 
 
 ☒   Describe how this occurs: All of the supervisors form the Training Committee. They are 

responsible for the development, planning, and implementation of the training program. They 
are all responsible for the quality of the program. They provide feedback to the committee, 
discuss concerns with interns, and take an active role in evaluating interns. The committee 
meets monthly to review the progress of interns and other trainees. At least three times per 
year the training committee reviews the intern selection process. At the mid-year and end of 
year points the training committee will review the evaluations of the current interns submitted 
by the supervisors. They also review the feedback provided by former interns through the post-
internship surveys at the beginning of the next training year to modify the program as 
necessary. 

 
(g) Serve as professional role models to the interns consistent with the training goals and 

objectives.  
 
 ☒   Describe how this occurs and provide examples: All of the supervisors are invested in 

practicing psychology at the highest level. The training committee has a set standard for 
supervisors to engage in their work to be role models to interns and other trainees. Supervisors 
actively seek out professional development for their individual growth, they provide 
professional development to other psychologists and to school staff, and they participate in 
community development within AESD. Supervisors provide professional development on 
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diagnosing learning disabilities, crisis intervention, and supervision. They practice in 
accordance with APA ethical standards. Diversity and ethics are a continuous part of all 
training committee and didactic training sessions. The interns also have an opportunity to 
evaluate their supervisors formally twice per year with written evaluations (See appendix D) of 
the training program, and informally through group supervision. In the course of these 
evaluations interns are able to give feedback about their perceptions of their supervisors as role 
models in the field.  

 
In addition to the designated intern training staff, the program may include appropriately qualified 
adjunct staff/supervisors to augment and expand interns’ training experiences, provided these adjuncts 
are integrated into the program and are held to standards of competence appropriate to their 
role/contribution within the program (as in 1 d, e & g above). 
 
☒ If applicable, describe how adjunct staff/supervisors augment and expand interns’ training 

experiences and are appropriately qualified for the program consistent with C.1d-g, above: 
AESD maintains contact with program alumni that work locally. These alumni are asked to 
provide didactic presentations that reflect the current literature and are in the respective specialties. 
Dr. Amy Rose and Dr. Eileen Rigdon have pursued advanced training in neuropsychology, and 
they provide  presentations in this area. Dr. Stacy Anderson works actively with community 
mental health organizations, and is a faculty member at Argosy University teaching group 
psychotherapy and community psychology. She provides presentations on these topics. There are 
5 other didactic presenters that have specialties within school psychology, and are respected 
members of their communities.  

 
2. The program has an identifiable body of interns who: 
 

 (a) Are of sufficient number to ensure meaningful peer interaction, support,  
 and socialization; 
 

☒ Describe briefly how your program fosters meaningful peer interaction, support, and 
socialization and how it determines whether the number of interns is sufficient for these 
purposes.  Any programs in which interns are often dispersed across sites should note how 
interns at different sites have the opportunity to interact with one another. . Fostering group 
interaction and peer socialization amongst interns is an active process in AESD. There are 4 
interns. This small group allows for greater interaction, and enough diversity to provide different 
perspectives. The first week of internship is comprised of five full days of orientation. This time is 
devoted to training and group development. Interns are encouraged to spend downtime with each 
other, and activities are provided to promote group cohesiveness. Examples are interns are invited 
to participate in the larger district orientation to meet other new staff members, and they are invited 
to participate in the district out of state employee support group.  In addition to orientation, interns 
are provided with weekly structured training activities designed to promote interaction, support, 
and socialization. For example, interns are brought together for formal training purposes 3 hours 
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per week in group supervision and didactic training. These times are all in person. Interns are 
encouraged to consult with one another throughout the week as well as with their supervisors. They 
are also provided the opportunity after group supervision each week to consult face to face without 
supervisor presence. The interns are  encouraged to make this a lunchtime collaboration and 
interaction time. It is noted that interns are at different schools during the work week, and it is a top 
priority of the training committee to promote opportunities for interns to interact in an informal 
way.  

 
(b) Are either in the process of completing a doctoral degree in professional psychology from a 

regionally accredited, degree-granting institution in the United States or have completed a 
doctoral degree in psychology in a field other than professional psychology and are certified 
by a director of graduate professional psychology training as having participated in an 
organized program in which the equivalent of pre-internship training has been acquired at a 
regionally accredited degree-granting institution in the United States. In the case of Canadian 
programs, the institution is publicly recognized as a member in good standing by the 
Association of Universities and Colleges of Canada; 

 
� Review:  IR C-7: Selection of Interns. 
  
☒ Explain how your program determines this: AESD is a member of APPIC, and thus receives 
applications through the online AAPI. Applications are reviewed to determine that prospective interns 
have completed all necessary pre-requisite work toward a doctoral degree from a program that meets the 
criteria set forth in APA’s Guidelines and Principles.  
  

 (c) Have completed adequate and appropriate supervised practicum training, which must include 
face-to-face delivery of professional psychological services;  

   
(d) Have interests, aptitudes, and prior academic and practicum experiences that are appropriate 

for the internship’s goals and objectives;  
  

☒  Explain how your program determines that interns’ overall clinical and academic 
qualifications are appropriate for your training program’s goals and objectives (a 
description of Match procedures is not sufficient): AESD expressly states a criteria of 
approximately 900 practicum hours completed with 25% of the hours providing assessment 
services, 10% providing varied interventions, and 10% of the hours completed in supervision with 
a qualified supervisor. Also, it is stated that preference is given to applicants from school 
psychology programs. These qualifications support effective work within AESD, and are 
considered necessary for achievement of AESD’s goals and objectives. Supervisors review 
applications as a team (See Appendix L), and the review includes specifically evaluating the type 
and amount of practicum hours. Transcripts are reviewed to ensure that the applicant has 
successfully completed practicum courses in assessment and intervention. Experience or interest in 
working with diverse populations is typically found in essays, which are reviewed and discussed by 
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the Committee. Applications are also closely reviewed for evidence of experience providing 
interventions to and conducting assessments with children and adolescents as well as experience 
working in a school setting. 

 
(e) How are interns prepared to have an understanding of the program’s philosophy, goals, and 

model of training?  
 

☒  Specify when and how interns are provided with information about your program’s 
philosophy, goals, and model of training.  Interns are provided with information about the 
program’s philosophy, goals, and model of training both verbally and in writing during orientation. 
They are given an Acknowledgement of Policies document to sign indicating that they have 
reviewed this information (See Appendix D). This document is kept in their intern file. The 
information to review is also found on the website where it can be viewed at any time by a current 
or prospective intern.  

 
(f) How are interns involved in the activities and decisions that serve to enhance internship 

training and education?  
 

☒ Describe when and how interns provide feedback to your program and are involved in 
activities and decisions that enhance their training and education. Interns provide feedback to 
the program in several ways. There is opportunity for informal discussion about the program 
within individual supervision. The training committee has set a goal for supervisors to make this an 
active part of weekly supervision. Group supervision has at least 4 times per year where all trainees 
are asked to participate in an active discussion about the progress of the program. Interns are also 
given an opportunity at mid-year and end of year to complete written surveys regarding the 
performance of their supervisor, and the program overall (See Appendix K). Finally, interns are 
surveyed after the graduate about their experience through an online survey. (See Appendix K) The 
survey data is aggregated and provided to the training committee to consider program changes. 

 
(g) Interns have a training status at the site that is officially recognized in the form of a title or 

designation such as “psychology intern” (consistent with the licensing laws of the jurisdiction 
in which the internship is located).  

 
☒  Review: IR C-4: Interns and the use of the title “Doctor”  and IR C-6: Position titles of 

psychology interns  
 
☒ What is the training status label used within your program? School Psychology Intern 

 
☒  Tables 3(a), 3(b), and 3(c) are provided on pages # 67–70      
  
☒  Table 4 is provided on page # 71. 
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☒  Table 5 is provided on page # 72. 
 
3. The program has the necessary additional resources required to achieve its training goals and 
objectives. The program works with the administration of the sponsor institution to develop a plan for the 
acquisition of those additional resources that may be necessary for program development. 
 
 Note:  Consortia programs should specify the below information for each site at which 

interns complete training/perform services. 
  
(a) Describe financial support for intern stipends, staff, and training activities; AESD has 
included funding for intern stipends and benefits within the general district budget. The stipends 
are $25,000 for the year with health benefits as additional compensation. Interns are also provided 
with 10 days paid leave as well as release time for professional conferences as agreed to with the 
training director. AESD has committed to the internship program as evidenced by these stipends 
and benefits being a part of the yearly budget, as well as by allowing the training director to focus 
60% of their time specifically on intern training. The training director is not required to have an 
active caseload at a school site, and the remaining 40% of their time is spent in community 
development activities that are compatible with the training of the interns. AESD has also set aside 
Wednesday afternoons specifically for didactic training, and interns have group and didactic 
training built into their schedule without expectation for additional work. The AESD training staff 
is allowed time to engage in supervision without additional responsibility, and they are offered the 
benefit of paid leave to participate in professional growth activities.  

 
☒ Review IR C-9: Intern funding 
 

(b) Describe clerical and technical support available to your program: All school sites have an 
administrative assistant staff that assist interns and administrators with communicating with 
parents. They can assist with making phone calls, face to face communication with incoming 
parents, gathering demographic information, interfacing with district databases, making copies, 
faxing, and obtaining office supplies. Interns have access to the various district departments that 
provide support such as Technology, Academic Services, Federal Programs, and Food and 
Nutrition. The training director is provided space within the district office to be centrally located, 
and they are assigned a district cell phone to increase their accessibility.  

 
(c) Describe your program’s training materials and equipment: All interns are assigned a laptop 
for district business. They are able to take it from work to home each day. The district special 
education records are kept via a web based software. Thus, interns are able to work on their 
assessment paperwork from anywhere. The district utilizes the following assessments: WISC V, 
WIAT III, WJ IV, BASC 2, ADOS 2, BRIEF, DAS 2, Vineland 2, ABAS 3, NEPSY 2, KTEA II, 
KABC 2, ASRS, UNIT, TONI 3, WNV, CTOPP 2, Standford-Binet 5, WPPSI IV, TEMAS, 
MACI, MPACI, DP 3, and Bracken 2.The intern also has access to their own printer to print 
confidential documentation. 
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(d) Describe your program’s physical facilities and training settings: AESD is in the southwest 
portion of the Phoenix Metro area. It encompasses approximately 28 square miles. There are 9 
campuses within the district. Interns are assigned to a campus within the district. Each campus at 
which an intern is placed ranges in student population from 500 to 900 students. All campuses 
have students from Kindergarten to Eighth grade. Each campus has classrooms, a front office, gym 
cafeteria, and playground. Support staff, including interns, have separate offices at various 
locations on each campus. There is a conference room available at each campus for testing and 
meetings. Interns have access to teacher work rooms that  have interoffice mailboxes, copiers, and 
fax machines. The intern’s laptop is networked to the district network, and all campuses are fully 
wi-fi capable. There is a centrally located district office. A majority of the intern group time is 
conducted at the district office in the conference room space. The training director’s office is 
located at the district office. Each school and the district office are all within 10 minutes driving 
time of each other.  
 
 

4.  An internship program may consist of, or be located under, a single administrative entity (institution, 
agency, school, department, etc.) or may take the form of a consortium. A consortium is comprised of 
multiple independently administered entities that have, in writing, formally agreed to pool resources to 
conduct a training or education program.  

 
☒ Not applicable – the internship program is not a consortium. (Please skip to last two questions 

of this domain.)   
 
IF YOUR PROGRAM IS A CONSORTIUM – answer questions below: 
 

☐  Provide a list of all member entities of the consortium and contacts at each site on the 
transmittal page.       

 
☐ A current copy of the consortia agreement, SIGNED BY ALL MEMBERS, that 

includes all required information listed below in C.4(a-f), is provided in Appendix      
, page #      . 

 
☐  Certify that the written consortia agreement includes all of the following: 

 
☐ (a)The nature and characteristics of the participating entities; 

 
� (b)The rationale for the consortia partnership;  
 
� (c) Each partner’s commitment to the training/education program, its philosophy, model, 
and goals;  
 



Avondale Elementary School District 

 
 

 

39 
� (d) Each partner’s obligations regarding contributions and access to resources;  
 
� (e) Each partner’s adherence to central control and coordination of the training 
program;  
 
� (f) Each partner’s commitment to uniform administration and implementation of the 
program's training principles, policies, and procedures addressing trainee/student 
admission, financial support, training resource access, potential performance 
expectations, and evaluations.  

 
☐  Describe how the interns are selected for each site of the consortium.       

 
☐  Provide the amount of the internship stipend.        
 

☐  If the stipends are not equal across sites, please justify this inequity in light of  IR 
C-9: Intern funding       

 
An individual consortia partner (member entity) of an accredited consortium may not publicize 
itself as independently accredited unless it also has independently applied for and received 
accreditation.  

 
☐  A copy of the public materials describing accreditation status for the consortium 

members is provided in Appendix      , page #        (add additional 
appendices/page numbers as needed). 

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any Domain C issues to specifically 
address “in the next self-study”?  If so, provide your response here.       

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any other Domain C issues to address 
(i.e., narrative responses due by a certain date)?  If so, briefly describe what information was 
provided to the CoA and whether the CoA determined the issue was satisfactorily addressed.  
You may reference correspondence in the appendices as necessary, but provide a brief summary 
of those issues here.        

 
ADDITIONAL DOCUMENTATION REMINDER FOR DOMAIN C 

 
Complete all sections of Tables 2, 3, 4, and 5.  Ensure numbers of staff/interns are consistent across all 
sections of all tables.   
 
Provide abbreviated CVs for relevant staff in Table 2 as indicated by the instructions for that table.   
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Include any documentation related to intern selection in an Appendix. 
 
 

Domain D: Cultural and Individual Differences and Diversity 
The program recognizes the importance of cultural and individual differences and diversity in the 

training of psychologists. 
 
1. The program has made systematic, coherent, and long-term efforts to attract and retain interns and 
staff from differing ethnic, racial, and personal backgrounds into the program. Consistent with such 
efforts, it acts to ensure a supportive and encouraging learning environment appropriate for the training 
of diverse individuals and the provision of training opportunities for a wide spectrum of individuals. 
Further, the program avoids any actions that would restrict program access on grounds that are 
irrelevant to success in internship training or a career in professional psychology.3 
 
♦ NOTE:  Describing only your program’s outcomes (whether successful or not) in this area is not 

sufficient.  The focus in Domain D.1 is on the systematic, coherent, and long-term efforts your 
program has made in recruiting and retaining diverse interns and staff.   Note that your 
program is required to describe these efforts (i.e., its plan) regardless of its perceived success in 
recruiting and/or retaining a diverse staff or intern body.  These should be described as efforts 
to recruit diversity as opposed to avoiding discriminatory practices.  Refer to IR C-22: Diversity 
recruitment and retention for the definition of “diversity” as used in this domain.   

 
☒  Describe your program’s efforts to attract and retain diverse STAFF.  What does the 

program do to recruit diverse STAFF?  Consortial programs should provide this 
information by site, if such efforts are coordinated separately. Avondale Elementary School 
District is committed to recruiting and retaining diverse staff. Diversity is an important emphasis 
of AESD’s training, and, as such, it is important that diversity be represented in AESD’s staff. As 
evidence, AESD, as an entire organization, participates in a variety of annual job fairs in the 
Phoenix area and out of state that are open to the entire education community. The AESD 
psychology program has historically recruited staff from internal sources. Currently, four of 
AESD’s full time psychology staff are former trainees. Applicants from diverse backgrounds are 
encouraged to apply. AESD’s location in Arizona brings a diverse population of job applicants 
and ultimately employees from a variety of diverse backgrounds. The Exceptional Student 
Services department (which hires psychology staff) actively participates in the recruitment process 
by posting all open psychology positions on a variety of diversity-focused listservs. These include, 
but are not limited to, APA’s Division 45 – the Society for the Psychological Study of Culture, 
Ethnicity and Race; APA’s Division 44 – the Society for the Psychological Study of Lesbian, Gay, 

                                            
3

 See Section III.A. (Domain D.1, Footnote 4) of the Guidelines and Principles for Accreditation of Programs in 
Professional Psychology (guidelines for doctoral graduate programs) for a further explication of this principle.  
(Review IR C-22(a)). 
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Bisexual, and Transgender Issues; and the diversity listerv of the Arizona Psychological 
Association and the Arizona Association of School Psychologists. The websites of AESD and the 
AESD Internship Program both state that AESD is an Equal Opportunity employer and welcomes 
applicants from all backgrounds.  

 
 AESD actively promotes the retention of diverse staff. AESD works to generate an atmosphere of 

respect for and appreciation of all types of individual and cultural diversity within the training 
program. Diversity topics are a routine part of the training experiences, and a number of specific 
AESD didactic seminars are dedicated to topics of diversity. All staff, whether directly involved 
with training or not, are welcome and encouraged to attend these didactic seminars, in order to 
further the understanding of diversity issues across AESD. AESD provides additional 
compensation for bilingual staff recognizing the additional duties required to utilize additional 
languages.   

 
☒  Describe your program’s efforts to attract and retain diverse INTERNS.  What does the 

program do to recruit diverse INTERNS? AESD is proactive about seeking diversity in its 
intern cohorts. Listservs that reach diverse student populations are primarily used for this purpose. 
Advertisements about the internship program are sent to the APAGS group for Ethnic Minority 
Graduate Students, and to the Diversity Committee for the Arizona Psychological Association and 
the Arizona Association of School Psychologists. Emails to universities that historically serve 
diverse student populations are utilized. AESD reaches out to the in state universities and their 
student groups that represent diverse populations. Additionally, beginning in the 2015 year AESD 
will send a supervisor to participate in the AZPA annual convention to advertise the internship 
program with student members, and the diversity of training will be emphasized. In terms of 
retention, AESD’s program includes diversity as one of its primary curriculum goal areas. A 
number of specific competencies in the area of diversity are expected, and thus multiple training 
experiences are provided in order to ensure that interns are well-trained in this area and that the 
program’s emphasis on diversity is clearly communicated to them. Examples of this are interns 
participate in AESD’s Community Day where staff visit the homes of students to answers family 
questions, and interns participate in City of Avondale events providing them a broader 
understanding of the community they are serving. The supervisors also weave diversity topics into 
supervision, and they are expected to create opportunities for interns to process their own 
experiences with individual and cultural diversity in order to ensure they feel  well-supported. 
 

☒  Describe how your program acts to ensure a supportive and encouraging learning 
environment appropriate for training diverse interns and providing training opportunities 
with diverse individuals: AESD strongly values diversity and believes in creating equitable, 
hospitable, appreciative, safe, and inclusive  learning environments for its interns. AESD is 
located in the southwest of the Phoenix metro area. The student population is approximately 70% 
Hispanic/Latino, 7% African American with smaller percentages of Asian American, and Middle 
Eastern students. Diversity among interns and supervisors enriches the educational experience, 
promotes personal growth, and strengthens the AESD community. AESD works diligently to 



Avondale Elementary School District 

 
 

 

42 
educate the intern about the breadth and depth of diversity with a specific focus on the AESD 
community. Interns are offered the opportunity to provide feedback about training in diversity on 
program evaluations. This feedback is considered by the training committee to improve the overall 
training experience. AESD provides a variety of experiences to promote this learning, which 
include didactic seminars, rotations to different sites in the district to learn about their 
communities, and a day to shadow a local high school school psychologist, and field trips to areas 
around the Metro Phoenix area to receive training on various diversity topics. For example, interns 
attend a didactic training in Mesa at an alternative high school program, and they are given a 
discussion group opportunity on School Psychology with a Native American population. On top of 
this interns are trained regarding low incidence disorders, which are represented within the AESD 
student population. Interns complete evaluations, and consult with supervisors on various cases 
involving students with low incidence disorders. 

 
☒  Explain how your program avoids any actions that would restrict program access on 

grounds that are irrelevant to success (policy should be referenced in Domain A.6): AESD 
welcomes applicants from diverse backgrounds. AESD staff believes that a diverse training 
environment contributes to the overall quality of the program. AESD provides equal opportunity 
to all prospective interns, and does not discriminate because of the person’s race, color, religion, 
sex, sexual orientation, national origin, age, disability, or any other factor that would be irrelevant 
to their success as an intern. Applicants are individually evaluated in terms of quality of previous 
training, practicum experiences, and fit with the internship. AESD’s Diversity and Non-
discrimination Policy can be found in the training manual in Appendix D. 

 
2. The program has a thoughtful and coherent plan to provide interns with relevant knowledge and 
experiences about the role of cultural and individual diversity in psychological phenomena and 
professional practice. It engages in positive efforts designed to ensure that interns will have opportunities 
to learn about cultural and individual diversity as it relates to the practice of psychology. The avenues by 
which these goals are achieved are to be developed by the program. 
 
☒ Review: IR C-23: Diversity education and training 
 
☒ Summarize in the table below, the efforts your program has undertaken to provide interns 

with relevant knowledge and experiences about the role of cultural and individual diversity 
in training and practice, as discussed in these guidelines and IR C-23.   Specify how intern 
competency in mastering these issues is evaluated. Be sure to include the relevant 
components/activities within your program’s educational plan.  Please note that provision of 
clinical service under supervision is often a significant component of the training and 
experiential activities in a given curriculum area.   

 
 Consortial programs should provide a separate table below for each site, if activities differ. 
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Training/Experiential Activity 

 
Method of Evaluation of Intern Competency 

for this Activity 
Provision of clinical services to diverse groups Formal evaluation of intern by Primary Supervisor 
Supervision on diversity aspects of clinical cases Formal evaluation of intern by Primary Supervisor 
Review of relevant literature Formal evaluation of intern by Primary Supervisor 
2 hour didactic on each: Evaluation and diagnosis 
of Intellectual Disability, Emotional Disability, 
Multiple Disabilities, Other Health Impairments, 
Autism, Cultural Competency, LGBTQ issues 
 

Participation and discussion during didactics is 
considered as a component of the formal 
evaluation of intern by Primary Supervisor 

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any Domain D issues to specifically 
address “in the next self-study”?  If so, provide your response here.       

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any other Domain D issues to address 
(i.e., narrative responses due by a certain date)?  If so, briefly describe what information was 
provided to the CoA and whether the CoA determined the issue was satisfactorily addressed.  
You may reference correspondence in the appendices as necessary, but provide a brief summary 
of those issues here.        

 
ADDITIONAL DOCUMENTATION REMINDER FOR DOMAIN D 

 
Include all documents on institutional, agency and program policies and procedures on nondiscriminatory 
recruitment and personnel practices (should be referenced in Domain A.6). 
 
Provide samples of staff and intern recruitment announcements or advertisements, etc. to document the 
program’s efforts in recruiting diverse staff and interns. 
 
Append and reference information or copies of training calendars listing diversity training/experiential 
activities to document the program’s efforts in educating interns about diversity. 
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Domain E: Intern-Staff Relations 

The program demonstrates that its education, training, and socialization experiences are characterized 
by mutual respect and courtesy between interns and training staff and that it operates in a manner that 

facilitates interns' training and educational experiences. 
 
1. The program recognizes the rights of interns and staff to be treated with courtesy and respect.  In order 
to maximize the quality and effectiveness of the interns’ learning experiences, all interactions among 
interns, training supervisors, and staff should be collegial and conducted in a manner that reflects the 
highest standards of the profession (see APA “Ethical Principles of Psychologists and Code of Conduct” 
American Psychologist, December 2002).  The program has an obligation to inform interns of these 
principles and of their avenues of recourse should problems arise. 
 
☒ Internship and institutional documents that discuss intern rights (due process) and grievance 

procedures are located in (Appendix/Page #) Appendix F/ p. 173 (add additional 
appendices/page numbers as needed for different documents). 

 
☒  Describe how your program ensures staff/supervisor/intern relations are consistent with the 

most current APA Ethical Principles of Psychologists and Code of Conduct: During the 
orientation week interns are required to sign a document stating that they have read and 
understand the most current APA Ethical Principles of Psychologists and Code of Conduct.  This 
document is kept within their personal file in a securely locked location. In addition, due process 
and grievance procedures are reviewed as a group. The intern signs a training agreement that states 
they have reviewed and understand these procedures. At the beginning of the year a didactic is 
focused on reviewing ethical and legal issues in the practice of school psychology. The documents 
provided during the orientation week are also available in electronic format in a Google Docs 
folder for current interns to reference at any time. All supervisors are required to complete 
continuing education regarding ethical and legal issues as part of their licensure and certification. 
Any breach of ethical conduct may initiate Due Process or Grievance Procedures. 

 
2. Program staff are accessible to the interns and provide them with a level of guidance and supervision 
that encourages successful completion of the internship. The staff provide appropriate professional role 
models and engage in actions that promote the interns’ acquisition of knowledge, skills, and competencies 
consistent with the program’s training goals. 
 
☒   What mechanisms are in place to ensure that staff: 
 
 ☒ Are accessible? Supervisors are available for interns throughout the work week. There are 3 
licensed and 3 certified supervisors. Interns meet with their primary supervisor for 2 hours per week face 
to face, with their secondary supervisor (which rotates each quarter) for 1 hour per week face to face, and 
in group supervision for 1 hour per week. Interns are provided contact information for all supervisors, and 
they are given instruction on how and when to contact supervisors. All supervisors provide a cell phone 
number to students, and AESD utilizes Google chat to support immediate communication between staff. 
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Supervisors are expected to keep interns apprised of when they are or are not available to ensure that 
interns are aware of whom to contact when there is a question. If a supervisor is unavailable for regularly 
scheduled supervision then the supervisor takes responsibility to find another supervisor to provide 
supervision in their place. There are written procedures given to each intern to identify who to contact in 
an emergency if their primary supervisor is not available. Interns are asked to provide feedback about the 
availability of their supervisor on the mid-year and end of year feedback forms. 
 
 ☒ Support successful completion of the internship? To support the successful completion of the 
internship AESD provides three primary opportunities for assistance. The first is during the orientation 
week. Interns are provided with access to a Google drive folder that has a plethora of materials that will 
be used throughout their internship. The folder includes a training manual and a special education manual 
with descriptions of the various policies and procedures of AESD and the internship program. The 
orientation week itself provides extensive time for discussion and training regarding the basic procedures 
and techniques the intern will be utilizing throughout the year. This also includes training on the Due 
Process and Grievance procedures. During the initial individual supervision sessions the intern and their 
primary supervisor review a training agreement with a description of the policies of the training program. 
They also develop individualized training goals above the goals set forth in the formal evaluations. Interns 
are asked to provide feedback about how their supervisor supports the successful completion of the 
program on the mid-year, end of year feedback forms, and post-internship data collection survey. 
 
The second opportunity for assistance occurs in supervision each week of the internship. Each intern 
receives 2 hours of supervision face to face with a primary supervision each week. The supervision with 
the primary supervisor is designed to be an in-depth weekly conversation reviewing and building the 
skills of the intern. They also receive 1 hour face to face supervision with a secondary supervisor as well 
as 1 hour of group supervision, and 2 hours of didactic training. The supervision time with the Group 
supervision is a process oriented time, which includes practicum students to broaden the experience. 
Didactic is a professional development time that covers a variety of topics that are pertinent to the 
internship throughout the year.  
 
The third opportunity is through the formal evaluation process. Each intern receive a mid-term and a final 
evaluation. These are evaluation completed with the interns input with the primary supervisor. The AESD 
evaluation requires the intern to rate themselves alongside the supervisor rating to encourage dialogue 
about skill development. If there is a significant area of concern the supervisor will first work through the 
supervision process to address the concern. If that is not sufficient the supervisor will engage the due 
process procedures to support the intern towards skill remediation.  
 
 ☒ Are appropriate role models for the program? The training committee reviews the conduct of 
staff as well as trainees. Trainees are provided information on how to address difficulties they may have 
with the training staff, and they are taught about how to engage the grievance procedures. Staff is 
expected to meet the professionalism standards of the APA ethics code as well as the policies established 
by the governing board of AESD. Staff members are also encouraged to take active roles in professional 
organizations. Interns are provided the opportunity to give formal feedback about the supervisors’ 
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performance twice per year during their training, and they are asked to rate the supervisors’ performance 
in the data collection process after they have completed the program.  
 
 ☒ Promote acquisition of knowledge, skills, and competencies? Staff is focused on the skill, 
knowledge, and professional identity development of all interns. This begins with the orientation week 
where all supervisors participate in providing didactic training to give interns base knowledge about the 
training program. This then moves into individual supervision where supervisors evaluate the intern’s 
skills at the beginning of the year, and work to create a model of training tailored to the intern’s needs. 
This includes the level of live supervision, didactic training, shadowing, and support in the writing of 
documentation. The discussion during training committee meetings is focused on the development of the 
trainee’s skills and knowledge. Supervisors meet to review the graduated and progressive nature of the 
program, and collaborate to support each other in providing training to interns.  
 
Interns are afforded the opportunity to meet with a different secondary supervisor each quarter to 
experience a different aspect of school psychology within AESD. Each supervisor leads at least one 
didactic session during the year on their specialty. Psychologists from the community are brought in as 
well to bring a broader range of skills and expertise to the interns. Finally, the evaluation procedures, 
which include a formal mid-year and end-of-year evaluation, are utilized to evaluate and modify the 
training of each intern to meet their needs in becoming independent psychologists.  
 
3. The program shows respect for cultural and individual diversity among their interns by treating them 
in accord with the principles contained in Domain A, Section 5 of this document.  
 
☒ How is respect for cultural and individual diversity evident in the way that your program 

treats interns?  You may reference information already provided in this self-study (include 
Appendix and/or page #): Diversity is valued by AESD and the internship program. The 
internship program encourages all interested persons to apply, and actively recruits interns from 
diverse backgrounds as described on page 121 and page 228. AESD does not currently have any 
staff openings, and there is no future plan for expansion of psychology staff. The didactic training 
includes components on cultural competence. AESD is committed to respecting and honoring 
diversity both within and outside of the program. AESD’s non-discrimination policy can be found 
in Appendix D, pages 102-103. Current interns are given opportunities to present on their interests 
related to diversity topics. They are also encouraged to provide feedback on how the AESD 
program can be improved in its approach to diversity issues.  

 
4. At the start of the program, the program provides interns with written policies and procedures 
regarding program requirements and expectations for interns’ performance and continuance in the 
program and procedures for the termination of interns.  

 
☒       Describe when interns receive the program’s written policies as described above, and how the 

program ensures that interns understand those policies.  
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 Interns receive copies of the policies and procedures in the Intern Handbook, which is distributed 

during the orientation week. They are reviewed during the orientation sessions, and the interns are 
asked to sign a document stating that they have reviewed, understood and agreed to abide by the 
documentation. This documentation is kept in the intern’s personal file in a securely locked 
location. 

 
☒    Policies and procedures regarding program requirements, including conditions of 

termination, are provided in the following document(s) (e.g., Intern Handbook) and 
locations (Appendix/Page #): AESD Internship Training Manual (Appendix D, page 101), AESD 
Internship Information (Appendix D, page 101), AESD Problematic Performance Policies 
(Appendix F, page 173), AESD Non-Discrimination Policy (Appendix D, page 102-103) (add 
additional appendices/page numbers as needed for different documents). 

 
Interns receive, at least semiannually, written feedback on the extent to which they are meeting these 
requirements and performance expectations. The feedback should address the intern’s performance 
and progress in terms of professional conduct and psychological knowledge, skills and competencies 
in the areas of psychological assessment, intervention, and consultation. Such feedback should 
include: 

 
(a) Timely written notification of all problems that have been noted and the opportunity to discuss 

them; 
 

(b) Guidance regarding steps to remediate all problems (if remediable); and 
 

(c) Substantive written feedback on the extent to which corrective actions are or are not successful 
in addressing the issues of concern. 

 
☒ Describe in detail how your procedures and timeline for providing written feedback to 

interns meets all provisions of Domain E.4(a-c), above: Interns are formally evaluated twice per 
year by their primary supervisor with feedback from the other supervisors they interact with 
included in the evaluation. The evaluation occurs at the midpoint and the end of the year. The 
interns are asked to rate themselves, and their primary supervisor rates them on a standard rating 
scale covering all of the domains of competence and related objectives. Supervisors are expected to 
review the evaluation during a supervision session with the intern, and they are to discuss the 
differences and similarities between their ratings. If the intern receives more than one rating of less 
than three on a scale of 1 to 4 in an area of competence then the supervisor would follow the Due 
Process procedures found in Appendix F. If the supervisor has reason beyond the evaluation to be 
concerned about the intern’s performance they will follow the Due Process procedures which 
include steps for remediation and written feedback on the extent to which remediation is 
successful.  

 
☒ Describe in detail your procedures and timeline for providing feedback and fostering 
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communication with the interns’ home doctoral program. AESD begins communicating with 
the home doctoral program with the match verification letter provided to the doctoral program 
within 48 hours of match day. The AESD Director of Training makes an email contact with the 
home doctoral Director of Training to establish a relationship to communicate about the policies 
and procedures of AESD, and to learn about the policies and procedures of the home doctoral 
program. After each evaluation period the home doctoral program is provided with a copy of the 
evaluation, and are given the opportunity to ask for further information as they desire. Within a 
month of the end of the internship the home doctoral program is given notification that the intern 
has successfully completed the training year. If the intern is experiencing difficulty during the 
training year, and the AESD training committee has considered moving beyond using normal 
supervision for remediation then the home doctoral program is contacted. They are informed of the 
concern(s), and they are invited to participate in the remediation and due process. The home 
doctoral program is kept informed of the progress of the student, and any actions up to termination 
of the intern from the training program.  

 
☒  Your program’s evaluation policy and procedures, including items E.4(a-c) above, can be 

found in the self-study according to the table below.  Please note that an evaluation form in 
and of itself does not constitute a policy.  Programs are expected to have written policies that 
describe their evaluation policy and procedure. 

 
 

Program Document Page # of Policy Page # of Self-Study 
 Intern Training Manual     Pages 17-18 Pages 117-118 
Intern Evaluation Appendix A of Training 

Manual 
Appendix E, Pages 139 - 172 

 Due Process and Grievance 
Policy    

Appendix B of Training 
Manual  

Appendix F, Pages 173-178 

                  
 
2. The program should issue a certificate of internship completion to interns successfully completing 

their training program. 
 
☒  Review IR C-6(a): Program names, labels and other public descriptors 
 
☒ Include in the self-study appendices a blank copy of the certificate of internship completion 

that interns receive upon completion of your program.  Page #: 207       
 
In all matters relevant to the evaluation of interns’ performance, programs must adhere to their 
institution’s regulations and local, state, and federal statutes regarding due process and fair treatment of 
interns. 
 
☒  Briefly discuss how this is accomplished: AESD’s guidelines regarding intern evaluation, 
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management of problematic performance and grievance procedures are consistent with the accreditation 
standards of the American Psychological Association. Additionally, due process procedures adhere to 
Governing Board polices and local, state, and federal statutes. AESD assess each intern’s performance 
and conduct on a continual basis and communicates with sponsoring graduate programs regarding the 
interns’ progress. Interns are presented during orientation with written documentation of the program’s 
expectations related to professional functioning as wells as procedures for evaluation, including when and 
how evaluations will be conducted. Supervisors communicate with interns early and often about how to 
address problem behaviors. The primary supervisor is expected to engage such problem behaviors during 
the routine supervision time, and address the issue in an informal way. If the informal measures are not 
sufficient then the intern, supervisor, and training director (or representative of the training committee) 
meet to develop a formal remediation plan. The intern’s home graduate program director of training is 
also contacted at this time. The training committee is briefed and kept apprised of the progress. The intern 
has the right to request an Appeal and make a written statement regarding their beliefs about the particular 
issue at hand. They are allowed the option of a formal hearing with the training committee as well. The 
intern is included in the Due Process procedure at every step, and the goal of the supervisors and training 
committee is support and develop the interns into independent practitioners. Interns are asked to review 
and sign an acknowledgement document during orientation that they have read and understood the Due 
Process procedures.  
 
6. Each program will be responsible for keeping information and records of all formal complaints and 
grievances against the program, of which it is aware, filed against the program and/or against 
individuals associated with the program since its last accreditation site visit.  The Commission on 
Accreditation will examine programs’ records of student complaints as part of its periodic review of 
programs (site visit). 
 
☒  Review IR C-3: Record of student complaints in CoA periodic review and IR C-12: Program 

record-keeping on complaints/grievances  
 
☒ Provide a brief list of all formal intern complaints or grievances received by, or known to, 

the internship since the program’s last accreditation site visit. Do not include intern’s names. 
Full records should be available for on-site review by site visitors.  AESD has never been 
accredited, and there have been no complaints as of this date. 

 
☒ Please describe your program’s system for maintaining intern records and formal 

complaints, including whether there is a confidential location for storing this information: 
All records are kept in a secure, password protected electronic file on an AESD server. Only 
members of the training committee are given the password. All intern records are stored on an 
AESD server, and they are retained indefinitely. At this time there have been no formal complaints 
made regarding the internship training program. In the event that this were to occur the records of 
the complaints would be kept in same secure electronic folder on the AESD server.  

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 



Avondale Elementary School District 

 
 

 

50 
correspondence since the last review, did the CoA note any Domain E issues to specifically 
address “in the next self-study”?  If so, provide your response here.       

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any other Domain E issues to address 
(i.e., narrative responses due by a certain date)?  If so, briefly describe what information was 
provided to the CoA and whether the CoA determined the issue was satisfactorily addressed.  
You may reference correspondence in the appendices as necessary, but provide a brief 
summary of those issues here.        

 
ADDITIONAL DOCUMENTATION REMINDER FOR DOMAIN E 

 
Provide relevant personnel policies, appropriate sections of procedure manuals or other documentation on 
conflict, problem or grievance resolution, due process, etc.  If your program has existing documents (e.g., 
a detailed personnel handbook, procedure manual, etc.), please append it and refer to the sections in which 
the requested information can be located.  
 
Provide sample copies of intern evaluation forms or documents, training contracts, etc. 

 
 
 
 

Domain F: Program Self-Assessment and Quality Enhancement 
The program demonstrates a commitment to excellence through self-study, which assures that its goals 

and objectives are met, enhances the quality of professional education and training obtained by its interns 
and training staff, and contributes to the fulfillment of its host institution’s mission. 

 
1. The program, with appropriate involvement from its interns, engages in regular, ongoing self-studies 
that address: 

 
☒  Describe how your program involves interns in the program’s regular, ongoing self-study 

process: AESD involves interns by providing them the opportunity to give feedback and evaluate 
the training program at least twice per year in writing. Interns are given surveys via Survey 
Monkey to evaluate the program at the mid-term and the end of term. The survey provides an 
opportunity to evaluate the program on its didactics, its training across major areas of professional 
functioning and expected competencies, each primary and secondary supervisor, and other 
internship activities including orientation. All of these items are evaluated using a Likert rating 
scale, and interns are also provided with open comment boxes for each section of the evaluation. 
Additionally, the interns are asked to provide any additional feedback and recommendations that 
they believe may improve the internship. Lastly, the students are asked to provide any feedback 
they believe may improve the program evaluation survey. There are also informal feedback 
sessions integrated into the didactic series quarterly where interns are asked to give specific 
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feedback about their experiences. Interns are also encouraged to provide feedback during 
supervision. The training committee reviews the contents of the surveys at the mid-term and end 
of term to consider opportunities to improve the program. The training committee meets monthly 
to consider the progress of interns, and review the quality of the training. During first quarter the 
committee reviews the previous year’s selection procedures as well as the start of the year for the 
current interns. During second quarter the committee reviews the mid-year surveys provided by 
students, and the mid-year evaluations. The committee also is engaged in the next year’s selection 
process. During third quarter the committee begins the planning for the upcoming training year, 
and continues conversations about the overall performance of the interns. Finally, in fourth quarter 
the committee reviews the progress and determines the completion of the program for each intern, 
and then review the feedback given by interns to improve the program for the following training 
year. Screenshots of the program evaluation survey are available in Appendix K.  

 
 

(a) Its expectations for the quantity and quality of the intern’s preparation and performance (prior 
to the initiation of any training activities)  
 

☒   How does your program evaluate the quantity and quality of interns’ preparation for the 
internship through ongoing self-study?  Provide detailed response here.  Interns are reviewed 
using an applicant screening tool when they submit applications to AESD. The form allows for the 
rating and comparison of quality and quantity of applicants’ previous experiences in prior training. 
This form rates potential interns on the quality of their application, the quality of their previous 
training experiences, the quantity of experience in a school setting, quantity of assessments and 
interventions provided, and other training activities they have completed. In addition a standard 
interview question form is used with all interviewees to round out the information collection 
process. These forms and process is reviewed twice per year by the training committee (TC). The 
first time is at the mid-year meeting before new applicants are reviewed, and then again at the end 
of the year. The tool is evaluated against the performance of the current interns. This includes a 
specific review of the selection procedures when the due process policies are initiated by AESD. 
The TC will review the documentation and process for selection of the intern, and recommend 
changes to the selection process if necessary. This process of review and revision occurs during the 
first quarter of training committee meetings.  

 
 During orientation, interns are required to complete a self-evaluation that includes rating 

themselves on the AESD expected competencies. During the internship year, interns are formally 
evaluated by their primary supervisor twice, at the mid-term and end of the internship year. 
Evaluations are conducted using a standard rating form, which includes comment spaces where 
supervisors include specific written feedback regarding the interns’ performance and progress. The 
evaluation form includes information about the interns’ performance regarding all of AESD’s 
expected training competencies and the related objectives. Supervisors are expected to review these 
evaluations with the interns and provide an opportunity for discussion if the intern has questions or 
concerns about the feedback.   
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(b)  Its effectiveness in achieving goals and objectives in terms of outcome data (i.e., while interns 
are in the program and after completion, and including the interns’ views regarding the quality of 
training experiences and the program);  

 
☒ Review: IR C-30: Outcome data for internships and postdoctoral residency programs 
 
☒ For programs applying for “accredited, on contingency” status: You do not need to provide 

outcome data as specified in IR C-30. However, you should provide any evaluation forms 
used by the program for determining if goals/objectives/competencies are being achieved. 

 
☒ All programs must provide detailed PROXIMAL and DISTAL aggregate outcome data that 

are directly tied to your program’s stated educational model, philosophy, goals, objectives, 
and competencies, including the content areas specified in Domain B.4 (internship 
programs) (See IR C-30).  Such data should be provided for interns as they progress through 
the program, identified by cohort (proximal data), and for completers of the program (distal 
data).  There should be a clear connection between the stated goals/objectives/competencies 
that were outlined in Domain B, the method of evaluation the program uses to determine 
whether these are being achieved (e.g., intern evaluation forms), and the detailed outcome 
data. 

 
o Proximal competency-based outcomes are measures obtained WHILE the intern is in 

the program. Examples include intern mid-point, end-of-year and end of training 
program evaluations.   Proximal data should be  consistent  with your program’s 
stated goals, objectives and competencies and the G&Ps.  While intern self-evaluation 
data are welcome, it is not competency-based and therefore must be supplemented 
with data collected via objective measures such as those described above. 

 
o Distal goal-related outcomes are measures obtained AFTER the intern has completed 

the program. Distal data typically include information obtained from alumni 
addressing former interns’ perceived achievement of program goals, objectives and 
competencies. Again, your program should clearly discuss how it uses these data to 
assess its effectiveness in achieving its goals, objectives and competencies for interns. 

 
These data may be supplied in a table, in text, and/or in a flowchart.  Outcome data 
should be supplied in the appendices, aggregated in a manner that is useful in looking 
at program effectiveness (i.e., by intern cohort).   

 
☒  Discuss what data are available to demonstrate achievement of Domain B 

goals/objectives/competencies: AESD first graduating class was July 2015. Therefore, we 
have 1 class for distal and proximal data collection. The methods by which this data is 
collected is described below: 
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 Proximal Data (See Appendix K: AESD evaluates interns twice per year with a formal 

written evaluation. The evaluation encompasses all goals and objectives listed in Domain 
B. The evaluation is completed by the primary supervisor with input from the secondary 
supervisors. It is reviewed in person with the intern. The first evaluation is completed mid-
year, and the second at the end of the year. 

 
 Distal Data (See Appendix K): AESD provided a distal data survey to the 2014-2015 

graduates. It allowed them to review the effectiveness of AESD’s programming, and it 
gathered data about their current employment and licensure status. This survey will be 
used with future graduates. 

 
 
☒  Specific page # for proximal aggregate data, identified by cohort, in appendices: 225-

226 
 
☒  Specific page # for distal aggregate data in appendices: 227 

 
 
(c) Its procedures to maintain current achievements or to make changes as necessary;  

 
☒  How does your program evaluate its achievements and make necessary changes? Provide 

detailed response here. AESD evaluates it achievements and makes necessary changes using three 
primary processes: the required Program Evaluation completed by the interns, intern evaluations 
completed by supervisors, and the regular Training Committee Meetings. They recommended a 
full week of orientation, and this was implemented for the incoming class. Interns complete the 
program evaluation twice annually, at the mid-point and end of the training year. These evaluations 
are utilized to obtain information about how well the program is meeting its goals related to 
training from the perspective of the interns. During the 2014-2015 year the information from the 
interns shifted the focus of the didactic training from assessment to counseling interventions as 
interns expressed a need for more training in that area. Interns are also afforded an opportunity to 
express their feedback during an open forum twice per year with the Training Committee. Any 
intern concerns about the training program are discussed by the Training Committee and changes 
are made as necessary and feasible. The intern evaluations completed by primary supervisors are 
used to determine whether students are achieving the expected competencies through the current 
training plan. If these evaluations demonstrate that interns are consistently not achieving the 
expected competencies, the Training Committee will consider appropriate changes to the 
curriculum. Finally, the Training Committee meetings are held monthly. Achievements and any 
necessary program improvements are discussed and implemented during the Training Committee 
meetings. This typically occurs during the summer committee meetings through the first quarter. 
The interns provide their feedback in June, and the training committee in July and August meet to 
make the appropriate adjustments for the upcoming training year.  
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(d)  Its goals, objectives, and outcome data relevant thereto, in relation to local, regional, 

state/provincial, and national standards of professional practice and changes in the knowledge 
base of the profession. 

 
☒ Describe how your program evaluates and responds to changes in the knowledge base of the 

science or practice of psychology.  In addition, describe how your program ensures that 
training reflects ongoing changes in local, regional or national needs for psychological 
services.  In other words, how does the training program stay current? All AESD faculty are 
required to complete continuing education to maintain their licensure or certification status. AESD 
also offers monthly professional development for psychology staff to improve skills, and stay up to 
date with the field. These professional development sessions include school wide crisis 
intervention, positive behavior supports, processing strengths and weaknesses assessment model, 
and mandatory reporting. AESD faculty routinely attend conferences (these include the Arizona 
Psychological Association Annual Convention, Arizona Association of School Psychologists 
Convention, and local trainings sponsored by the University of Arizona), and they are active 
members of various state and national organizations including the American Psychological 
Association. AESD has paid for conference attendance, and this is determined based on the annual 
budget capacity. Staff are given professional leave days to attend, which do not count against their 
personal leave days.  

 
2. ☒ Describe how “The program provides resources and/or opportunities to enhance the quality of its 
training and supervision staff through continued professional development.” Faculty are encouraged and 
supported to develop their skills and knowledge. They are provided paid time off for conferences and 
other professional development activities. They are invited to all internship didactics, and AESD offers 
professional development for faculty monthly. 
 
3. ☒ Describe how “The program and its host institution demonstrate that they value and recognize the 
importance of internship training and of the staff’s training and supervisory efforts and demonstrate this 
valuing in tangible ways.” AESD supports faculty with paid time off to attend professional development. 
Training committee meetings are given a priority for faculty. They are provided with space at the AESD 
District Office to meet monthly. Primary supervisors are also given a stipend to support their additional 
responsibilities. Staff are publicly recognized yearly at AESD Governing Board meetings.  
 
 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any Domain F issues to specifically 
address “in the next self-study”?  If so, provide your response here.       

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any other Domain F issues to address 
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(i.e., narrative responses due by a certain date)?  If so, briefly describe what information was 
provided to the CoA and whether the CoA determined the issue was satisfactorily addressed.  
You may reference correspondence in the appendices as necessary, but provide a brief summary 
of those issues here.        

 
ADDITIONAL DOCUMENTATION REMINDER FOR DOMAIN F 

Provide documentation of self-evaluative activities, including copies of program, supervisor, and intern 
evaluation forms. 
 
Provide data demonstrating assessment of intern competency or knowledge, and any other methods of 
assessing attainment of intern and program training goals and objectives. 
 
All accredited programs must provide proximal and distal aggregate outcome data.  Applicant programs 
are expected to provide proximal outcome data on interns’ progression through the program; if the 
program does not yet have distal data it should adhere to the principles of IR D.1-1: Operating procedures 
for programs submitting an initial application for accreditation in justifying outcomes. 
 
 

Domain G: Public Disclosure 
The program demonstrates its commitment to public disclosure by providing written materials and other 

communications that appropriately represent it to the relevant publics. 
 
1. The program is described accurately and completely in documents that are available to current 
interns, prospective interns, and other “publics.” The descriptions of the program should include: 
 

(a) Its goals, objectives, and training model; its selection procedures and requirements for 
completion; its training staff, interns, facilities and other resources; and its administrative 
policies and procedures; and 

 
☒  How does your program inform applicants and the public about admission criteria, 

application and selection processes, its training model and mission (values, training goals, 
objectives, etc), requirements for completion, resources, administrative policies and 
procedures (e.g., non-discrimination policy, grievance procedures, due process policy, etc.) 
and accreditation status? AESD uses the district website to provide information to the public 
about the program. PDF documents are available for download that provide all of the necessary 
information, including Due Process and Grievance Policies, Training Manual, Intern Evaluation, 
and Didactic Schedule. Hard copies are mailed to prospective applicants by request.   

 
 
☒  Indicate the program’s web address, if it has one:  
http://www.avondale.k12.az.us/departments/exceptional_student_services_/psychology_internship 
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☒   Provide a complete set of program documents (brochures, recruiting practices, program 

advertisements, web pages, etc.) available to current and prospective interns and place them 
in a labeled appendix.  Reference these documents here: 

 
List Public Documents Location in Self Study 

(Appendix & Page #) 
http://www.avondale.k12.az.us/departments/exceptional
_student_services_/psychology_internship       

Appendix G, Page 179 

Intern Training Manual Appendix D 
Due Process and Grievance Policies Appendix F 
Intern Evaluation Appendix E 
 

(b) Its status with regard to accreditation, including the specific program covered by that status, 
and the name, address, and telephone number [202-336-5979] of the Commission on 
Accreditation.  The program should make available to intern applicants and other appropriate 
publics such reports or other materials as they pertain to the program’s accreditation status. 

 
☒  Review: IR C-6(b): Accreditation status and CoA contact information   
 
☒  Reference where (i.e., page number, visual location) in each applicable document your 

program’s accreditation status and CoA contact information can be verified by reviewers: It 
is directly on the website, and on page 5 of the downloadable version of the internship information 
for applicants. 

 
☐  (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any Domain G issues to specifically 
address “in the next self-study”?  If so, provide your response here.       

 
☐  (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any other Domain G issues to address 
(i.e., narrative responses due by a certain date)?  If so, briefly describe what information was 
provided to the CoA and whether the CoA determined the issue was satisfactorily addressed.  
You may reference correspondence in the appendices as necessary, but provide a brief 
summary of those issues here. 

               
 

ADDITIONAL DOCUMENTATION REMINDER FOR DOMAIN G 
 

Provide copies of program public materials (flyers, brochures, posters, listings in directories, etc.) and 
program handbooks and materials, as appropriate, as well as public materials on your host or sponsor 
institution.   
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If any of the above materials are available online, provide the (working) web links.   
 
 
 

Domain H: Relationship with Accrediting Body 
The internship program demonstrates its commitment to the accreditation process by fulfilling its 

responsibilities to the accrediting body from which its accredited status is granted. 
 
1. The internship abides by the accrediting body’s published policies and procedures as they pertain to its 
recognition as an accredited internship site. 
 
2. The internship informs the accrediting body in a timely manner of changes in its environment, plans, 
resources, or operations that could alter the internship’s quality.  
 
☒ Review: IR C-19: Notification of changes to accredited programs  
 
☒       (H.1 and H.2) Since your program’s last site visit (if applicable) have there been any changes 

in your, or your sponsor institution’s, mission or resources, or in your training program’s 
processes or practices, or other issues that have influenced the quality of the training 
program, the training staff, or the interns’ training experiences?  If so, describe them. N/A; 
This is an initial application for accreditation. 

 
☒ Provide any correspondence with CoA in appendices.  Page(s) #: N/A 
 

Please note that repeated requests from CoA for compliance (e.g., repeated requests for the 
same information, requests to accurately and clearly present public information) that your 
program has not responded to raise Domain H issues in addition to the Domain in which the 
request for information has arisen.  In other words, repeated failure to respond to requests 
for information in another domain will lead to concerns in Domain H as well. 

 
☒ Does your program or its host institution have any plans that might substantially change the 

nature, function or mission of your internship program in the foreseeable future?  Describe 
these plans and their potential consequences to your program’s accreditation status. Neither 
AESD nor AESD ESS has plans that would change the nature, function, or mission of the 
internship program in the foreseeable future.   

 
3. The internship is in good standing with the accrediting body in terms of payment of fees associated with 
the maintenance of its accredited status. 

 
☒  Describe your program’s status with regard to financial responsibility to the accrediting 

body.  Applicant programs should note if the application fee has been paid.  Accredited 
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programs should note whether annual fees have been paid in a timely manner. AESD is 
current with its financial responsibility with APA. The application fee was paid on December 1, 
2015. 

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any Domain H issues to specifically 
address “in the next self-study”?  If so, provide your response here.       

 
☐ (IF CURRENTLY ACCREDITED):  In your program’s last decision letter and/or other 

correspondence since the last review, did the CoA note any other Domain H issues to address 
(i.e., narrative responses due by a certain date)?  If so, briefly describe what information was 
provided to the CoA and whether the CoA determined the issue was satisfactorily addressed.  
You may reference correspondence in the appendices as necessary, but provide a brief 
summary of those issues here.        

	
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Avondale Elementary School District 

 
 

 

59 
Table 1	

 
Internship Programs 
Domain A (Eligibility) 

 
 
Program Name: Avondale Elementary School District School Psychology Internship    
    
 
Institution Name: Avondale Elementary School District 
 
Date Self-Study Submitted: December 1, 2015      
 
Date of Last Site Visit: N/A 
 
Program’s Primary Educational Model and Professional Training Goal(s) and Objectives4: 
 

The AESD Internship Program is designed to prepare interns to excel in the provision of 

psychological services to a school based community. Building on the professional skills and competencies 

acquired during graduate school training, interns gain practical experience and increasing independence in 

a variety of assessment approaches and therapeutic techniques with diverse populations. Goals for training 

include preparing trainees to meet the standards for licensure and independent practice, and ensuring 

trainees are competent in the standards for professional psychology. Training also includes a focus on 

increasing intern awareness, sensitivity to, and knowledge about diversity issues, including race, ethnicity, 

and socioeconomic status. In addition, interns may pursue individual interests and research throughout the 

training year as appropriate. 

 The AESD Internship Program utilizes the practitioner-scholar model of training. Rather than the 

production of original research, this model of training emphasizes the development of professional 

competencies that are based on current research, scholarship, and practice. “Scholar” is defined as a 
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practitioner who is always reading, learning, and developing in order to maintain and/or increase his or 

her competence in whatever professional roles he or she undertakes. Thus, psychology interns are urged 

to critically evaluate current theory, research, and practice when approaching their clinical tasks. 
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Table 2(a) 

 
Current Program Training Supervisors 

(for the year of scheduled/anticipated site visit) 
(Summary Information)5 6 

 
Training Supervisors (involved with planning/implementation of internship; have direct contact with interns): 
 
 
 
 
Name 

# of hours per 
week at this 
Institution 

% Professional 
Time Dedicated 
to Internship 
Program (Based 
upon 40 hr/wk) 

 
 
Role/Contribution to 
this Internship 
Program 
 (List All) 

 
Highe
st 
Degre
e 
Earne
d 

 
Psychology 
Licensure 
(Y/N) 

 
Page # for CV 

Neil Stafford 40 60 Training 
Director/Supervisor 

Psy. 
D. 

Y 89 

Shaunna Sukey-
Haley 

40 15 Supervisor/Training 
Committee Member 

Psy.D. Y 91 

Natalie Hurd 40 10 Supervisor/Training 
Committee Member 

Psy.D. Y 93 

Teresa Valledor 40 5 Supervisor/Training 
Committee Member 

Ed.S. N 95 

Megan 40 5 Supervisor/Training Ph.D. N 99 

                                            
5For EACH person identified in this table as “Training Supervisors” or “Other Agency/Institution Supervisors,” prepare an abbreviated curriculum vita 
according to the format provided in these instructions. 
6 Consortia programs should complete Table 2 (all sections) for each site. 
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Glawischnig Committee Member 
Alice Parker 40 10 Supervisor/Training 

Committee Member 
Psy.D. N 97 

       
       
 
 
Other Agency/Institution Supervisors (not involved in planning/implementation of internship but have direct contact with interns): 

 
 
 
 

Psychologists 

# of hours per 
week at this 
Institution 

% Professional 
Time 

Dedicated to 
Internship 
Program 

(Based upon 40 
hr/wk) 

 
 

Role/Contribution 
to this Internship 

Program 
(List All) 

 
Highest 
Degree 
Earned 

 
Psychology 
Licensure 

(Y/N) 

 
Page # for 

CV 

None       
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Other Mental 
Health 
Professionals 

 
# of hours per 
week at this 
Institution 

% Professional 
Time 
Dedicated to 
Internship 
Program 
(Based upon 40 
hr/wk) 

 
 
Role/Contribution 
to this Internship 
Program 
(List All) 

 
Highest 
Degree 
Earned 

 
 
Licensure 
(Y/N) and 
type 

 
Page # for 
CV 
 

None       
       
       
       
 
Other Contributors to Program7 (not involved in planning/implementation of internship and do not have direct contact with interns, but 
provide training opportunities [e.g., didactic seminar presenters]): 
 

 
 
 

Psychologists 

# of hours per 
week at this 
Institution 

% Professional 
Time Dedicated 

to Internship 
Program (Based 
upon 40 hr/wk) 

 
 

Role/Contribution to 
this Internship 

Program 
(List All) 

 
Highest 
Degree 
Earned 

 
Psychology 
Licensure 

(Y/N) 

Stacy Anderson-
Taouil 

0 0 Didactic Presenter Psy.D. N 

Erin Bartosik 0 0 Didactic Presenter Ph.D. N 
Eileen Rigdon 0 0 Didactic Presenter Psy.D. N 

                                            
7 Curriculum vitae are not necessary for individuals listed as “Other Contributors” and having minimal contact with interns. 
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Veronica Poore 0 0 Didactic Presenter Psy.D. N 
Amy Rose 0 0 Didactic Presenter Psy.D. Y 
Michael Pinnell 0 0 Didactic Presenter Psy.D. N 
Cherylee Hirsch 0 0 Didactic Presenter Psy.D. N 
Linda Rippeon-
Baggett 

0 0 Didactic Presenter Psy.D. N 

 
Other Mental 

Health 
Professionals 

 
# of hours per 
week at this 
Institution 

% Professional 
Time Dedicated 

to Internship 
Program (Based 
upon 40 hr/wk) 

 
 

Role/Contribution to 
this Internship 

Program 
(List All) 

 
Highest 
Degree 
Earned 

 
 

Licensure 
(Y/N) and type 

None      
      
      
      

 	
PLEASE NOTE:	
	
☒  Remember to include an abbreviated CV (max. 2 single-sided pages or 1 double-sided page), using the required format in these 
instructions, for EACH person listed in this table in the “Training Supervisors” and “Other Agency/Institution Supervisors” categories.  Submit 
only abbreviated CVs; full-length vitae should not be included.  Please provide the self-study page number for the respective CV as indicated in 
the right-hand column.	
	
☒  CVs should be organized in an appropriate manner (e.g., in the order the individuals appear in this table; alphabetically) so that reviewers 
can locate them easily.  CVs are provided in (Appendix/Page#): Appendix C/Page 92
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Table 2(b) 
 

Current Training Supervisor Demographics 
(Please ensure that numbers reported on this Table are consistent with number of individuals reported in 

Table 2(a)). 

 
 
Number of individuals who identify themselves as: 
 

 
 

 
 
Training 
Supervisors 

 
Other Agency/ 
Institution  
Supervisors 

 
 
Other 
Contributors 

 
African American/Black 

M 0 0 0 

F 0 0 0 

 
Caucasian 

M 1 0 0 

F 4 0 0 
 
Hispanic/Latino 

M 0 0 0 

F 1 0 0 
 
Asian/Pacific Islander 

M 0 0 0 

F 0 0 0 
 
American Indian/Alaska Native 

M 0 0 0 

F 0 0 0 
 
Multiethnic or None of the Above 8 

M 0 0 0 

F 0 0 0 
 
TOTAL NUMBER (above rows only) 
 

M 1   

F 5   

 
Other 9 

M 0 0 0 

F 0 0 0 

 
Subject to Americans with Disabilities Act 

M 0 0 0 

F 0 0 0 

                                            
88  Individuals identifying with more than one of the above categories.  For those individuals who are categorized as 
multiethnic, be sure to only include them in this category and not in other ethnicity categories. 
9 Programs may choose to note other types of diversity described in Domain A.5 and IR C-22. 



Avondale Elementary School District 

 
 

 

66 
 
Foreign Nationals 10 

M 0 0 0 

F 0 0 0 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                            
10 Individuals who are not U.S. Citizens or legal U.S. Permanent Residents. 
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Table 2(c) 

 
Professional Activities in the Last Seven Years 

 
 

Number of 
CURRENT staff 
who have 
engaged in these 
professional 
activities during 
the past seven 
years: 

 
 
 
Members in 
Professional 
Societies 

 
 
Authors/Co-
Authors of 
Papers at 
Professional/
Scientific 
Meetings 

 
 
Authors/Co-
Authors of 
Articles in 
Professional 
Journals 

 
 
Recipients 
of Fed. 
Grants or 
Other 
Awards 

 
 
 
Engaged in 
Delivery of 
Prof. Services 

 
Training 
Supervisors 

M 1 1 0 1 1 

F 5 3 0 0 5 

Other 
Agency/ 
Institution 
Supervisors 

M 0 0 0 0 0 

F 0 0 0 0 0 

 
Other 
Contributors 

M 0 0 0 0 1 

F 6 1 0 0 7 
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Table 3(a) 
 

Intern Statistics 
 
 

For the last 7 years, 
report the number of 
interns for each entering 
internship cohort who: 

2015-
2016 

2014-
2015 

2013-
2014 

2012-
2013 

2011-
2012 

2010-
2011 

2009-
2010 

Applied to Program:   24 20      

Ranked on APPIC 
match: 

10 10      

 
Entered Program as  
Full-Time Interns: 

4 3      

 
Entered Program as  
Part-Time Interns: 

0 0      

 
Were funded: 

4 3      

 
Were unfunded or were 
less than fully funded*: 

0 0      

 
 
Intern Support: 
 
☒  Please provide the following information. 
 
 # of hours/week required of a full-time intern: 40                  
 
 Stipend for a full-time one-year intern: $25,000                    
 
 # of hours/week required of a part-time intern: N/A                  
 
 Stipend for a part-time intern: N/A                       
 
 Total hours required to complete the internship:    2,000  
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*If applicable, describe reasons why intern(s) were unfunded or stipends were inequitable across the 
program, in accordance with IR C-9: N/A 
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Table 3(b) 
 

Intern Demographics: 
 

 
Number of interns entering each 
year who identify themselves as: 

 2015-
2016 

2014-
2015 

2013-
2014 

2012-
2013 

2011-
2012 

2010-
2011 

2009-
2010 

 
African American/Black           

M 1 0      

F 0 0      
 
Caucasian 

M 1 1      
F 2 0      

 
Hispanic/Latino 

M 0 0      
F 0 2      

 
Asian/Pacific Islander 

M 0 0      
F 0 0      

 
American Indian/ Alaska 
Native 

M 0 0      
F 0 0      

 
Multiethnic11 

M 0 0      
F 0 0      

 
TOTAL NUMBER (above 
rows only) 

M 2 1      
F 2 2      

 
Other 12 

M 0 0      
F 0 0      

 
Number Subject to Americans 
with Disabilities Act 

M 0 0      
F 0 0      

 
Foreign Nationals 13  

M 0 0      
F 0 0      

	
  

                                            
11 Individuals identifying with more than one of the above categories.  For those individuals who are categorized as 
multiethnic, be sure to only include them in this category and not in other ethnicity categories. 
12 Programs may choose to note other types of diversity described in Domain A.5 and IR C-22 
13 Individuals who are not U.S. Citizens or legal U.S. Permanent Residents. 
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Table 3(c)	

 
Intern Professional Activities 

 
Number of interns entering 
each year who (at time of 
entry): 

2015-
2016 

2014-
2015 

2013-
2014 

2012-
2013 

2011-
2012 

2010-
2011 

2009-
2010 

 
Were members of 
professional/ 
research societies 
(include student affiliates)           

4 3      

 
Had been authors/co-
authors of papers at 
professional meeting             

4 2      

 
Had been authors/co-
authors of articles in 
professional and/or 
scientific journals 

2 1      

 
Held leadership 
roles/activities in 
state/provincial, regional or 
national professional 
organizations 

2 0      
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Table 4	

 
Program Interns - Pre-Internship Experience/Education 

 
Starting with the most recent intern cohort ENTERING the program (consistent with Table 3), provide the following information for each 
intern entering your program for the last seven (7) training years.  DO NOT IDENTIFY THE INTERNS BY NAME.  Start with interns who 
will be entering the program in the 2015-2016 training year (if data are available) and report back to those entering in the 2009-2010 training 
year.  Place the requested information in the following format and identify by year of entry (e.g., 15.01, 15.02, 15.03, etc). 
 

 
 

ID# 

 
 

Doctoral Degree 
Institution 

 
Area of Professional 
Psychology (Clinical, 
Counseling, School, 

etc.) 

 
 

Degree program 
type (PhD, PsyD, 

EdD) 

 
 

Area of Training 
Emphasis (if 
applicable) 

 
 

Doctoral Program 
Training Model 

15.01 Texas A&M School Ph.D. School Scientist Practitioner 
15.02 University of Arizona School Ph.D. School Scientist Practitioner 
15.03 Argosy University School Psy.D. School Practitioner Scientist 

16.01 Texas A&M School Ph.D. School Scientist Practitioner 
16.02 Indiana State University School Ph.D. School Scientist Practitioner 
16.03 Arkansas State University School Ph.D. School Scientist Practitioner 
16.04 University of South 

Dakota  
School Ph.D. School Scientist Practitioner 

      
      

  



Avondale Elementary School District 

 
 

 

73 
 

Table 5	
 

Program Interns - Post-Internship Experience	
 
Starting with the most recent intern cohort COMPLETING the program, provide the following information for each intern who completed 
your program for the last seven (7) years.  (DO NOT IDENTIFY THE INTERNS BY NAME.)  Start with interns completing the 2014-2015 
training year and report back to those finishing in 2008-2009.  Place the requested information in the following format and identify by year of 
admission (e.g., 14.01, 14.02, etc): 
 
 
 

ID# 

 
 
 

Year Degree 
Completed 

 
INITIAL 

(first) Post-
Internship 

Employment 
Setting Code14* 

 
 

INITIAL 
Job Title 

 
 

CURRENT 
Employment 

Setting 
Code* 

 
 

CURRENT 
Job Title 

 
 

Psychology 
Licensure 

(Y/N)? 

 
 

Licensed 
in 

State(s) 

 
Other Professional 
Achievements (e.g. 

fellow status, 
diplomate) 

15.01 2015 13a Assistant 
Professor 

13a Assistant 
Professor 

N   

15.02 N/A 11 School 
Psychologis
t 

11 School 
Psychologist 

N   

15.03 2015 11 School 
Psychologis
t 

11 School 
Psychologist 

N   

         

         

                                            
14* See listings on next page 
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Employment Setting Codes 
 
1. Community Mental Health Center 
2. Health Maintenance Organization 
3. Medical Center 
4. Military Medical Center 
5. Private General Hospital 
6. General Hospital 
7. Veterans Affairs Medical Center 
8. Private Psychiatric Hospital 
9. State/County Hospital 
10. Correctional Facility 
11. School District/System 
12. University Counseling Center 
13. Academic Teaching Position 
 13a. doctoral program 
 13b. masters program 
 13c. 4-year college 
 13d. community/2 yr. College 
 13e. adjunct professor 
14. Independent Practice 
15. Academic Non-Teaching Position  
16. Medical School 
33. Other (e.g., consulting), please specify 
44. Student 
99. Not currently employed 
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Appendix A 

 
Required Table A6. 

 
Policy Item Document(s) in 

which policy 
appears 

Page #(s) 
of Self-
Study 

Intern selection Intern Information 
Guide; Website 

101 & 
179 

Practica and academic preparation requirements Intern Information 
Guide; Website 

101 & 
179 

Administrative assistance (this may be a statement in your 
materials regarding the clerical and technical support available 
to your interns) 

Intern Information 
Guide; Website; 
Intern Handbook 

101 & 
179 

Financial assistance (this may be a statement in your materials 
regarding the interns’ stipend and benefits, travel money, etc.) 

Intern Information 
Guide; Website 

101 & 
179 

Intern performance evaluation, feedback, advisement, retention, 
minimal requirements 

Intern Information 
Guide 

101 

Intern termination Collaborative 
Problem Resolution 
Policy; Intern 
Evaluation, 
Termination, and 
Retention Policy 

173 & 
139 & 
236 

Due process Collaborative 
Problem Resolution 
Policy; Intern 
Handbook; Website 

173 & 
101 & 
179 

Grievance procedures Collaborative 
Problem Resolution 
Policy; Intern 
handbook; Website 

173 & 
101 & 
179 

Statement of nondiscrimination Intern Information 
Guide; Website; 
Intern Handbook 

101 & 
179 

Other relevant institution/agency policies with which the program 
is required to comply (specify: Interns are expected to comply 
with all AESD Governing Board polices. 
http://policy.azsba.org/asba/Z2Browser2.html?showset=allmanual
s 
 

AESD Staff 
Handbook - Section 
G 

See 
hyperlink 
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Appendix B 

 
1.) Required Table B2. Please complete this table for EACH of the program’s goals. 
 
Goal #1: The Intern has knowledge of varied models and methods of assessment and data-
collection methods for identifying strengths and needs, developing effective services and 
programs, and measuring progress and outcomes.   
Objective(s) for Goal #1:  
a. Able to systematically collect data using multiple forms of data-based assessments 
b. Able to administer & score standardized data-based psychological assessments including 
intelligence tests, achievement tests, and behavior assessments, as part of a comprehensive process of 
assessment 
c. Able to translate and use assessment data to develop evidence-based interventions for children, 
recommendations for classrooms, and/or to develop school-wide intervention programs, or mental 
health services 
d. Able to summarize and integrate multiple sources of data in effective psychological reports 
e. Able to use technology for data collection, test scoring, report writing, research, developing 
interventions, IEP development, and/or progress monitoring 
f. Able to monitor interventions and evaluate outcomes for individual cases, classes, programs and/or 
other systems 
Competencies Expected:  
a. Uses multiple forms of data-based assessment to collect data. 
b. Completes an adequate psychological battery independently on several cases. 
c. Develops recommendations and/or interventions for several cases. 
d. Integrates and summarizes data for several cases. 
e. Uses technology for collecting and monitoring data on several different cases. 
f. Demonstrates strong skills in monitoring interventions and evaluating progress and outcomes for 
several cases. 
Appendix & Page Number for Evaluation Forms Used for Expected Competencies: Appendix E, Page 
139 
How Outcomes are Measured: Intern Mid-term and Final Standards Based Evaluation 
Minimum Thresholds for Achievement for Expected Competencies: A minimum score of “Proficient” 
on 4 of 6 objectives with no Unsatisfactory ratings.  
 
Goal #2: The Intern has knowledge of varied models and strategies of consultation, collaboration, 
and communication applicable to individuals, families, groups, and systems and methods to 
promote effective implementation of services.   
Objective(s) for Goal #2:  
a. Able to collaboratively meet with teachers, parents, or staff in the process of identifying the referral 
problem, communicating about the assessment process, and clearly explaining assessment results 
b. Able to use varied methods of consultation, collaboration, and communication to promote effective 
implementation of interventions and services 
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c. Able to collaboratively review progress results with teachers, parents, or staff to show progress and 
then to promote generalization of programs 
d. Able to evaluate and consult on the effectiveness of instruction, academic interventions, behavioral 
interventions, and/ or case studies across particular, contexts, and diverse characteristics of children 
e. Able to effectively communicate with teachers, parents, or staff to collaboratively examine 
suggestions for system change that might impact the individual, group, family, classroom, or school 
Competencies Expected:  
a. Demonstrates communication that effectively meets the needs of parents, teachers, and staff to work 
productively with students. 
b. Collaborates well to promote effective interventions on several cases. 
c. Reviews progress on several cases and promote generalization.  
d. Evaluates interventions and communicates on several cases. 
e. Communicates ideas for system change to impact change for several cases. 
Appendix & Page Number for Evaluation Forms Used for Expected Competencies: Appendix E, Page 
139 
How Outcomes are Measured: Intern Mid-term and Final Standards Based Evaluation 
Minimum Thresholds for Achievement for Expected Competencies: A minimum score of “Proficient” 
on 4 of 5 objectives with no Unsatisfactory ratings.  
 
Goal #3: The Intern has knowledge of biological, cultural, and social influences on academic 
skills; human learning, cognition, and developmental processes; and evidence-based curriculum 
and instructional strategies.    
Objective(s) for Goal #3:  
a. Able to assist teachers in developing cognitive and/ or academic goals and instructional or academic 
interventions that promote cognitive and/ or academic improvement for children 
b. Able to assist teachers in developing strategies to successfully implement evidenced-based academic 
or cognitive interventions, instructions, and/ or practices to achieve academic outcomes 
c. Able to monitor the implementation and fidelity of treatments, interventions, case studies, 
accommodations, and/or teaching strategies to enhance academic for the child in the classroom, school, 
home, or community 
d. Able to work with teachers, parents, and staff on the process of collecting data, data, and 
summarizing data for IEP goals, interventions, case studies, RTI data, and/ or individual instruction 
e. Able to evaluate program data, report progress, and make suggestions enhance the child’s and/or 
program’s growth and performance 
Competencies Expected:  
a. Develops some goals for cognition and/or academics for several cases 
b. Develops strategies to facilitate intervention success for several cases. 
c. Monitors the successful implementation of interventions on several cases. 
d. Keeps accurate data for academic interventions from start to finish for several cases. 
e. Evaluates progress and makes suggestions for improvement on several cases or programs 
Appendix & Page Number for Evaluation Forms Used for Expected Competencies:  
How Outcomes are Measured: Intern Mid-term and Final Standards Based Evaluation 
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Minimum Thresholds for Achievement for Expected Competencies: A minimum score of “Proficient” 
on 4 of 5 objectives with no Unsatisfactory ratings.  
 
Goal #4: The Intern has knowledge of biological, cultural, developmental, and social influences 
on behavior and mental health; behavior and emotional impacts on learning and life skills; 
evidence-based strategies to promote social-emotional functioning and mental health.   
Objective(s) for Goal #4:  
a. Able to assess the social, emotional, behavioral, or mental health needs of students with diverse 
backgrounds, strengths, and needs 
b. Able to develop social, emotional, behavioral, life skill goals, and evidence-based intervention plans 
for children with social, behavioral, life skills, or mental health needs 
c. Able to develop strategies to implement behavioral/social interventions (behavioral, counseling, 
family consultations, therapy, accommodations, etc.) related to mental health, socialization, behavior, 
and learning 
d. Able to monitor the implementation of interventions, collect data, summarize the data, monitor the 
fidelity, and/or graph data results on the effectiveness of behavioral, prevention, and mental health 
services for diverse children 
e. Able to evaluate behavioral programs, report progress data, and makes suggestions to enhance the 
child’s and/or program’s growth 
Competencies Expected:  
a. Completes emotional or social assessment on several cases. 
b. Develops goals or interventions for several cases. 
c. Develops strategies to facilitate intervention implementation success on several cases. 
d. Acquires data for all parts of a treatment, summarizes, and graphs results on several cases. 
e. Evaluates progress and makes suggestions for improvement on several cases or programs. 
Appendix & Page Number for Evaluation Forms Used for Expected Competencies: Appendix E, Page 
139 
How Outcomes are Measured: Intern Mid-term and Final Standards Based Evaluation 
Minimum Thresholds for Achievement for Expected Competencies: A minimum score of “Proficient” 
on 4 of 5 objectives with no Unsatisfactory ratings.  
 
Goal #5: The Intern has knowledge of varied models and strategies of consultation, collaboration, 
and communication applicable to individuals, families, groups, and systems and methods to 
promote effective implementation of services.   
Objective(s) for Goal #5:  
a.  Able to demonstrate knowledge of the school-wide procedures (referral, discipline, assessment, 
Student Intervention Teams, instructional support, tutoring) and knowledge of special education 
system procedures (use of forms, laws, procedures) 
b. Able to design or consult with teachers on programs/resources that promote best practices in 
services (inclusion, self-contained, bully prevention, ELL programs, staff training, grading, home-
school partnerships) 
c. Able to keep and evaluate accountability data (RTI data, assessment data, intervention data, system 
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tracking data) that assists with monitoring services for system-level improvement issues, initiatives, 
and accountability measures 
d. Able to work effectively within systems to create and maintain supportive learning environments 
and services (participate in RTI or other systems-wide interventions) for children in a multi-tiered 
continuum 
e. Able to identify and advocate for services, practices and policies that promote systems change or 
improvement to ensure effective services 
Competencies Expected:  
a. Demonstrates a working knowledge of school procedures to facilitate several cases. 
b. Demonstrates a working knowledge of school or district resources to facilitate several cases. 
c. Assists in collection or review of data for use in systems analysis, monitoring or systems-level 
change. 
d. Demonstrates skills and knowledge necessary for support for multi-tiered interventions for one or 
more cases. 
e. Demonstrates skills in promoting review or change of policies and/or practices to improve services 
for children. 
Appendix & Page Number for Evaluation Forms Used for Expected Competencies: Appendix E, Page 
139 
How Outcomes are Measured: : Intern Mid-term and Final Standards Based Evaluation 
Minimum Thresholds for Achievement for Expected Competencies: A minimum score of “Proficient” 
on 4 of 5 objectives with no Unsatisfactory ratings.  
 
Goal #6: The Intern has knowledge of principles and research related to resilience and risk 
factors in learning and mental health, services in schools and communities to support multitier 
prevention, and evidence-based strategies for effective crisis response.    
Objective(s) for Goal #6:  
a. Able to identify potential risk factors (bullying, failing grades, self-reports, negative statements, 
absences, academics) & suggest changes 
b.  Able to contribute to the design of healthy environments and prevention services for children with 
diverse needs, that enhance learning, build resilience, build social skills, and/or support mental and 
physical well-being of all children and families 
c. Able to design and contribute to evidence-based preventative intervention ideas for individuals, 
classrooms, and/or school-wide programs that promote mental health services, healthy environments, 
and/or personal success 
d. Able to use assessment, data-based decision making, problem-solving strategies, collaboration, 
and/or data collection methods to assess and evaluate outcomes of prevention programs, response 
activities, school climate and crisis services for individuals, programs, and/or classrooms 
e. Able to work with the Supervisor on crisis teams, risk assessment, crisis assessment, crisis response 
and/ or recovery as situations develop 
Competencies Expected:  
a. Recognizes presenting risk factors in several cases and facilitates corrective actions. 
b. Contributes to prevention services that benefit several cases 
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c. Designs or contributes to programs that promote intervention and prevention services for several 
cases. 
d. Assists in assessing and evaluating crisis and prevention procedures and practices. 
e. Demonstrates basic skills in crisis response or assessment for one or more cases with supervisor 
guidance. 
Appendix & Page Number for Evaluation Forms Used for Expected Competencies: Appendix E, Page 
139 
How Outcomes are Measured: Intern Mid-term and Final Standards Based Evaluation 
Minimum Thresholds for Achievement for Expected Competencies: A minimum score of “Proficient” 
on 4 of 5 objectives with no Unsatisfactory ratings.  
 
Goal #7: The Intern has knowledge of principles and research related to family systems, 
strengths, needs and culture; evidence-based strategies to develop collaboration between families 
and schools.    
Objective(s) for Goal #7:  
a. Able to show knowledge of family systems and diverse cultural issues that impact learning, family-
school interactions, or behavior 
b. Able to involve parents in the assessment and intervention process considering the impact of family 
contexts, diversity, and other issues 
c. Able to utilize data-based decision making, problem-solving strategies, and/or consultation to 
enhance family-school-community effectiveness in addressing the needs of children, designing 
programs, and/or interventions 
d. Able to design and/or identify resources for families from both the school and the community that 
enhance family-school-community effectiveness 
e. Able to evaluate educational programs and other types of services that assist families with promoting 
academic, social, and/or behavioral success of their children (including case studies) 
Competencies Expected:  
a. Demonstrates knowledge of family systems and can use such knowledge to facilitate several cases. 
b. Involves the family in the assessment process which results in better services for several cases. 
c. Communicates with the family to improve services for several cases and meet the needs of children. 
d. Assists with identification and development of school or community resources that provide service 
for one or more cases. 
e. Evaluates one or more programs that assist families in promoting success with one or more cases. 
Appendix & Page Number for Evaluation Forms Used for Expected Competencies: Appendix E, Page 
139 
How Outcomes are Measured: Intern Mid-term and Final Standards Based Evaluation 
Minimum Thresholds for Achievement for Expected Competencies: A minimum score of “Proficient” 
on 4 of 5 objectives with no Unsatisfactory ratings.  
 
Goal #8: The Intern has knowledge of individual differences, abilities, disabilities, and other 
diverse characteristics; principles and research related to diversity factors for children, families, 
and schools including factors related to culture, context, and individual and role differences; and 
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evidence-based strategies to enhance services and address potential influences related to 
diversity.   
Objective(s) for Goal #8:  
a. Able to show sensitivity and knowledge of disabilities, individual differences, culture, ethnicity, and 
other diversity factors in a school setting 
b. Able to use knowledge of disabilities and diversity in the process of acquiring background 
knowledge, selecting, and/or administration of assessments 
c. Able to use knowledge of disabilities and diversity in the process of interpreting assessments results, 
reporting results, and in non-biased report writing 
d. Able to use knowledge of disabilities and diversity in collaboration with others in designing 
effective interventions and services for children and families to improve academic, learning, social, 
and behavioral services for all 
e. Able to use knowledge of disabilities and diversity in the process of implementing and evaluating 
the effectiveness of interventions and services 
Competencies Expected:  
a. Demonstrates a working knowledge of disabilities and diversity for several cases. 
b. Differentially selects appropriate assessments for several cases considering disability and diversity 
needs. 
c. Appropriately interprets assessment results and reports results in non-biased written reports for 
several cases. 
d. Designs good interventions for several cases to promote academic or behavioral growth. 
e. Implements and evaluates several cases with diverse needs and/ or disabilities. 
Appendix & Page Number for Evaluation Forms Used for Expected Competencies: Appendix E, Page 
139 
How Outcomes are Measured: Intern Mid-term and Final Standards Based Evaluation 
Minimum Thresholds for Achievement for Expected Competencies: A minimum score of “Proficient” 
on 4 of 5 objectives with no Unsatisfactory ratings.  
 
Goal #9: The Intern has knowledge of research design, statistics, measurement, varied data-
collection and analysis techniques and program evaluation methods sufficient for understanding 
research and interpreting data in applied settings.   
Objective(s) for Goal #9:  
a. Able to use research skills to synthesize and identify best practices and findings related to 
understanding disabilities, knowing best assessment practices, report writing practices, and identifying 
evidence-based interventions as a foundation for service 
b. Able to use technology and research skills to identify, analyze, interpret, and determine effective and 
best practices  to assist  with developing interventions for students, teachers,  groups, or to provide 
support with system issue 
c. Able to use research skills to assist in analyzing data, making statistical analysis, making data 
graphs, and/ or making data tables to show progress 
d. Able to complete a case study and/or program summary that requires research, program 
implementation, data collection, and analysis 
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e. Able to work with the Supervisor on program evaluation in order to appraise the effectiveness and 
accountability of programs (such as RTI programs, case studies, single case design interventions, 
and/or treatment interventions) 
Competencies Expected:  
a. Researches best practices on several issues in disabilities, assessment, writing or interventions. 
b. Uses technology and researches effective practices for interventions for several cases. 
c. Completes an analysis of selected data for several students and graphs results. 
d. Completes a case study or program summary evaluating the effectiveness of the program or case. 
e. Assists in the process of evaluating the effectiveness of a program or classroom. 
f. Able to demonstrate a knowledge of the supervision process 
Appendix & Page Number for Evaluation Forms Used for Expected Competencies: Appendix E, Page 
139 
How Outcomes are Measured: Intern Mid-term and Final Standards Based Evaluation 
Minimum Thresholds for Achievement for Expected Competencies: A minimum score of “Proficient” 
on 4 of 5 objectives with no Unsatisfactory ratings.  
 
Goal #10: The Intern can demonstrate skills to provide services consistent with ethical, legal, and 
professional standards; engage in responsible decision-making; collaborate with other 
professionals and apply professional work characteristics needed for effective practice as a 
school psychologist, including respect for human diversity and social justice, communication 
skills, effective interpersonal skills, responsibility, adaptability, initiative, dependability, and 
technology skills.  
Objective(s) for Goal #10:  
a. Able to show an understanding of the role and functions of a school psychologist in relation to legal, 
ethical, and/ or professional practice 
b. Able to use professional knowledge and collaborative skills to facilitate the provision of services to 
parents, teachers, and/ or staff 
c. Able to complete psychological cases using proper ethical, legal, and ethical decision making 
processes that are consistent with professional standards of practice 
d. Able to use technology (computer scoring, report writing, email, internet, data-bases, graphs, IEP 
programs) in the practice of school psychology and use the technology in a manner that maintains and 
protects confidentiality 
e. Able to demonstrate effective work characteristics (initiative, adaptability, responsibility, 
dependability) and appropriately interacts with school staff, teachers, and supervisors in partnerships, 
using guidance from Supervisors and reflects on feedback and engages in positive self-evaluation 
Competencies Expected:  
a. Understands the role of a psychologist and completed work in relation to the job. 
b. Demonstrates skills needed for professional practice in facilitating services for several cases. 
c. Completes several cases in accordance with legal and ethical issues in practice. 
d. Uses technology to successfully complete multiple cases in school psychology. 
e. Demonstrates a range of effective work characteristics that leads to success with interactions. 
Appendix & Page Number for Evaluation Forms Used for Expected Competencies: Appendix E, Page 
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139 
How Outcomes are Measured: Intern Mid-term and Final Standards Based Evaluation 
Minimum Thresholds for Achievement for Expected Competencies: A minimum score of “Proficient” 
on 4 of 5 objectives with no Unsatisfactory ratings.  
 
 
 
 
2.) Required Table B4. 
 
☒  Elaborate in as much detail as necessary to specifically address how your program provides 
training in each of the areas B.4.a-d in the table below.   
 
B4. Required Table: As with the B.2 Table above, complete the following table for each of the 
curriculum areas identified in Domain B.4.a-d and insert this into Appendix B. Do not include the 
table in this narrative section. 
 
***NOTE:  If any of the below “required training activities” for any curriculum area include 
seminars/didactic experiences, you must provide a thorough description of those seminars within the 
appendices, consistent with IR C-29: Internship and residency didactics.  Include Appendix/page 
number references to any such descriptions in the table below.  Please also note that provision of clinical 
service under supervision is often a significant component of the training and experiential activities in a 
given curriculum area. 
 
Curriculum area: Theories and methods of assessment and diagnosis 
Required 
training/experiential 
activities 

 
1. Orientation to AESD assessment standards – 6 hours as part of orientation 
week 
 
2 hour didactics on the following topics: 
 
2. Best practices in cognitive assessment 
3. Best practices in academic assessment 
4. Best practices in social/emotional assessment 
5. ADOS administration and interpretation overview 
6. Specific Learning Disability identfication with a strengths and weakness 
model 
7. Neuropsychological assessment in schools 
8. Executive Functioning: How to assess for it in schools 
9. Preschool differential diagnosis 
10. Autism: DSM vs. IDEA 
11. DSM diagnosis in schools 
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12. Intellectual disabilities 
13. Emotional disabilities 
14. Multiple disabilities 
 
One of the intern’s primary duties is to conduct psychoeducational 
evaluations. They will complete at least 36 evaluations in the course of the 
school year.  

Competencies 
expected 

a. Able to systematically collect data using multiple forms of data-based 
assessments 
b. Able to administer & score standardized data-based psychological 
assessments including intelligence tests, achievement tests, and behavior 
assessments, as part of a comprehensive process of assessment 
c. Able to translate and use assessment data to develop evidence-based 
interventions for children, recommendations for classrooms, and/or to develop 
school-wide intervention programs, or mental health services 
d. Able to summarize and integrate multiple sources of data in effective 
psychological reports 
e. Able to use technology for data collection, test scoring, report writing, 
research, developing interventions, IEP development, and/or progress 
monitoring 
f. Able to monitor interventions and evaluate outcomes for individual cases, 
classes, programs and/or other systems 

How outcomes are 
measured  

Intern will be evaluated at mid-term and end of the year with the AESD 
Standards Based Evaluation tool.  

Minimum thresholds 
for achievement 

A minimum score of “Proficient” on 4 of 6 objectives with no Unsatisfactory 
ratings.  

Appendix and page 
number for 
evaluation form used 
(specify which items on 
evaluation form 
correspond) 

Appendix E, Page 139 

  
Curriculum area: Theories and methods of effective intervention 
Required Trainees provide individual therapy to students, and facilitate 1 to 2 groups per 
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training/experiential 
activities 

semester in collaboration with the school counselor. They also provide crisis 
intervention on campus on an as needed basis. 
 
2 hour didactics on the following topics: 
1. Crisis assessment and mandatory reporting 
2. Suicide prevention 
3. School wide crisis intervention 
4. Autism 
5. Emotional disabilities 
6. Behavioral interventions at school 

Competencies 
expected 

a. Able to assess the social, emotional, behavioral, or mental health needs of 
students with diverse backgrounds, strengths, and needs 
b. Able to develop social, emotional, behavioral, life skill goals, and evidence-
based intervention plans for children with social, behavioral, life skills, or 
mental health needs 
c. Able to develop strategies to implement behavioral/social interventions 
(behavioral, counseling, family consultations, therapy, accommodations, etc.) 
related to mental health, socialization, behavior, and learning 
d. Able to monitor the implementation of interventions, collect data, 
summarize the data, monitor the fidelity, and/or graph data results on the 
effectiveness of behavioral, prevention, and mental health services for diverse 
children 
e. Able to evaluate behavioral programs, report progress data, and makes 
suggestions to enhance the child’s and/or program’s growth 

How outcomes are 
measured  

Intern will be evaluated at mid-term and end of the year with the AESD 
Standards Based Evaluation tool.  

Minimum thresholds 
for achievement 

A minimum score of “Proficient” on 4 of 5 objectives with no Unsatisfactory 
ratings. 

Appendix and page 
number for 
evaluation form used 
(specify which items on 
evaluation form 
correspond) 

Appendix E, Page 139 

  
Curriculum area: Theories and methods of empirically based / supported treatments (Review:  

IR C-24: Empirically supported procedures/treatments). 
Required 
training/experiential 
activities 

Case Consultation on a weekly basis in group supervision 
Review of relevant literature to practice 
2 hour didactics on the following topics: 
1. EBPP in schools 
2. ABA 



Avondale Elementary School District 

 
 

 

87 
3. Crisis intervention 
4. School wide Positive Behavior Intervention Systems 

Competencies 
expected 

a. Able to design and contribute to evidence-based preventative 
intervention ideas for individuals, classrooms, and/or school-wide 
programs that promote mental health services, healthy environments, 
and/or personal success 

b. Able to develop social, emotional, behavioral, life skill goals, and 
evidence-based intervention plans for children with social, behavioral, 
life skills, or mental health needs 

 
How outcomes are 
measured  

Intern will be evaluated at mid-term and end of the year with the AESD 
Standards Based Evaluation tool.  

Minimum thresholds 
for achievement 

A minimum score of “Proficient” on both objectives with no Unsatisfactory 
ratings. 

Appendix and page 
number for 
evaluation form used 
(specify which items on 
evaluation form 
correspond) 

Appendix E, Page 139 

  
Curriculum area: Theories and/or methods of consultation 
Required 
training/experiential 
activities 

One of the interns primary activities is to consult with staff and parents. They 
participate in IEP and MET meetings on at least a weekly basis. Supervision 
consists of routine conversations regarding effectiveness of consultation. The 
intern will partner with the school counselor to provide intervention to 
students.  
Orientation includes 4 hours of training regarding effective consultation 
2 hour didactics on the following: 
1. Meeting management 
2. Developing community partnerships 

Competencies 
expected 

a. Able to collaboratively meet with teachers, parents, or staff in the process of 
identifying the referral problem, communicating about the assessment process, 
and clearly explaining assessment results 
b. Able to use varied methods of consultation, collaboration, and 
communication to promote effective implementation of interventions and 
services 
c. Able to collaboratively review progress results with teachers, parents, or 
staff to show progress and then to promote generalization of programs 
d. Able to evaluate and consult on the effectiveness of instruction, academic 
interventions, behavioral interventions, and/ or case studies across particular, 
contexts, and diverse characteristics of children 
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e. Able to effectively communicate with teachers, parents, or staff to 
collaboratively examine suggestions for system change that might impact the 
individual, group, family, classroom, or school 
 

How outcomes are 
measured  

Intern will be evaluated at mid-term and end of the year with the AESD 
Standards Based Evaluation tool.  

Minimum thresholds 
for achievement 

A minimum score of “Proficient” on 4 of 5 objectives with no Unsatisfactory 
ratings. 

Appendix and page 
number for 
evaluation form used 
(specify which items on 
evaluation form 
correspond) 

Appendix E, Page 139 

  
Curriculum area: Theories and/or methods of program evaluation (Review:  IR C-1: Systematic 

evaluation of supervision, consultation and evaluation in programs). 
Required 
training/experiential 
activities 

2 hour didactic on program evaluation 
 
Interns are required to engage in evaluation of interventions and school/district 
programs as to their effectiveness for students 
 
Participation in internship program evaluation 

Competencies 
expected 

a. Able to use research skills to synthesize and identify best practices and 
findings related to understanding disabilities, knowing best assessment 
practices, report writing practices, and identifying evidence-based 
interventions as a foundation for service 
b. Able to use technology and research skills to identify, analyze, interpret, and 
determine effective and best practices  to assist  with developing interventions 
for students, teachers,  groups, or to provide support with system issue 
c. Able to use research skills to assist in analyzing data, making statistical 
analysis, making data graphs, and/ or making data tables to show progress 
d. Able to complete a case study and/or program summary that requires 
research, program implementation, data collection, and analysis 
e. Able to work with the Supervisor on program evaluation in order to appraise 
the effectiveness and accountability of programs (such as RTI programs, case 
studies, single case design interventions, and/or treatment interventions) 

How outcomes are 
measured  

Intern will be evaluated at mid-term and end of the year with the AESD 
Standards Based Evaluation tool.  

Minimum thresholds 
for achievement 

A minimum score of “Proficient” on 4 of 5 objectives with no Unsatisfactory 
ratings. 

Appendix and page Appendix E, Page 139 
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number for 
evaluation form used 
(specify which items on 
evaluation form 
correspond) 
  
Curriculum area: Theories and/or methods of supervision 
Required 
training/experiential 
activities 

2 hour didactic on supervision 
 
Intern will have experiences supervising practicum student work on individual 
cases 

Competencies 
expected 

Able to demonstrate a knowledge of the supervision process 

How outcomes are 
measured  

Intern will be evaluated at mid-term and end of the year with the AESD 
Standards Based Evaluation tool.  

Minimum thresholds 
for achievement 

A minimum score of “Proficient” on 1 of 2 of the competencies. 

Appendix and page 
number for 
evaluation form used 
(specify which items on 
evaluation form 
correspond) 

Appendix E, Page 139 

  
Curriculum area: Strategies of scholarly inquiry  
Required 
training/experiential 
activities 

Assigned articles related to the evidence based practice of psychology 
Supervision focused on how research informs practice 
Use of evidence-based practices in clinical work 

Competencies 
expected 

a. Able to use research skills to synthesize and identify best practices and 
findings related to understanding disabilities, knowing best assessment 
practices, report writing practices, and identifying evidence-based 
interventions as a foundation for service 
b. Able to use technology and research skills to identify, analyze, interpret, and 
determine effective and best practices  to assist  with developing interventions 
for students, teachers,  groups, or to provide support with system issue 
c. Able to use research skills to assist in analyzing data, making statistical 
analysis, making data graphs, and/ or making data tables to show progress 
 

How outcomes are 
measured  

Intern will be evaluated at mid-term and end of the year with the AESD 
Standards Based Evaluation tool.  

Minimum thresholds 
for achievement 

A minimum score of “Proficient” on 3 of 4 objectives with no Unsatisfactory 
ratings. 
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Appendix and page 
number for 
evaluation form used 
(specify which items on 
evaluation form 
correspond) 

Appendix E, Page 139 

  
Curriculum area: Issues of cultural and individual diversity 
Required 
training/experiential 
activities 

Interns receive broad exposure to a variety of disabilities. AESD’s student 
population is approximately 75% Hispanic/Latino, and 60% qualify for a free 
or reduced lunch program. Interns will also have the opportunity to evaluate 
students who are learning English as a second language. 
 
2 hour didactics on: 
Evaluating ELL students 
Avondale/Goodyear Community History 
Hispanic/Latino Cultures and Populations/Historical Perspective 
Poverty and Mental Health 

Competencies 
expected 

a. Demonstrates a working knowledge of disabilities and diversity for several 
cases. 
b. Differentially selects appropriate assessments for several cases considering 
disability and diversity needs. 
c. Appropriately interprets assessment results and reports results in non-biased 
written reports for several cases. 
d. Designs good interventions for several cases to promote academic or 
behavioral growth. 
e. Implements and evaluates several cases with diverse needs and/ or 
disabilities. 

How outcomes are 
measured  

Intern will be evaluated at mid-term and end of the year with the AESD 
Standards Based Evaluation tool.  

Minimum thresholds 
for achievement 

A minimum score of “Proficient” on 4 of 5 objectives with no Unsatisfactory 
ratings. 

Appendix and page 
number for 
evaluation form used 
(specify which items on 
evaluation form 
correspond) 

Appendix E, Page 139 

 
 
 
 



Avondale Elementary School District 

 
 

 

91 
 

Appendix C 
 

CoA Abbreviated Curriculum Vitae 
(Limit of 2 single-sided or 1 double-sided pages per faculty member) 

Answer all items including names/types of sites (e.g., University of X; Y Hospital), and “yes” or “no” 
where indicated. Submit an abbreviated CV for each person listed on Table 2(a) as specified in the 
instructions for that table.  Failure to include the necessary CVs may result in delayed or adverse 

accreditation decisions. 
 
Name: Neil Stafford, Psy.D.      
 
Primary Professional Appointment (name of institution/agency): Avondale Elementary School 
District    Year of appointment: 2006 
 
Position Title: Lead Psychologist       Type of Setting (e.g., Hospital; Univ. Counseling Center):  
Public School District       
 
Highest Degree Earned:  Ph.D.☐    Psy.D.☒    Ed.D.☐    M.D.☐    Other:       
 
Date of Degree: 2003    Institution/Program Name: Fuller Theological Seminary    Area of Degree 
(e.g., Clinical): Clinical Psychology  
 
APA/CPA Accredited:  No ☐   Yes ☒   N/A ☐    
 
For Non-Psychologists 
  
Date of Degree:       Institution/Program Name:       Degree:         
 
Residency (if applicable):  Institution/Specialty:  
 
Psychology Internship Completed:  No☐  Yes☒  N/A  ☐       Year: 2003 
 
Name of Program: Tri-City Mental Health Center  Type of Setting: Community Mental Health  
APA/CPA Accredited:  No ☐  Yes ☒  
 
Psychology Postdoctoral Residency Completed: No ☐   Yes☒   N/A☐       Year: 2004 
 
Name of Program: Arizona Psychology Training Consortium  Type of Setting: Community Mental 
Health   Area of Emphasis: Clinical  
 
APA/CPA Accredited: No☒  Yes☐     
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Psychology Licensure: No☐  Yes☒   State(s)/Province(s): Arizona  
 
Board Certified by ABPP:  No☒   Yes☐    Specialty:       
 
Currently listed in National Register and/or Canadian Register?  No☒   Yes☐ 
 
Describe Clinical/Services Delivery Position or Responsibilities in current position with program under 
review: Design, implement, and supervise the psychology training curriculum for postdocs, interns, and 
practicum students. Supervise psychology staff. Collaborate with private schools to conduct 
psychoeducational assessments, and determine the need for special education service.  
    
Professional Honors & Recognition (Member/Fellow of Professional or Scientific Society, etc.):   
Distinguished Service, 2015, Arizona Psychological Association 
Distinguished Mentor of the Year 2012, Arizona Psychological Association 
Member: American Psychological Association, Arizona Psychological Association, Arizona Association 
of School Psychologists 
 
Selected Presentations to Professional/Scientific Groups in Last 7 Years (List chronologically using APA 
format for bibliographic citations):  
 
Stafford, N. (2014) Changes to APA Internship Accreditation Criteria. Arizona Psychological 
Association Annual Convention, Tucson, AZ. 
 
Stafford, N. (2012) Increasing Supervisor Competence in Supervising High Risk Client Situations. Argosy 
University Continuing Education Event, Phoenix, AZ. 
 
Stafford, N. (2011) Promoting Postdoctoral Training, American Psychological Association Annual 
Convention, Washington, D.C. 
 
Selected Publications in Last 7 Years (List chronologically using APA format for bibliographic citations): 
None 
 
Selected Funded Research Grants or Training Contracts in Last 7 Years (Include funding source, duration 
of funding, total direct costs):  None 
 
Other Professional Activities in Last 7 Years (Include leadership activities/roles in state/provincial, 
regional or national professional organizations):  
 
2009-2014 Committee Member – Postdoctoral Membership Review Committee – Association of 
Psychology Postdoctoral and Internship Centers 
2012-2014 – Governing Council Member – Arizona Psychological Association 
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2008-2015 – Board Member – Arizona Psychology Training Consortium 

CoA Abbreviated Curriculum Vitae 
(Limit of 2 single-sided or 1 double-sided pages per faculty member) 

Answer all items including names/types of sites (e.g., University of X; Y Hospital), and “yes” or “no” 
where indicated. Submit an abbreviated CV for each person listed on Table 2(a) as specified in the 
instructions for that table.  Failure to include the necessary CVs may result in delayed or adverse 

accreditation decisions. 
 
Name: Shaunna Sukey Haley      
 
Primary Professional Appointment (name of institution/agency): Avondale Elementary School 
District                   Year of appointment: 2010 
 
Position Title: School Psychologist       Type of Setting (e.g., Hospital; Univ. Counseling Center):  
Elementary School (K-8)       
 
Highest Degree Earned:  Ph.D.☐    Psy.D.☒    Ed.D.☐    M.D.☐    Other:       
 
Date of Degree: October 2010    Institution/Program Name: Argosy University/Phoenix    Area of 
Degree (e.g., Clinical): School Psychology  
 
APA/CPA Accredited:  No ☒   Yes ☐   N/A ☐    
 
For Non-Psychologists 
  
Date of Degree:       Institution/Program Name:       Degree:         
 
Residency (if applicable):       Institution/Specialty:      
 
Psychology Internship Completed:  No☐  Yes☒  N/A  ☐       Year: 2009-10 
 
Name of Program: Arizona Psychology Training Consortium  Type of Setting: School  APA/CPA 
Accredited:  No ☒  Yes ☐  
 
Psychology Postdoctoral Residency Completed: No ☐   Yes☒   N/A☐       Year:       
 
Name of Program: Arizona Psychology Training Consortium  Type of Setting: School   Area of 
Emphasis: School Psychology 
 
APA/CPA Accredited: No☒  Yes☐     
 
Psychology Licensure: No☐  Yes☒   State(s)/Province(s): Arizona  
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Board Certified by ABPP:  No☒   Yes☐    Specialty:       
 
Currently listed in National Register and/or Canadian Register?  No☒   Yes☐ 
 
Describe Clinical/Services Delivery Position or Responsibilities in current position with program 
under review: Supervision; Assessment; Functional Behavior Assessments and Behavior Intervention 
Plans; participation in evaluation and IEP meetings; Consultation; Report Writing 
    
Professional Honors & Recognition (Member/Fellow of Professional or Scientific Society, etc.): Member 
of APA and NASP-National Association of School Psychologist 
 
Selected Presentations to Professional/Scientific Groups in Last 7 Years (List chronologically using APA 
format for bibliographic citations): None 
 
Selected Publications in Last 7 Years (List chronologically using APA format for bibliographic citations): 
None 
 
Selected Funded Research Grants or Training Contracts in Last 7 Years (Include funding source, duration 
of funding, total direct costs): None 
 
Other Professional Activities in Last 7 Years (Include leadership activities/roles in state/provincial, 
regional or national professional organizations): None 
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CoA Abbreviated Curriculum Vitae 
(Limit of 2 single-sided or 1 double-sided pages per faculty member) 

Answer all items including names/types of sites (e.g., University of X; Y Hospital), and “yes” or “no” 
where indicated. Submit an abbreviated CV for each person listed on Table 2(a) as specified in the 
instructions for that table.  Failure to include the necessary CVs may result in delayed or adverse 

accreditation decisions. 
 
Name:  Natalie Hurd          
 
Primary Professional Appointment (name of institution/agency):  
Avondale Elementary School District 
                         
Year of appointment: 2012      
 
Position Title: School Psychologist     
Type of Setting (e.g., Hospital; Univ. Counseling Center): Public Elementary School 
 
Highest Degree Earned:  Ph.D.☐    Psy.D. ☒    Ed.D.☐    M.D.☐    Other:       
 
Date of Degree: 7/2013    Institution/Program Name: Argosy University         Area of Degree 
(e.g., Clinical): School Psychology       
 
APA/CPA Accredited:  No ☒   Yes ☐   N/A ☐    
 
For Non-Psychologists 
  
Date of Degree:       Institution/Program Name:       Degree:         
 
Residency (if applicable):       Institution/Specialty:      
 
Psychology Internship Completed:  No☐  Yes ☒  N/A  ☐       Year: 2012-2013      
 
Name of Program: AZ Training Consortium   Type of Setting: Public School       APA/CPA 
Accredited:  No ☒  Yes ☐  
 
Psychology Postdoctoral Residency Completed: No ☐   Yes ☒   N/A☐  
Year: 2013-2014      
 
Name of Program: AZ Training Consortium   Type of Setting: Public School        Area of 
Emphasis: Child & Family Assessment and Intervention      
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APA/CPA Accredited: No ☒  Yes☐     
 
Psychology Licensure: No☐  Yes ☒   State(s)/Province(s): Arizona       
 
Board Certified by ABPP:  No ☒   Yes☐    Specialty:       
 
Currently listed in National Register and/or Canadian Register?  No☐   Yes ☒ 
Describe Clinical/Services Delivery Position or Responsibilities in current position with program 
under review:       
Conduct comprehensive psycho-educational evaluations, including cognitive, academic, social-emotional, 
behavioral and neuropsychological standardized assessments, and curriculum based assessments for 
students in kindergarten through eighth grade. Utilize data-based decision-making to provide appropriate 
recommendations for diverse students. Organize and facilitate counseling groups to address bullying, 
anxiety, depression, and social skills. Present professional development for school staff about special 
education and mental health topics. Apply leadership skills to effectively facilitate Multidisciplinary 
Evaluation Teams. Provide consultative services to teachers, administrators, and parents. Initiate 
collaborative relationships with outside service providers and medical practitioners. Maintain and 
securely store student data and special education records. Consistently protect student and family 
confidentiality 
 
Professional Honors & Recognition (Member/Fellow of Professional or Scientific Society, etc.):       
None  
 
Selected Presentations to Professional/Scientific Groups in Last 7 Years (List chronologically using 
APA format for bibliographic citations):       
Bettendorf, S., Hurd, N. (2014). Preparations for the EPPP. Presentation at the annual  

Arizona Psychology Training Conference, Glendale, Arizona. 
 
Selected Publications in Last 7 Years (List chronologically using APA format for bibliographic 
citations):       
None 
 
Selected Funded Research Grants or Training Contracts in Last 7 Years (Include funding source, 
duration of funding, total direct costs):    
None    
 
Other Professional Activities in Last 7 Years (Include leadership activities/roles in state/provincial, 
regional or national professional organizations):       
Arizona Psychology Training Consortium Board Member, Consumer Representative, 2013-2014  
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CoA Abbreviated Curriculum Vitae 
(Limit of 2 single-sided or 1 double-sided pages per faculty member) 

Answer all items including names/types of sites (e.g., University of X; Y Hospital), and “yes” or “no” 
where indicated. Submit an abbreviated CV for each person listed on Table 2(a) as specified in the 
instructions for that table.  Failure to include the necessary CVs may result in delayed or adverse 

accreditation decisions. 
 
Name: Teresa Brea Valledor      
 
Primary Professional Appointment (name of institution/agency): Avondale School District                   
Year of appointment: 2008 
 
Position Title: School Psychologist       Type of Setting (e.g., Hospital; Univ. Counseling Center):  
Elementary/Middle School       
 
Highest Degree Earned:  Ph.D.☐    Psy.D.☐    Ed.D.☐    M.D.☐    Other: Ed.S. 
 
Date of Degree: N/A    Institution/Program Name:  N/A Area of Degree (e.g., Clinical): N/A 
 
APA/CPA Accredited:  No ☐   Yes ☐   N/A ☒    
 
For Non-Psychologists 
  
Date of Degree: 2005 Institution/Program Name: Florida State University Degree:   
M.S./Ed.S. 
 
Residency (if applicable): N/A Institution/Specialty: Elementary/Middle School 
Psychology Internship Completed:  No☐  Yes☒  N/A  ☐       Year: 2004 
 
Name of Program: Cartwright School District  Type of Setting: Elementary/Middle School l  
APA/CPA Accredited:  No ☒  Yes ☐  
 
Psychology Postdoctoral Residency Completed: No ☐   Yes☐   N/A☒       Year: N/A 
 
Name of Program: N/A  Type of Setting: N/A   Area of Emphasis: N/A 
 
APA/CPA Accredited: No☐  Yes☐     
 
Psychology Licensure: No☒  Yes☐   State(s)/Province(s): N/A  
 
Board Certified by ABPP:  No☒   Yes☐    Specialty: N/A 
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Currently listed in National Register and/or Canadian Register?  No☒   Yes☐ 
 
Describe Clinical/Services Delivery Position or Responsibilities in current position with program under 

review:  
 
Assessment of difficulties of referred students through appropriate testing and diagnostic practices.  
Administration of tests and placement recommendations for exceptional children within the limits of 

applicable state regulations. 
Identify within the school all types of exceptional children. 
Maintain case records on all referred students. 
Recommend corrective procedures. 
Confer with teachers and parents whenever necessary. 
Consult on special educational needs of children in all special education programs. 
Attend case conferences on placement of individual students. 
Serve as a consultant on mental health topics at the school. 
Chair 504 Team  
Interpret school psychological services for teachers and parents. 
Prepare and submit required reports on children in special education programs in accordance with Federal 

law. 
Cooperate with school personnel of community health and social welfare agencies. 
Act as a liaison between the School District and Special Education departments in other school districts. 
Attend staff, professional and interagency meetings. 
    
Professional Honors & Recognition (Member/Fellow of Professional or Scientific Society, etc.): N/A 
 
Selected Presentations to Professional/Scientific Groups in Last 7 Years (List chronologically using APA 
format for bibliographic citations): N/A 
 
Selected Publications in Last 7 Years (List chronologically using APA format for bibliographic citations): 
N/A 
 
Selected Funded Research Grants or Training Contracts in Last 7 Years (Include funding source, duration 
of funding, total direct costs): N/A 
 
Other Professional Activities in Last 7 Years (Include leadership activities/roles in state/provincial, 
regional or national professional organizations): N/A 
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CoA Abbreviated Curriculum Vitae 
(Limit of 2 single-sided or 1 double-sided pages per faculty member) 

Answer all items including names/types of sites (e.g., University of X; Y Hospital), and “yes” or “no” 
where indicated. Submit an abbreviated CV for each person listed on Table 2(a) as specified in the 
instructions for that table.  Failure to include the necessary CVs may result in delayed or adverse 

accreditation decisions. 
Name: Alice Parker      
 
Primary Professional Appointment (name of institution/agency): STAR Academy                   Year of 
appointment: 2014/2015 
 
Position Title: School Psychologist        
Type of Setting (e.g., Hospital; Univ. Counseling Center): Therapeutic Educational Setting       
 
Highest Degree Earned:  Ph.D.     Psy.D.     Ed.D.     M.D.     Other: 

     

 
 
Date of Degree: 07/18/2014     
Institution/Program Name: Argosy University Phoenix Campus     
Area of Degree (e.g., Clinical): School Psychology  
 
APA/CPA Accredited:  No    Yes    N/A     
 
For Non-Psychologists 
  
Date of Degree: 

     

 Institution/Program Name: 

     

 Degree:   

     

 
 
Residency (if applicable): 

     

 Institution/Specialty:

     

 
 
Psychology Internship Completed:  No   Yes   N/A          
Year: 2013/2014 
 
Name of Program: Avondale Elementary School District  
Type of Setting: School District  APA/CPA Accredited:  No   Yes   
 
Psychology Postdoctoral Residency Completed: No    Yes    N/A         
Year: 2014/2015 
 
Name of Program: Avondale Elementary School District   
Type of Setting: School District    
Area of Emphasis: School Psychology 
APA/CPA Accredited: No   Yes      
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Psychology Licensure: No   Yes    State(s)/Province(s): 

     

  
 
Board Certified by ABPP:  No    Yes     Specialty: 

     

 
 
Currently listed in National Register and/or Canadian Register?  No    Yes  
 
Describe Clinical/Services Delivery Position or Responsibilities in current position with program 
under review:  
Manage a caseload of approximately 30 students at a Therapeutic Educational Alternative Program. 
Conduct risk assessments to determine a student’s current mental health needs. Frequently meet with 
students to complete collaborative problem solving thinking maps. Provide weekly individual and group 
brief counseling services. Implement research based behavioral interventions to promote positive student 
social-emotional development. Present on topics for school-wide practices to promote positive and 
specific behavioral interventions. Collaborate with outside mental health providers to support family and 
student emotional and behavioral needs 
 
Professional Honors & Recognition (Member/Fellow of Professional or Scientific Society, etc.): N/A 
 
Selected Presentations to Professional/Scientific Groups in Last 7 Years (List chronologically using 
APA format for bibliographic citations):  
 
Gustavson, A. (2014). Specific learning disability: School psychologists’ training and application of 
neuropsychological methods. Poster presented at the Arizona Association of School Psychologists Annual 
Conference. Phoenix, AZ. 
 
Selected Publications in Last 7 Years (List chronologically using APA format for bibliographic 
citations): N/A 
 
Selected Funded Research Grants or Training Contracts in Last 7 Years (Include funding source, 
duration of funding, total direct costs): N/A 
 
Other Professional Activities in Last 7 Years (Include leadership activities/roles in state/provincial, 
regional or national professional organizations):  
 
Arizona Association of School Psychologists (AASP) 
Arizona Psychological Association (AZPA)  
American Psychological Association (APA) – Division 16  
National Association of School Psychologists (NASP)  
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CoA Abbreviated Curriculum Vitae 
(Limit of 2 single-sided or 1 double-sided pages per faculty member) 

Answer all items including names/types of sites (e.g., University of X; Y Hospital), and “yes” or “no” 
where indicated. Submit an abbreviated CV for each person listed on Table 2(a) as specified in the 
instructions for that table.  Failure to include the necessary CVs may result in delayed or adverse 

accreditation decisions. 
 
Name: Megan Glawischnig        
 
Primary Professional Appointment (name of institution/agency): Avondale Elementary School 
District      Year of appointment: 2015   
 
Position Title: School Psychologist Type of Setting (e.g., Hospital; Univ. Counseling Center): School      
      
 
Highest Degree Earned:  Ph.D.☒    Psy.D.☐    Ed.D.☐    M.D.☐    Other:       
 
Date of Degree: May, 2013 Institution/Program Name: Arizona State University     Area of Degree 
(e.g., Clinical): Educational Psychology- School Psychology       
 
APA/CPA Accredited:  No ☐   Yes ☒   N/A ☐    
 
For Non-Psychologists  
Date of Degree: N/A       Institution/Program Name: N/A   Degree: N/A        
 
Residency (if applicable): N/A     Institution/Specialty: N/A     
 
Psychology Internship Completed:  No☐  Yes☒ N/A  ☐       Year: 2015      
 
Name of Program: Arizona Training Consortium Type of Setting: School      APA/CPA 
Accredited: No ☒ Yes☐  
 
Psychology Postdoctoral Residency Completed: No ☐  Yes☒  N/A☐  Year: 2015      
 
Name of Program: Arizona Training Consortium Type of Setting: School Area of Emphasis: Early 
Childhood    
 
APA/CPA Accredited: No☒  Yes☐     
 
Psychology Licensure: No☒  Yes☐   State(s)/Province(s):        
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Board Certified by ABPP:  No☒   Yes☐    Specialty:       
 
Currently listed in National Register and/or Canadian Register?  No☒   Yes☐ 
 
Describe Clinical/Services Delivery Position or Responsibilities in current position with program 
under review: Identify and address developmental, learning, and behavioral difficulties of students that 
are interfering with their educational performance; design and implement academic and behavioral 
interventions; provide consultation and collaborate with general education and special education teachers 
to design and implement effective interventions, both on the individual and classroom level 
    
Professional Honors & Recognition (Member/Fellow of Professional or Scientific Society, etc.): N/A 
 
Selected Presentations to Professional/Scientific Groups in Last 7 Years (List chronologically using 
APA format for bibliographic citations):    
 
Randall, M., Caterino, L., & Ladd B. (2010). Bullying and Coping with Bullying among Elementary 
School Children. Poster session presented at the National Association of School Psychologist Annual 
Conference, 2011.    
 
Selected Publications in Last 7 Years (List chronologically using APA format for bibliographic 
citations): N/A 
 
Selected Funded Research Grants or Training Contracts in Last 7 Years (Include funding source, 
duration of funding, total direct costs): N/A    
 
Other Professional Activities in Last 7 Years (Include leadership activities/roles in state/provincial, 
regional or national professional organizations): N/A 
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Appendix D 
 

PSYCHOLOGY INTERNSHIP PROGRAM  
Intern Training Manual 

 
 

Exceptional Student Services Department 
295 West Western Avenue 
Avondale, Arizona 85323 

Phone: (623) 772-5000 
Fax: (623) 772-5090 
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GENERAL INFORMATION 

Internship History 

 The Avondale Elementary School District has been a member of the Arizona Psychology Training Consortium 

since 2008. The Arizona Psychology Training Consortium (AZPTC) is a member of the Association of Psychology 

Postdoctoral and Internship Centers (APPIC). At this time AESD has 3 full time school psychology internship positions 

through the AZPTC. Avondale Elementary School District intends to offer 3 full time school psychology internship 

positions for the 2015-2016 as an independent APPIC member site. 

Accreditation and APPIC Membership 

 AESD is currently a member of the Association of Psychology and Postdoctoral and Internship Centers. We 

were granted membership in October 2014. Our NMS match number is 2316. AESD submitted an application for 

accreditation to APA on December 1, 2015.  Questions related to the program’s accredited status should be directed to 

the Commission on Accreditation:  

APA Commission on Accreditation 
American Psychological Association 
750 1st Street, NE, Washington, DC 2002 
Phone: (202) 336-5979 
Email: apaaccred@apa.org 
 
All other questions about the internship program may be directed to Neil Stafford, Psy.D., AESD Training Director, at 
nstaffo@avondale.k12.az.us or 623-772-4112. 
 

Non-Discrimination and Diversity Policy 

The Avondale Elementary School District School Psychology Internship Program (AESD) strongly values 

diversity and believes in creating an equitable, safe, and inclusive learning environment for its interns. Diversity among 

interns and supervisors enriches the educational experience, promotes personal growth, and strengthens communities and 

the workplace. Every effort is made by AESD to create a climate in which all staff and interns feel respected, 
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comfortable, and in which success is possible and obtainable. AESD strives to make every effort to increase awareness, 

and increase comfort with multicultural experiences. AESD’s training program includes multiple experiences, which are 

provided throughout the year. AESD wants to be sure that interns are both well trained in this area, and exposed to as 

wide a variety as possible of diversity experiences. The internship evaluation also includes domains that assess the 

intern’s competency in engaging diversity.  

AESD welcomes applicants from diverse backgrounds. The training program believes that a diverse training 

environment contributes to the overall quality of the program. AESD provides equal opportunity to all prospective 

interns and does not discriminate because of a person’s race, color, religion, sex, national origin, age, disability, or any 

other factor that is irrelevant to success as a psychology intern. Applicants are individually evaluated in terms of quality 

of previous training, practicum experiences, and fit with the internship. If an applicant or intern requires 

accommodations, he or she should contact the internship training director to initiate this process. 

 
Internship General Experience 

 AESD provides a planned, programmed sequence of training experiences with the primary focus being on 

assuring breadth and quality of training. The internship is structured to meet Arizona’s requirements to become a 

licensed psychologist and a certified school psychologist. The program consists of 2000 hours of training over a 12-

month period with at least 25% in direct service. Interns are also expected to achieve the goals and objectives of the 

internship program, as stated below, and to abide by the APA Code of Ethics, the requirements of the AESD training 

program, and the policies and procedures of AESD. The program is designed for a school psychology experience. Thus, 

only students with some school psychology experience should apply. 

Interns are exposed to both Special Education and General Education programs. Under supervision of licensed 

psychologists, interns provide psychoeducational and psychological evaluations, consultation, training, counseling, 

behavior management, and crisis intervention services. Training assignments are made to assure that each intern has the 

opportunity to provide assessment and intervention to students with various needs and diagnoses and to serve various 
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age, cultural, socioeconomic, and minority groups. The wide range of diversity among students and staff in the Avondale 

ESD allows the internship to offer considerable multicultural experiences to interns. Special efforts are also made to 

provide experience with low incidencedisorders (e.g. Severe Intellectual Disability, Cerebral Palsy, Rett’s Disorder, 

Down’s Syndrome, etc.). 

Avondale Elementary School District 

 The Avondale Elementary School District encompasses parts of the cities of Goodyear and Avondale in the 

western suburbs of the metropolitan Phoenix area. AESD serves students from Preschool through Eighth grade. Student 

enrollment is approximately 5,800 over nine campuses and one alternative program. Seven of the schools are structured 

as K-8 campuses, one is a K-4, one is a 5-8, and the alternative program is K-8 program. AESD also has a community 

education program that includes a typical preschool, before school and after school programs. Finally, AESD provides a 

Special Needs Preschool for district residents. 

 The Exceptional Student Services Department within AESD serves approximately 640 students identified with a 

special education need. We also serve approximately 160 students identified with gifted abilities. The ESS department 

has 80 employees that contribute to providing services for these students. The staff members working with ESS include 

psychologists, speech pathologist, occupational therapists, physical therapists, special education teachers, 

paraprofessionals, nurses, and counselors. 

 AESD is a Title 1 school district providing educationally based services to an exceptionally diverse population 

(e.g., racial/ethnic group membership, socioeconomic status, English Language Learners). Over 70% of students district-

wide receive free and reduced lunch with some areas reaching over 90%. Trainees will receive a broad experience with 

diverse populations. In addition, the AESD internship program highly values diversity amongst staff members and 

strongly encourages individuals with diverse backgrounds to apply. 

MISSION STATEMENTS 
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Avondale Elementary School District 

The AESD mission is to support learning, make a difference, release potential, and enjoy the experience one child at a 

time. 

Internship Program 

The mission of the internship program is to provide planned and programmed training in assessment, individual and 

group therapy, and consultation to produce independent school psychologists that are passionate and committed to high 

quality service to children and families. 

Philosophy 

 The AESD Internship Program is designed to prepare interns to excel in the provision of psychological services 

to a school based community. Building on the professional skills and competencies acquired during graduate school 

training, interns gain practical experience and increasing independence in a variety of assessment approaches and 

therapeutic techniques with diverse populations. Goals for training include preparing trainees to meet the standards for 

licensure and independent practice, and ensuring trainees are competent in the American Psychological Association 

(APA) standards for professional practice. Training also includes an explicit focus on increasing awareness of, sensitivity 

to, and knowledge about individual and cultural diversity. In addition, interns may pursue individual interests and 

research throughout the training year as appropriate. 

 The AESD Internship Program utilizes the practitioner-scholar model of training. Rather than the production of 

original research, this model of training emphasizes the development of professional competencies that are based on 

current research, scholarship, and practice. “Scholar” is defined as a practitioner who is always reading, learning, and 

developing in order to maintain and/or increase his or her competence in whatever professional roles he or she 

undertakes. Thus, psychology interns are urged to critically evaluate current theory, research, and practice when 

approaching their clinical tasks. 
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 The staff and interns within AESD Exceptional Student Services utilize research-based methods of assessment 

and intervention in their delivery of psychological services in the schools. To assist with this activity, interns have access 

to books that Exceptional Students Services has purchased, many of which act as a research-based guide to the practice 

of psychology. Utilization of the internet as a source of scholarly research is also emphasized as being a source of 

information to integrate into daily practice. Interns are encouraged to read current psychology journals to increase their 

knowledge and to share the information with other staff members so that the professional growth process is mutual. 

Reading of professional literature is also requirement of the didactic training throughout the year. 

 Because AESD maintains the philosophy that the welfare of the student is strongly related to his or her 

interactions with others, AESD Exceptional Student Services provides an emphasis on working with the family and 

school “systems.” In keeping with this philosophy, specific training opportunities are available in parent education and 

behavior management consultation with teachers. Maintaining communication with the family is considered crucial to 

the assessment process and to designing interventions that will be accepted and applied. Interns are trained to actively 

obtain thorough developmental and family histories, extensive information from family members, and to provide to the 

family individualized information regarding assessment outcomes. 

Goals and Objectives 

 The training program is designed to assist Interns in becoming competent in the following areas: 

1. Data Based Decision Making and Accountability:  
The Intern has knowledge of varied models and methods of assessment and data-collection methods for 
identifying strengths and needs, developing effective services and programs, and measuring progress and 
outcomes.  The Intern demonstrates skills to use psychological and educational assessment and data 
collection strategies, and technology resources, and applies results to design, implementation, and evaluates 
response to services and programs. 

Objective 1a - Able to systematically collect data using multiple forms of data-based assessments 
Objective 1b - Able to administer & score standardized data-based psychological assessments including 
intelligence tests, achievement tests, and behavior assessments, as part of a comprehensive process of 
assessment 
Objective 1c - Able to translate and use assessment data to develop evidence-based interventions for 
children, recommendations for classrooms, and/or to develop school-wide intervention programs, or 
mental health services 
Objective 1d - Able to summarize and integrate multiple sources of data in effective psychological 
reports 
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Objective 1e - Able to use technology for data collection, test scoring, report writing, research, 
developing interventions, IEP development, and/or progress monitoring 
Objective 1f - Able to monitor interventions and evaluate outcomes for individual cases, classes, 
programs and/or other systems 

2. Consultation and Collaboration:  
The Intern has knowledge of varied models and strategies of consultation, collaboration, and communication 
applicable to individuals, families, groups, and systems and methods to promote effective implementation of 
services.  As part of a systematic and comprehensive process of effective decision making and problem 
solving that permeates all aspects of service delivery, the Intern demonstrates skills to consult, collaborate, 
and communicate effectively with others.  

Objective 2a - Able to collaboratively meet with teachers, parents, or staff in the process of identifying 
the referral problem, communicating about the assessment process, and clearly explaining assessment 
results 
Objective 2b - Able to use varied methods of consultation, collaboration, and communication to 
promote effective implementation of interventions and services 
Objective 2c - Able to collaboratively review progress results with teachers, parents, or staff to show 
progress and then to promote generalization of programs 
Objective 2d - Able to evaluate and consult on the effectiveness of instruction, academic interventions, 
behavioral interventions, and/ or case studies across particular, contexts, and diverse characteristics of 
children 
Objective 2e - Able to effectively communicate with teachers, parents, or staff to collaboratively 
examine suggestions for system change that might impact the individual, group, family, classroom, or 
school 

3. Interventions and Instructional Support to Develop Academic Skills:  
The Intern has knowledge of biological, cultural, and social influences on academic skills; human learning, 
cognition, and developmental processes; and evidence-based curriculum and instructional strategies.   Interns in 
collaboration with others, demonstrate skills to use assessment and data-collection methods and to implement and 
evaluate services that support cognitive and academic skills. 

Objective 3a - Able to assist teachers in developing cognitive and/ or academic goals and instructional 
or academic interventions that promote cognitive and/ or academic improvement for children 
Objective 3b - Able to assist teachers in developing strategies to successfully implement evidenced-
based academic or cognitive interventions, instructions, and/ or practices to achieve academic outcomes 
Objective 3c - Able to monitor the implementation and fidelity of treatments, interventions, case studies, 
accommodations, and/or teaching strategies to enhance academic for the child in the classroom, school, 
home, or community 
Objective 3d - Able to work with teachers, parents, and staff on the process of collecting data, data, and 
summarizing data for IEP goals, interventions, case studies, RTI data, and/ or individual instruction 
Objective 3e - Able to evaluate program data, report progress, and make suggestions enhance the child’s 
and/or program’s growth and performance 

4. Interventions and Mental Health Services:  
The Intern has knowledge of biological, cultural, developmental, and social influences on behavior and 
mental health; behavior and emotional impacts on learning and life skills; evidence-based strategies to 
promote social-emotional functioning and mental health.  The Intern in collaboration with others, 
demonstrates skills to use assessment and data-collection methods and to implement and evaluate services 
that support socialization, learning, and mental health.  

Objective 4a - Able to assess the social, emotional, behavioral, or mental health needs of students with 
diverse backgrounds, strengths, and needs 
Objective 4b - Able to develop social, emotional, behavioral, life skill goals, and evidence-based 
intervention plans for children with social, behavioral, life skills, or mental health needs 
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Objective 4c - Able to develop strategies to implement behavioral/social interventions (behavioral, 
counseling, family consultations, therapy, accommodations, etc.) related to mental health, socialization, 
behavior, and learning 
Objective 4d - Able to monitor the implementation of interventions, collect data, summarize the data, 
monitor the fidelity, and/or graph data results on the effectiveness of behavioral, prevention, and mental 
health services for diverse children 
Objective 4e - Able to evaluate behavioral programs, report progress data, and makes suggestions to 
enhance the child’s and/or program’s growth 

5. School Wide Practices to Promote Learning: 
The Intern has knowledge of varied models and strategies of consultation, collaboration, and communication 
applicable to individuals, families, groups, and systems and methods to promote effective implementation of 
services.  As part of a systematic and comprehensive process of effective decision making and problem 
solving that permeates all aspects of service delivery, the Intern demonstrates skills to consult, collaborate, 
and communicate effectively with others.  

Objective 5a - Able to demonstrate knowledge of the school-wide procedures (referral, discipline, 
assessment, Student Intervention Teams, instructional support, tutoring) and knowledge of special 
education system procedures (use of forms, laws, procedures) 
Objective 5b - Able to design or consult with teachers on programs/resources that promote best 
practices in services (inclusion, self-contained, bully prevention, ELL programs, staff training, grading, 
home-school partnerships) 
Objective 5c - Able to keep and evaluate accountability data (RTI data, assessment data, intervention 
data, system tracking data) that assists with monitoring services for system-level improvement issues, 
initiatives, and accountability measures 
Objective 5d - Able to work effectively within systems to create and maintain supportive learning 
environments and services (participate in RTI or other systems-wide interventions) for children in a 
multi-tiered continuum 
Objective 5e - Able to identify and advocate for services, practices and policies that promote systems 
change or improvement to ensure effective services 

6. Prevention and Responsive Services: 
The Intern has knowledge of principles and research related to resilience and risk factors in learning and 
mental health, services in schools and communities to support multi-tier prevention, and evidence-based 
strategies for effective crisis response.   The Intern, in collaboration with others, demonstrates skills to 
promote services that enhance learning, mental health, safety, and physical well-being through 
protective and adaptive factors and to implement effective crisis preparation, response, and recovery. 
Objective 6a – Able to identify risk factors (bullying, failing grade, self-reports, negative statements, 
absences, academics) and suggest changes. 
Objective 6b – Able to contribute to the design of healthy environments and prevention services for 
children with diverse needs, that enhance learning, build resilience, build social skills, and/or support 
mental and physical well-being of all children and families. 
Objective 6c - Able to design and contribute to evidence-based preventative intervention ideas for 
individuals, classrooms, and/or school-wide programs that promote mental health services, healthy 
environments, and/or personal success. 
Objective 6d - Able to use assessment, data-based decision making, problem-solving strategies, 
collaboration, and/or data collection methods to assess and evaluate outcomes of prevention programs, 
response activities, school climate and crisis services for individuals, programs, and/or classrooms. 
Objective 6e - Able to work with the Supervisor on crisis teams, risk assessment, crisis assessment, 
crisis response and/ or recovery as situations develop. 

7. Family-School Collaboration Services:  
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The Intern has knowledge of principles and research related to family systems, strengths, needs and culture; 
evidence-based strategies to develop collaboration between families and schools.   The Intern, in 
collaboration with others, demonstrates skills to design, implement, and evaluate services that respond to 
culture and context and facilitate family and school partnerships and interactions with community agencies 
for enhancement of academic and social-behavioral outcomes for children. 

Objective 7a – Able to show knowledge of family systems and diverse cultural issues that learning, 
family-school interactions, or behavior. 
Objective 7b - Able to utilize data-based decision making, problem-solving strategies, and/or 
consultation to enhance family-school-community effectiveness in addressing the needs of children, 
designing programs, and/or interventions 
Objective 7c - Able to design and/or identify resources for families from both the school and the 
community that enhance family-school-community effectiveness 
Objective 7d - Able to evaluate educational programs and other types of services that assist families 
with promoting academic, social, and/or behavioral success of their children (including case studies) 

8. Diversity in Development and Learning:  
The Intern has knowledge of individual differences, abilities, disabilities, and other diverse characteristics; 
principles and research related to diversity factors for children, families, and schools including factors 
related to culture, context, and individual and role differences; and evidence-based strategies to enhance 
services and address potential influences related to diversity.  The Intern demonstrates skills to provide 
effective professional services that promote effective functioning for individuals, families, and schools with 
diverse characteristics, cultures, and backgrounds and across multiple contexts, with recognition that an 
understanding and respect for diversity in development and learning and advocacy for social justice are 
foundations for all aspects of service delivery.  

Objective 8a - Able to show sensitivity and knowledge of disabilities, individual differences, culture, 
ethnicity, and other diversity factors in a school setting 
Objective 8b - Able to use knowledge of disabilities and diversity in the process of acquiring 
background knowledge, selecting, and/or administration of assessments 
Objective 8c - Able to use knowledge of disabilities and diversity in the process of interpreting 
assessments results, reporting results, and in non-biased report writing 
Objective 8d - Able to use knowledge of disabilities and diversity in collaboration with others in 
designing effective interventions and services for children and families to improve academic, learning, 
social, and behavioral services for all. 
Objective 8e - Able to use knowledge of disabilities and diversity in the process of implementing and 
evaluating the effectiveness of interventions and services 

9. Research and Program Evaluation:   
The Intern has knowledge of research design, statistics, measurement, varied data-collection and analysis 
techniques and program evaluation methods sufficient for understanding research and interpreting data in 
applied settings.  The Intern demonstrates skills to evaluate and apply research as a foundation for service 
delivery, and collaborates with other professionals to use various techniques and technology resources for 
data collection, measurement, analysis, and program evaluation to support effective practices at the 
individual, group, and /or system levels. 

Objective 9a - Able to use research skills to synthesize and identify best practices and findings related to 
understanding disabilities, knowing best assessment practices, report writing practices, and identifying 
evidence-based interventions as a foundation for service 
Objective 9b - Able to use technology and research skills to identify, analyze, interpret, and determine 
effective and best practices  to assist  with developing interventions for students, teachers,  groups, or to 
provide support with system issue 
Objective 9c - Able to use research skills to assist in analyzing data, making statistical analysis, making 
data graphs, and/ or making data tables to show progress 
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Objective 9d - Able to work with the Supervisor on program evaluation in order to appraise the 
effectiveness and accountability of programs (such as RTI programs, case studies, single case design 
interventions, and/or treatment interventions) 

10. Legal, Ethical, and Professional Practice:  
The Intern can demonstrate skills to provide services consistent with ethical, legal, and professional 
standards; engage in responsible decision-making; collaborate with other professionals and apply 
professional work characteristics needed for effective practice as a school psychologist, including respect for 
human diversity and social justice, communication skills, effective interpersonal skills, responsibility, 
adaptability, initiative, dependability, and technology skills.  

Objective 10a - Able to show an understanding of the role and functions of a school psychologist in 
relation to legal, ethical, and/ or professional practice 
Objective 10b - Able to use professional knowledge and collaborative skills to facilitate the provision of 
services to parents, teachers, and/ or staff 
Objective 10c - Able to complete psychological cases using proper ethical, legal, and ethical decision 
making processes that are consistent with professional standards of practice 
Objective 10d - Able to use technology (computer scoring, report writing, email, internet, data-bases, 
graphs, IEP programs) in the practice of school psychology and use the technology in a manner that 
maintains and protects confidentiality 
Objective 10e - Able to demonstrate effective work characteristics (initiative, adaptability, 
responsibility, dependability) and appropriately interacts with school staff, teachers, and supervisors in 
partnerships, using guidance from Supervisors and reflects on feedback and engages in positive self-
evaluation 

 

TRAINING PROGRAM 

Sequence of Training 

 The intern training sequence occurs in four phases. The first phase, the didactic phase, involves an eight-day, 

detailed series of presentations concerning the policies and procedures of AESD, the Exceptional Student Services 

Department, and the Internship Program. Discussion of special education law, ethics, and standards of professional 

practice are included as part of this training. Interns receive didactic instruction in the administration of frequently used 

assessment techniques, methods of report writing, and communicating test results and recommendations to school staff 

and parents. Special topics relevant to psychological services in the school setting are also presented during this time. 

 Interns are assigned to a primary supervisor during this initial phase of training. The 

assignment of supervisors is based on consideration of the needs and professional interests of 

each intern, as well as the unique supervision style and experiential and training background of 
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supervising psychologists. Interns will rotate to a new secondary supervisor each quarter to enrich their experience across 

the district. Interns will have a school-based experience, in which they are assigned to an individual school. Yet, there 

will also be come case-based experience in which they are assigned cases at various schools. Opportunities for such 

flexibility are again based upon (1) the intern’s interests and (2) availability of resources within the district. During this 

first phase the intern with their primary supervisor will complete training agreement (Appendix C) reviewing the policies 

and procedures of AESD, and developing individualized goals for the intern. 

 The second phase of training allows interns to become familiar with their work setting and school district staff 

from various disciplines. During this phase, interns will have the opportunity to observe supervisors as they function in 

different work roles. Interns may observe their supervisor administer a test battery, attend a MET or IEP meeting, sit in 

on a staffing, and observe various types of classrooms. This phase of training may last for two to four weeks, depending 

on the past training and experience of the intern. 

 During the third phase of training, interns will begin work independently on their own cases and work with their 

supervisors regarding the disposition of the case. Supervisors may observe interns as they provide direct services to 

students, consult with teachers and administrative staff, or participate in staffings, MET, or IEP meetings. The length of 

this phase is dependent upon the progress of the intern. 

 The fourth phase involves increasingly independent work on the part of the intern. Initial cases will be worked 

on in close contact with the primary supervisor, and independence will increase as skill and confidence develop. During 

this phase all interns are expected to participate in multidisciplinary team evaluations. Interns may also be assigned 

individual or group counseling cases. During this phase, interns also have the opportunity to develop and implement a 

project of their own design, such as social skills training or teacher stress management programs. 

Supervision 

 The Internship Training Director is a licensed psychologist and is present in the district on a full time basis. For 

the 2015-2016 school year, the program has three full-time licensed doctoral level psychologists on staff. Each intern is 

supervised by a licensed psychologist who carries clinical responsibility for the cases being supervised. The internship 
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includes a minimum of two hours per week of formal face-to-face individual supervision. Additionally, each week, 

interns participate in one hour of group supervision and two hours of didactic training. These include practicum and 

postdoctoral level trainees as well. In addition to formally scheduled supervision, supervisors are readily available to 

interns for more informal supervision and have open door policies. This includes brief unscheduled consultations, 

additional supervision/back up during crisis situations, etc. A calendar of weekly group supervision meetings and 

didactics is developed each year and these training activities are protected and prioritized in the intern’s schedule.  

 Evaluation and feedback are an integral aspect of supervision and the AESD training program as a whole. 

Interns are evaluated twice during the training year. Interns will also provide formal and informal evaluations of both the 

training program and their supervisory experiences. The formal feedback will occur at mid-term and end of year, and the 

informal is encouraged in supervision Evaluations of each intern’s progress will be completed by the primary supervisor 

in collaboration with the intern and other professionals who have worked closely with the supervisee. 

Training Areas 

 Interns are involved in a wide range of training activities including assessment, counseling, parent and teacher 

consultation, in-service training, didactics, professional conventions, and research. The school district serves children and 

families from diverse ethnic and minority backgrounds, as well as students with varying disabilities and needs; therefore, 

training and experience in working with diverse populations is provided to all interns. 

 Although there is a formal intern training plan with specific objectives that must be completed, each intern, in 

conjunction with his or her supervisor, may add individualized training objectives that he or she wishes to address. 

Training areas include: 

ASSESSMENT:  

 Children referred for individualized assessments present with a variety of needs and disabilities. Intern training 

includes completing psychological evaluations of children with emotional and behavioral issues, autism, attention 

difficulties, learning disabilities, and other concerns. Opportunities are available for participation in assessment of 

children with hearing impairments, vision impairments, and intellectual disabilities. Additional assessment training 
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opportunities are available in the areas of neuropsychology and traumatic brain injury depending on the intern’s previous 

training and experience. 

REPORT WRITING:  

 Interns are required to develop and refine report writing skills. Interns are trained to provide concise and 

accurate test results and develop recommendations that can be realistically implemented within a school setting. 

COUNSELING:  

 Utilizing a brief solution-focused model, interns will conduct counseling throughout the year. Training in 

various theories and techniques of therapy is available. Interns gain experience in therapeutic interventions and in taking 

a developmental view of students’ difficulties. They will engage in counseling through individual or group sessions with 

students with various diagnoses. Interns may lead or co-lead group counseling or training sessions with students and/or 

parents. 

CONSULTATION:  

 Interns consult with teachers, parents, administrators, outside community professionals, and other individuals. 

Consultation may involve developing behavior intervention plans, implementing behavioral interventions in the 

classroom, facilitating program design, or developing educational modifications. AESD works closely with several 

community based agencies with whom the intern will consult on a regular basis. 

CRISIS INTERVENTION:  

 The intern receives training in AESD’s crisis intervention in response to situations such as threats of suicide, 

deaths of students or faculty, or severe behavioral disturbances and may participate in such intervention as needs arise. 

DIVERSITY ISSUES:  

 Interns gain experience in using varied approaches appropriate for working with students from a wide variety of 

diverse backgrounds, including differences in race, religion, socioeconomic status, sexual orientation, disability, national 

origin, and other cultural areas. Sensitivity to and respect for diversity is emphasized throughout the training program. 
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DIAGNOSTIC AND INTERVENTION SKILLS:  

 Use of the DSM-V is emphasized in the assessment process. Included in assessment is participation in designing 

and implementing intervention to meet the student’s individual needs. Specific clinical disorders that may be encountered 

in the school setting include: 

ADHD Psychotic Disorders 

Intellectual Disabilities Bipolar Disorders 

Autism Spectrum Disorders Depressive Disorders 

Communication Disorders Anxiety Disorders 

Specific Learning Disorders Disruptive Disorders 
This will also be balanced with the process of making educational diagnoses as delineated in the Individuals with 

Disabilities in Education Act (IDEA). The intern will be exposed to students with disabilities from the following 

categories: 

Other Health Impairments Orthopedic Impairments 

Speech Language Impairments Intellectual Disabilities 

Multiple Disabilities Hearing and Vision Impairments 

Developmental Disabilities Preschool Related Disabilities 

Emotional Disabilities Specific Learning Disorders 

EDUCATIONAL PRESENTATIONS:  

 Interns collaborate with other personnel in preparing presentations for professional training. Routine 

opportunities for case presentations will be provided. 

COMMUNITY REFERRAL AND LIAISON SERVICES:  

 Interns gain experience in working with professionals from other agencies. Through these activities, interns 

increase their knowledge of community resources. Ethical and legal considerations involved in interacting with outside 

agencies are emphasized. 
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POLICIES AND ETHICS:  

 Interns are trained in the federal, state, and local policies for provision of psychological services in the schools. 

They are required to utilize the ethical standards and guidelines provided by the American Psychological Association at 

all times. 

RESEARCH: 

 The training program includes opportunities for participation in ongoing research activities. Interns may have the 

opportunity to conduct individual research projects as appropriate, including dissertations. 

SAMPLE OF INTERNS’ WEEKLY ACTIVITIES 

ACTIVITIES HOURS/WEEK 
Direct/Indirect Services  
Assessment 10 

Observation 4 

Counseling/Intervention 4 

Consultation 4 

MET/IEP Meetings 5 

Professional Development  
Individual Supervision 2 

Group Supervision 1 

Didactic Training 2 

Administration  
Report Writing 4 

Case Management 4 

Total 40 

These activities may vary. In the summer, more time is devoted to training activities, research, and report writing. During 

the school year, more time is given to direct services. The entire internship experience is 2000 hours over a 12 month 

period. 
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Didactics 

Didactic training presented throughout the year address the following topics listed on the schedule: 

 
Date Topic Presenter(s) 

July 20-24 AESD Orientation  Dr. Stafford 
Dr. Sukey-Haley 
Dr. Parker 
Dr. Hurd 
Dr. Randall 
Mrs. Valledor 

July 29 Crisis Assessment and Mandatory Reporting Dr. Stafford 
August 5 Ethics and Schools Dr. Stafford 
August 12 Best Practices in Conducting Multidisciplinary Evaluation Teams Dr. Stafford 
August 19 Best Practices in Individual Education Plan Construction Dr. Stafford 
August 26 Best Practices in School Administration and Interpreting Intelligence 

Assessments 
Dr. Stafford 

September 2 Best Practices in School Administration and Interpreting Academic Assessments Dr. Stafford 
September 9 Best Practices in School Administration and Interpreting Social/Emotional 

Assessments 
Dr. Stafford 

September 
16 

Intellectual Disabilities Dr. Stafford 

September 
23 

Emotional Disabilities Dr. Parker 

September 
30 

Developmental Disabilities - Multiple Disabilities Dr. Stafford 

October 7 Specific Learning Disabilities - Other Health Impairment Dr. Stafford 
October 14 High School School Psychology Claudia Weiss 
October 21 Advanced Report Writing  Dr. Stafford 
October 28 Significant Discrepancy, RTI, or Strengths/Weaknesses Model of Assessment? Dr. Eileen Rigdon 
November 4 Autism Spectrum Disorders - DSM 5 vs. IDEA Dr. Hurd 
November 
10 

ADOS Administration and Interpretation Dr. Sukey-Haley 

November 
17 

Preschool - Disabilities and Interventions prior to age 5 Dr. Randall 

November 
24 

THANKSGIVING 

December 2 Hispanic/Latino Cultures and Diversity Evelyn Jaramillo 
December 9 Evidence Based Therapies in a School Setting Part 1 Dr. Stafford 
December 16 Evidence Based Therapies in a School Setting Part 2 Dr. Stafford 
December 23 HOLIDAY BREAK 
December 30 HOLIDAY BREAK 
January 6 Cultural Considerations in Therapy Dr. Stacy 

Anderson 
January 13 Leadership  Dr. Michael 
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Pinnell 

January 20 Intern Presentation 
January 27 Compadre High School Tour Dr. Lisa Merrin 
February 3 Intern Presentation 
February 10 Postdoc Presentation Evelyn Jaramillo 
February 17 Suicide Prevention Dr. Stafford 
February 24 School-wide Crisis Intervention Teresa Valledor 
March 2 School-wide Positive Behavior Intervention Systems Dr. Stafford 
March 9 Executive functioning: How to asses for it and develop relevant IEP goals  Dr. Rigdon 
March 16 SPRING BREAK  
March 23 DSM Diagnosis Dr. Stafford 
March 30 Collaborative Problem Solving Dr. Stafford 
April 6 Neuropsychology in school Dr. Amy Rose 
April 13 Difficult meeting management Dr. Stafford 
April 20 DSM Diagnosis II Dr. Stafford 
April 27 Theme Based Assessments Dr. Sherri 

Orrahood 
May 4 504 plans Dr. Stafford 
May 11 Raising awareness of student medical issues amongst school staff Dr. Stafford 
May 18 Low incidence medical disorders in children Dr. Stafford 
May 25 Curriculum Based Measures and their place in assessment 
June 1 Legal issues and schools Dr. Stafford 
June 8 ABA therapy Dr. Erin Bartosik 
June 15 Psychopharmacology Dr. John Stapert 
June 22 Supervision  Dr. Stafford 
June 29 EPPP  Dr. Hurd 
July 6 Developing your professional self Dr. Stafford 
July 13 End of Internship Dr. Stafford 
 
Interns are encouraged to attend the Arizona Association of School Psychologists (AASP) convention, and the Arizona 

Psychological Association (AZPA) convention. Funds are made available for interns and supervisors to attend the annual 

Arizona Psychology Training Conference hosted by Arizona State University. Interns attend didactics within the school 

district. Time is provided for interns to participate in local and statewide workshops and conferences, and district funds 

may be available for in-state activities.  

Evaluation 

 Twice annually (6-month intervals), interns are formally evaluated by their supervisors on their overall 

performance and on various internship competencies. In addition, the supervisor will regularly evaluate interns on their 
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performance and identify strengths and challenges. The 6-month and final evaluation covers the above goals and 

objectives. A sample evaluation can be found in Appendix A.  

 Interns will evaluate their experience of the program twice per year in written format. Written feedback will be 

completed with the mid-year and final evaluations. They will be submitted to the training director, and to the Director of 

Exceptional Student Services. The interns will be afforded opportunities during each supervision to express their 

feedback regarding their training.  Supervisors are expected to be open and responsive to this feedback.  

Due Process and Grievance Procedures 

 Supervisors and interns are expected to address training challenges within the standard supervision time. The 

intention of supervision is to engage in professional development, which includes situations of skill development, ethics, 

or professional relationships. At times there may be occasions where a supervisor needs to address a skill development 

issue in a more structure or formal manner. There may also be occasions where interns determine they may need support 

from someone outside the supervision relationship to ensure they are being treated in a fair manner. AESD has developed 

a Collaborative Problem Resolution document found in Appendix B that is designed to provide fair treatment to staff and 

interns in meeting these training challenges. 

SCHOOL DISTRICT PROGRAMS 

 Each intern may have the opportunity for providing psychological services in the following school district 

programs or settings: 

Inclusion 

 This instructional arrangement/setting provides special education and related services to a student in the general 

classroom, in accordance with the student’s IEP. Qualified special education personnel must be involved in the 

implementation of the student’s IEP through the provision of direct, indirect, and/or support services to the student and/or 

the student’s general classroom teacher(s) necessary to enrich the general classroom and enable student success.  
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Resource 

 This instructional setting is any amount of time that a student receives intensive direct 

instruction from a Special Education teacher in a separate setting from the general education classroom to address the 

specific goals in their IEP typically related to reading, writing, or math 

objectives. Resource must be intensive accelerated instruction aligned with the student’s enrolled grade level curriculum. 

Generally, the student within this type of program is functioning at least two instructional levels below grade placement. 

Emotionally Disabled Self-Contained Classrooms 

 The Emotional Disabled Self-Contained classrooms are for students with severe emotional/behavioral concerns 

that adversely affect the student’s, or others’, educational performance and whose needs cannot be met appropriately in 

other settings. These classrooms provide a higher level of structure and individualization for student success. They 

provide a self-contained setting for students who struggle to be educated in a less restrictive settings. 

Autism Self-Contained Classrooms 

 The focus of the Autism Self-Contained classrooms are for students with moderate to severe Autism. They have 

concerns that adversely affect the student’s, or others’, educational performance and whose needs cannot be met 

appropriately in other settings. These classrooms have a high degree of classroom structure with an emphasis on the 

development of effective communication skills through specialized, direct instruction based on the principles of applied 

behavior analysis. This includes, but is not limited to, high rates of reinforcement, discrete trial training, and a behavioral 

approach to the acquisition of language. The daily schedule of activities includes intensive teaching trials with carefully 

arranged contingencies. Another component is recognizing the importance of language development in the demonstration 

of social skills. 
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Cross-Categorical Self-Contained Classrooms 

 The Cross-Categorical Self-Contained classrooms are for students with a variety of disabilities. Their functional 

and academic needs cannot be met in other settings. The students will participate in the general education classroom to 

the maximum extent possible to meet their academic, social/emotional, and vocational needs. The cross categorical 

classrooms are divided into those students with disabilities considered to be mild, moderate or severe. The range of 

services provided in each setting can vary significantly depending on the needs of the students. 

Special Needs Preschool 

 The Special Needs Preschool is a program for students with disabilities, ages 3-5 years. These classes are 

designed to provide instruction for students with delays in cognition, communication, psychomotor, self-care, and social-

emotional areas. A student must exhibit a severe delay in one or more areas or a moderate delay in two or more areas. 

Homebound 

 Homebound is a setting for providing Special Education and related services to eligible students who are served 

at home or hospital bedside. The students are expected to be confined for a minimum of 90 consecutive days as 

documented by a physician licensed to practice in the United States. Homebound instruction may also be provided to 

chronically ill students who are expected to be confined for any period of time totaling at least 90 days throughout the 

school year. Homebound students are generally unable to participate in extracurricular or co-curricular activities, work 

programs, outside jobs, and other activities away from home under normal circumstances. 

Counseling 

 Licensed Clinical Social Workers, Guidance Counselors, School Counselors, and Licensed Social Workers 

provide counseling and guidance to students from general education and special education programs. During the course 

of the internship interns will interact with the counselors to consult on providing services to students. Counselors 

routinely participate in MET and IEP meetings. 
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AVONDALE/GOODYEAR COMMUNITY 

Avondale and Goodyear, Arizona are located 18 miles west of downtown Phoenix. The area offers a wide range of 

diversity in student and family population. Within the last 15 years the area has seen significant population growth 

increasing the diversity and the amenities. Avondale and Goodyear are suburbs of Phoenix, and thus have access to all of 

the opportunities of a large metropolitan area. Both cities are home to wide variety of restaurants, shopping, and 

entertainment. Avondale is home to the Phoenix International Raceway with 2 NASCAR events per year. The Arizona 

Cardinals (NFL) and Phoenix Coyotes (NHL) play within 20 minutes of Avondale. Phoenix has an abundance of night-

life activities, theater and dance groups, and a music for any taste. During the winter and fall hiking, biking, and outdoor 

festivals are very popular. 

 

INTERN SELECTION PROCESS 

Intern Academic Preparation and Selection Criteria 

 Applicants must be enrolled in an appropriately accredited doctoral program. Applicants from APA accredited 

programs are preferred. Also, applicants from programs that have a school psychology emphasis, or have included 

practicum and courses in school psychology will be given preference. Applicants from all backgrounds, ethnicities, 

cultures, genders, sexual orientations, and other areas of diversity are highly encouraged to apply.  

Applicants must register with APPIC as a prospective intern through the National Matching Services 

(www.natmatch.com/psychint). Applicants must have their APPIC registration number when they interview in order to 

be eligible to participate in the matching process. This internship site agrees to abide by the APPIC policy that no person 

at this training facility will solicit, accept, or use any ranking-related information from any intern applicant. All APPIC 

policies and guidelines with regard to conduct and the application for internship are adhered to. The Avondale ESD 

match number is 2316. Materials employed in selecting interns are utilized through the APPIC portal system (APPIC 

website: www.appic.org). Applicants must complete the APPIC Application for Psychology Internship (AAPI). No 
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supplemental material is required by AESD. Application requirements must be on file within the APPIC portal system by 

December 1. 

 At least 900 practicum hours are desired. The hours should be distributed over at least one year of graduate 

study. Twenty five percent of the hours are preferred to be in assessment services to diverse student populations which 

address a range of presenting problems using a variety of assessment/diagnostic approaches. Ten percent of the hours are 

preferred to be in methods of intervention and treatment provided to diverse student populations, which address a range 

of presenting problems. Ten percent of the hours should be in formal supervision (both individual and group) It is 

acceptable to participate in either in person or telephone interviews. Applicants must submit rank order lists according to 

APPIC guidelines. Applicants are screened with a standardized rating tool. 

Interview Process 

1. All application materials MUST BE COMPLETED BY DECEMBER 1. Applicants with incomplete files may not 

be considered for an interview. 

2. Applicants chosen for an interview will be notified by email by December 15 in order to schedule an interview. 

Interviews will be held in January and are scheduled on a first-come, first-serve basis. 

3. The interview typically consists of a one-hour formal interview and an informal visit and tour with current trainees. 

4. The candidates are rated on a 1 to 100 scale during the formal interviewing process. A total rating score is 

calculated. 

5. After all prospective interns have been interviewed, the Training Committee meets and ranks the candidates 

according to their application materials and their interview responses. The numerical ratings from the interview are 

weighted with the committee’s impression of the candidate to form the rank order that is submitted to the APPIC 

match system. 

INTERN BENEFITS 

 The Avondale Elementary School District will provide the Psychology Intern with the following: 
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1. A stipend of $25,000 

2. Interns will receive the same district benefits as other full time employees this includes health insurance, paid 

leave, short term disability, etc. 

3. Provision for participating in a wide range of professional development activities 

4. An appropriate work environment including adequate equipment, materials, administrative support services, and 

office facilities. 

5. The Intern has direct access to the Director of Exceptional Student Services and the Director of Human Resources 

if they feel they need an independent source to hear concerns regarding the training program. 

DIRECTORY OF PSYCHOLOGY STAFF 

School Year 2014-2015 

NEIL STAFFORD, Psy.D., DIRECTOR OF TRAINING: B.S. & B.A., Grand Canyon University; M.A., M.A., Psy.D., 
Fuller Theological Seminary 
 Internship: Tri-City Mental Health Center (APA Accredited) 
 Postdoctoral: Arizona Psychology Training Consortium 
 Licensure/Certifications: Licensed Psychologist, Certified School Psychologist 
 Professional Affiliations: American Psychological Association, Arizona Psychological  
 Association, Arizona Association of School Psychologists 
 Areas of Special Interest: Emotional Disabilities, Crisis Intervention, Counseling, Assessment 
 
SHAUNNA SUKEY-HALEY, Psy.D., SUPERVISING PSYCHOLOGIST: B.A. Cleveland State University; Psy.D. 
Argosy University/Phoenix  
 Internship: Arizona Psychology Training Consortium 
 Postdoctoral Residency: Arizona Psychology Training Consortium 
 Licensure/Certification: Licensed Psychologist, Certified School Psychologist 
 Professional Affiliations: American Psychological Association, Arizona Psychological  
 Association 
 Areas of Special Interests: Assessment and Intervention, Crisis Intervention, Behavior, Integrated care between 
schools and mental health 
 
TERESA VALLEDOR, Ed.S., PRACTICUM SUPERVISOR: B.A., University of South Florida; M.S., Ed.S., Florida 
State University 
 Internship: Cartwright School District 
 Licensure/Certifications: Certified School Psychologist 
 Professional Affiliations: National Association of School Psychologists 
 Areas of Special Interest: English Language Learners, Assessment of Bilingual Children, Early Childhood 
Education, School, Family & Community Partnerships 
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MEGAN RANDALL, Ph.D., SUPERVISING PSYCHOLOGIST: B.A. & B.A., SUNY-Buffalo; M.A. & Ph.D., Arizona 
State University 
 Internship: Arizona Psychology Training Consortium 
 Postdoctoral Residency: Arizona Psychology Training Consortium 
 Licensure/Certifications: Certified School Psychologist 
 Professional Affiliations: American Psychological Association, Arizona Association of School Psychologists 
 Areas of Special Interest: Early Childhood Education, Autism Spectrum Disorders, Trauma 
 
NATALIE HURD, Psy.D.: B.S., University of Minnesota; M.Ed., Arizona State University; Psy.D., Argosy University-
Phoenix 
 Internship: Arizona Psychology Training Consortium 
 Licensure/Certifications: Certified School Psychologist 
 Professional Affiliations: National Association of School Psychologists, Arizona Psy 
 chological Association, Arizona Association of School Psychologists 
 Areas of Special Interest: Crisis Intervention and Prevention, Assessment, Behavior  
 Modification 

For more information, contact: 

Neil Stafford, Psy.D., Director of Training,  

Exceptional Student Services 

nstaffo@avondale.k12.az.us 

AESD Exceptional Student Services 

295 W. Western Ave. 

Avondale, AZ 85323 

Phone 623-772-5034 

Fax 623-772-5090 

Avondale ESD website: www.avondale.k12.az.us 
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PSYCHOLOGY INTERN TRAINING AGREEMENT 
Avondale Elementary School District 

www.avondale.k12.az.us 
 

This training agreement between: 
 

_____________________________________________________________________________ 
(Name of psychology intern) 
 
and: 
 
_____________________________________________________________________________ 
(Name of supervising psychologist) 
 
is hereby established for the purpose of defining the nature and parameters of a planned, sequentially organized 
predoctoral psychology internship training program. It is designed to facilitate the development of the psychology 
intern’s skills and competencies in the provision of high quality professional psychological services consistent with 
applicable legal, ethical, and professional standards in partial fulfillment of a doctoral degree in psychology.  
 
1.  The supervisor and psychology intern agree that all aspects of this internship will be carried out in accordance 

with all requirements of Arizona Revised Statutes § 32-2061 et seq., the rules of the Arizona Board of 
Psychologist Examiners, and all other applicable statutes.  

 
2.     Doctoral internships begin in July of each year.  The internship will consist of 

2,000 total hours for full-time interns. Arizona licensure law specifies that supervisees cannot accrue more than 
forty hours of training experience in one week.  Supervisees will complete the internship in at least fifty weeks.  

 
3. Avondale Elementary School District has received written certification by the psychology intern's educational 

institution that he or she has satisfied all requirements in preparation for the predoctoral internship training year. 
Certification is provided through the online APPIC Application for Psychology Internship (AAPI).  
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The educational institution at which the intern is pursuing a doctorate in psychology is:                                                
 

_________________________________________________________________________ 
(Educational institution and department) 

 
_________________________________________________________________________ 
(Academic Director of Training) 

 
_________________________________________________________________________ 
(Address) 

 
_________________________________________________________________________ 
(Phone)     (Email) 

 
5.     The primary supervisor is a psychologist licensed for the independent practice of psychology in Arizona.  The 

state(s) or province (s} in which the supervisor is licensed, the license numbers, and dates originally licensed 
are: 
State/Province:              License #:__________ Date 1st Licensed:____________  
  

6. An annual stipend of $ ____________  will be paid to the intern by AESD.   
 
7.  The intern will receive the following employment benefits, such as health insurance, dental insurance, and other 

benefits. 
 
 _________________________________________________________________________ 
 
 _________________________________________________________________________ 
 
8. The supervisor and psychology intern confirm that there exists no relationship between them except that of 

supervisor and psychology intern.  They agree that no other relationship shall be created between them for the 
duration of this internship that has the potential to compromise the quality of services to clients, the objectivity 
of the evaluation of the psychology intern, or that may result in exploitation of the psychology intern or any 
client. The supervisor shall not receive any supervision fees, salary, compensation, honoraria, favors, or gifts 
from the psychology intern. If either the supervisor or psychology intern is unsure regarding the appropriateness 
of their relationship, or prospective relationship, the matter shall be brought to the attention of the Director of 
Training for review and clarification. 

 
9. The supervisor and psychology intern agree that the following shall be the individualized goals for this doctoral 

psychology internship and that they shall work conscientiously and cooperatively toward the achievement of 
these goals: 
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10. The supervisor and psychology intern agree that the following methods shall be the primary methods, 
techniques, and procedures for accomplishing the above goals: 

 
 
 
 
 

11. The supervisor and psychology intern agree that the following criteria will be used in determining the extent to 
which the individualized goals have been achieved: 

 
 
 
 
 

12. The psychology intern will be known by the title "Psychology Intern."  The name of the supervisor will be 
disclosed on all materials on which the name of the psychology intern appears, including, but not limited to, all 
entries in psychological records, reports, correspondence, business cards, billing statements, brochures, 
stationary, and advertisements. The psychology intern will accept client referrals only from the supervisor or the 
supervisor's organization.   

 
13. The psychology intern will inform each client, both verbally and in writing, that he or she is practicing under the 

supervision of a licensed psychologist and will provide each client with the supervisor's name and means of 
contacting him or her. As a condition of providing services, the psychology intern will obtain each client's 
informed, written consent to share confidential information with the supervisor for the purpose of supervision. 
 The sharing of confidential information with the supervisor may take the form of live observation and/or 
participation in the provision of psychological services; reviewing video or audio tapes of psychological 
services; and reviewing and discussing case notes, progress notes, treatment plans, tests, reports, 
correspondence, or discharge summaries. The psychology intern will not provide services to clients that do not 
provide this informed consent. 

  
14. The psychology intern will create and maintain client records consistent with all applicable Arizona Statutes and 

Rules of the Arizona Board of Psychologist Examiners.  These records will remain with the supervising 
psychologist or AESD site upon the completion or termination of the internship.  Students served will be advised 
as to how to access their records subsequent to the psychology intern’s completion of the predoctoral internship. 
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15.       The supervisors maintain full responsibility for all psychological services provided by 

the psychology intern.  The supervisors are vested with sufficient authority over matters pertaining to the 
provision of psychological services by the psychology intern to enable the  
supervisors to accept responsibility for the welfare of the clients and the quality of the training experience.  The 
supervisors will prevail in all professional disagreements with the psychology intern.  

 
16. The supervisors will countersign all documents and records prepared by the psychology intern including all 

assessment notes, treatment plans, interview or progress notes, testing, reports, correspondence, billings, and all 
other documents generated by the psychology intern in the course of providing psychological services or in 
communicating with others about such services.  All reports or correspondence written by the psychology intern 
will be on the supervisor's or the organization's official stationary. 

 
17. The supervisors will determine that the psychology intern is capable of providing competent and safe 

psychological services to each client assigned.  The supervisors will not permit the psychology intern to engage 
in any psychological practice that the supervisor cannot competently perform. 

 
18. The supervisors agree to provide directly, or by way of another supervising psychologist, a minimum of one 

hour of face-to-face, individual supervision for each twenty hours of supervised experience.  This supervision 
will have the expressed purpose of dealing with the services rendered by the psychology intern.  It is further 
agreed that additional hours of supervision will be provided when necessary to insure the adequate quality of 
psychological services provided by the psychology intern. 

 
19. The supervisors agree to identify, discuss, and relate practice issues to relevant legal, ethical, and professional 

standards when appropriate in the course of supervision of psychological services.  The psychology intern agrees 
to identify relevant legal, ethical, and professional issues in his or her provision of psychological services and to 
bring them to the attention of the supervisor for discussion as appropriate. 

 
20. The private actions and behaviors of the psychology intern which are not relevant to, nor expressed in, the 

internship setting shall not be dealt with in the supervisory relationship.  The supervisors shall not provide 
psychotherapy to the psychology intern. 

 
21. The supervisors may also assign supplemental training activities in specific skill areas to be provided by other 

licensed or certified professionals, under the authority of the supervisor. Time that the intern spends working on 
his or her dissertation or clinical research project cannot be counted as internship hours in Arizona. 

 
22. Supervisors and trainees must develop a written plan on how supervisees can immediately access their 

supervisors in the event of clinical emergencies. The plan should include accessibility on evenings, weekends, 
and vacations. In non-emergency situations, the supervisor shall have procedures to be followed in the event the 
supervisor is unavailable:                                                                              

 
23. The supervisors will create and maintain supervision records of the psychology intern at the training site. 

Supervision records will include 
 
a. A copy of this Training Agreement. 
b. Each formal written evaluation of the psychology intern. 
c. Documentation of supervision meetings. 
d. Records of the number of hours the psychology intern devotes to each of the training activities. 
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e. Written summaries of the supervisor's consultations regarding the psychology intern with the Director of 
Training. 
f. Copies or summaries of all disciplinary and grievance actions. 
g. All other documentation of the training experience in accordance with the policies of AESD. 
 
24. Supervision records will be maintained by the supervisor or AESD for the purpose of future access and 

documentation.  Supervision records will be maintained for at least fifteen years.   
25. Formal evaluation of the psychology intern by the supervisor will occur at least twice during the internship.  The 

psychology intern will sign and have an opportunity to comment on each formal written evaluation.  Copies of 
both written evaluations and any remediation plans will be placed in the supervision record and provided 
promptly to the Director of Training. The format of the formal evaluations will be consistent with the 
requirements of AESD and will include, among other things, the following: 

 
  a. The number of hours devoted to supervision activities. 
 
  b. The number of hours devoted to identified psychological services. 
 
  c. The number of hours of the psychology intern's interactions with other psychology interns. 
 

d. A statement by the supervisor that the psychology intern's performance was either satisfactory or 
unsatisfactory. Additional comments describing the psychology intern's performance are also 
appropriate. 

 
26. In addition to formal evaluations, the supervisors will prepare additional written evaluations of the psychology 

intern's skills and progress toward identified goals, including strengths and weaknesses, as often as needed.  As 
necessary, these additional written evaluations will include plans for remediating weaknesses and providing for 
the continued professional development of the psychology intern. If remediation is required, the supervisors and 
the Director of Training will consult with the Director of Training at the intern’s academic institution. The 
psychology intern will sign and have an opportunity to comment on each additional written evaluation. These 
procedures are described in the Collaborative Problem Resolution document.  Copies of these additional written 
evaluations and remediation plans will be placed in the supervision record and provided promptly to the Director 
of Training.  

 
27. Twice during the training year, the psychology intern will prepare a formal written evaluation of the overall 

training experience and the supervision provided.  The first of these evaluations will be given directly to the 
Director of Training and will not be reviewed by the supervisor until after the intern's first formal evaluation has 
been completed.  The same procedure will be followed for the second evaluation. 

 
28. The supervisor will consult with the Director of Training if he or she believes the psychology intern may have 

violated legal, ethical, or professional standards or has failed to comply with this Training Agreement. The 
intern, the academic Director of Training, the supervisor, the organization, and the Director of Training may 
pursue informal conflict resolution through the Association of Psychology Postdoctoral and Internship Centers 
(APPIC). The formal resolution of these concerns will follow the Collaborative Problem Resolution document 
of AESD.  

 
29. The psychology intern will consult with the Director of Training if he or she believes the supervisor may have 

violated legal, ethical, or professional standards or has failed to comply with this Training Agreement. The 
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intern, the academic Director of Training, the supervisor, the organization, and the Director of Training may 
pursue informal conflict resolution through the Association of Psychology Postdoctoral and Internship Centers 
(APPIC). The resolution of these concerns will follow the Collaborative Problem Resolution document of the 
Arizona Psychology Training Consortium.  

 
30. Upon successful completion of this internship, the psychology intern shall be presented with a Certificate of 

Completion indicating that he or she has successfully completed a predoctoral psychology internship.  This 
certificate shall identify the psychology intern, the total number of hours of the internship, the date started, and 
the date the internship is completed.  

 
31. Amendments to this Psychology Intern Training Agreement may be made from time to time upon written 

documentation of the amendments and the written approval of all signatories to this original Agreement.  All 
appropriately executed amendments will be attached to this agreement and become a part of this Psychology 
Intern Training Agreement.  

 
_______________________________________________________________                                                                    
(Printed name of supervisor)                 (Signature)   (Date)  

 
_______________________________________________________________________________                  
(Printed name of  psychology intern)                  (Signature)   (Date) 
 

_______________________________________________________________________________ 
(Printed name of academic Director of   (Signature)   (Date) 
Training at doctoral program) 
 

______________________________________________________________________________ 
(Printed name of AESD Director of Training)    (Signature)   (Date) 
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AESD Didactic Quality Check 
 

Please rate the didactic training on scale of 1 to 5 on the following questions. The scale is with: 
 
 1 = Strongly Disagree  
 2 = Disagree 
 3 = Neutral 
 4 = Agree 
 5 = Strongly Agree 
 
 

1. The presenter seemed knowledgeable on the topic: ______ 
 

2. The presentation was given in an effective manner: ______ 
 

3. The material presented was at an appropriate level: ______ 
 

4. The presentation contained recent research information: ______ 
 

5. I felt respected during the presentation: ______ 
 

6. The presenter included diversity issues as appropriate: ______ 
 
 
Comments: 
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AESD Supervisor Evaluation 
 
Intern:    Primary Supervisor: 
 
Dates of Evaluation:   to  
 
Scoring Criteria 
1 – Falls Far Below Expectations 
2 – Approaches Expectations 
3 – Meets Expectations 
4 – Exceeds Expectations 
N/A – Not applicable/Not Observed/Cannot Say 
 
Note: The training committee will review all supervisor evaluations without the particular supervisor 
present. The trainee committee is responsible to directly address all needs expressed on this evaluation. 
The intern may also utilize the grievance procedures listed in the intern manual at any time. 
 
General Characteristics of Supervisor 
Is accessible within a reasonable amount of 
time 

 

Supervision sessions were held at a 
consistent time 

 

Supervision sessions were held for an 
appropriate amount of time 

 

Provided sufficient information to support 
work with specific cases 

 

Set clear objectives and responsibilities  
Used helpful educational techniques  
Was up to date on relevant techniques and 
issues in the field 

 

Presented a positive role model  
Maintained appropriate boundaries  
Provided timely and constructive feedback  
Encouraged appropriate degree of 
independence 

 

Demonstrated concern for and interest in 
supervisee’s progress 

 

Communicated effectively  
Treated intern with respect  
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Maintained clear and reasonable 
expectations 

 

Provided a level of case-based supervision 
appropriate to supervisee’s needs 

 

Assisted with case management  
Promoted intern’s general acquisition of  
knowledge, skills, and competencies 

 

Provided appropriate modeling of ethical 
standards, legal considerations, and 
professional behavior 

 

Provided appropriate training on ethical 
standards, legal considerations, and 
professional behavior 

 

Assisted in coherent conceptualization of 
clinical work 

 

Assisted in translation of conceptualization 
into techniques and procedures 

 

Was effective in providing training in 
assessment, evaluation, and diagnosis 

 

Was effective in providing training in 
intervention 

 

Was effective in providing training in 
consultation 

 

Was effective in helping to develop short 
term goals for cases 

 

Was effective in helping to develop long 
term goals for cases 

 

Was effective in assisting supervisee in 
developing consultative relationships with 
other professionals and agencies 

 

Promoted clinical practices in accordance 
with ethical and legal standards 

 

Overall Rating of Supervisor (To be 
completed by the training committee) 

 

 
Comments: 
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Describe how the supervisor contributed to your learning 
 
 
 
 
 
 
 
 
 
 
Describe how supervision or the training experience could be improved 
 
 
 
 
 
 
 
 
 
 
Any other suggestions/feedback for the supervisor and/or the training committee? 
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Training Committee Representative Signature 
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AESD Policies Acknowledgement 

 
The purpose of this document is to ensure that the intern has had the opportunity to review with a 
supervisor the following policies and procedures. The intern will initial next to each policy and/or 
procedure they have reviewed. They will then sign below indicating that the have reviewed all 
documentation, and they are acknowledging their understanding of the policies and procedures of the 
AESD School Psychology Internship Program.  
 
 

1. American Psychological Association Ethics Code  __________ 
 

2. AESD Due Process and Grievance Procedures __________ 
 

3. AESD Non-Discrimination Policy __________ 
 

4. AESD Internship Training Agreement __________ 
 

5. AESD Internship Training Manual __________ 
 
 
 
I _______________________________, School Psychology Intern, have reviewed and understand each 
of the documents listed above. 
 
 
__________________________________ 
Intern Signature 
 
 
__________________________________ 
Supervisor Signature 
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Authorization to Exchange Information 

 
The Committee on Accreditation and the Office of Program Consultation and Accreditation of the 
American Psychological Association (APA) encourage close working relationships between 
internship programs and graduate programs in professional psychology.  Doctoral programs and 
internship centers share a responsibility to communicate about trainees.  More specifically, 
communication is required regarding preparation for training experiences and progress and status 
in programs. 
 
This form is intended to facilitate communication between the internship and doctoral program of 
the intern named below.  Please provide the information in the spaces below.  By signing this form 
you are providing permission for your doctoral program and this internship to communicate about 
your functioning in both programs. 
 
Intern Name:                                                                                               
 
 
Intern’s Doctoral Program:                                                                                               
 
 
Director of Doctoral Program:                                                                                              
 
 
Address of Doctoral Program:                                                                                              
 
 
   
 
 
   
 
Academic Program’s Director’s  
Telephone Number:   
 
 
Academic Program’s Director’s e-mail:                                                                                              
 
 
I grant permission to the Avondale Elementary School District School Psychology Internship 
Program and the doctoral program listed above to exchange information pertinent to my 
internship, training, and professional development. 
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Intern Signature   Date  
 
 
Please return this completed form to the AESD Training Director. 
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Appendix E 

 
AESD Internship Standards-Based Performance Evaluation 

 
Intern: __________________________________ School Site: _____________________    
Primary Supervisor:  ______________________ Secondary Supervisor: ___________________ 
0Mid-Year Evaluation Date: __________        0  End of Year Evaluation Date: ________ 
 
Directions:  Please rate the Intern on internship performance using the 1 to 4 rating system, from a score of “unsatisfactory” up to a score of “exemplary”.  Each 
item has a rubric to help clarify performance for each level of the rating item.  Additional comments can be added by each item to help clarify ratings at the end of 
each section. The items in the rating scale relate to NASP school psychology standards and program outcomes, APA standards, and Arizona State Board of 
Psychologist Examiners standards. 
 

Data-Based Decision Making and Accountability:  
The Intern has knowledge of varied models and methods of assessment and data-collection methods for identifying strengths and needs, developing effective 

services and programs, and measuring progress and outcomes.  The Intern demonstrates skills to use psychological and educational assessment and data 
collection strategies, and technology resources, and applies results to design, implementation, and evaluates response to services and programs. 

 
Able to systematically collect data using multiple forms of data-based assessments: 

Unsatisfactory  (1) Emerging (2) Proficient (3) Exemplary (4) Rating (1-4) Use whole 
number ratings 

Does not yet demonstrate skill 
in collecting observational type 
data. 

Demonstrates some 
skill in collecting data. 

Uses multiple forms of data-
based assessment to collect data 
for several cases. 

Uses multiple forms of data-based 
assessment to collect exemplary data 
for multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

 
Supervisor 

  
Evidence: 

 
END OF 
YEAR 

 
Intern 

 
Supervisor 
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RATING Evidence: 

 
 
 
 

Able to administer & score standardized data-based psychological assessments including intelligence tests, achievement tests, and behavior assessments, as 
part of a comprehensive process of assessment: 

 
Does not yet demonstrate skill in 
independent standardized 
assessment. 

 
Administers some tests 
independently. 

 
Completes an adequate psychological 
battery independently on several 
cases. 

 
Completes exemplary 
psychological batteries on 
multiple cases.  

 
MID 

YEAR 
RATING 

 
Intern 

 
Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

 
Supervisor 

  
Evidence: 

 

Able to translate and use assessment data to develop evidence-based interventions for children, recommendations for classrooms, and/or to develop 
school-wide intervention programs, or mental health services: 

 
Does not yet demonstrate skill in 
developing interventions or 
recommendations. 

 
Demonstrates some skill 
in developing 
interventions. 

 
Develops recommendations 
and/or interventions for several 
cases. 

 
Develops exemplary 
recommendations and/or 
interventions for multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

 
Supervisor 

  
Evidence: 

  
Intern 

 
Supervisor 
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END OF 
YEAR 

RATING 

  
Evidence: 

 
 

Able to summarize and integrate multiple sources of data in effective psychological reports: 

 
Does not yet demonstrate skill in 
summarizing data. 

 
Demonstrates some skill in 
summarizing data. 

 
Integrates and summarizes 
data for several cases. 

 
Clearly integrates and summarizes 
data for multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

 
Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

Able to use technology for data collection, test scoring, report writing, research, developing interventions, IEP development, and/or progress monitoring: 

 
Does not yet demonstrate skill 
in using technology in data 
collection. 

 
Demonstrates some skill in 
using technology in data 
collection. 

 
Uses technology for collecting 
and monitoring data on several 
different cases. 

 
Effectively uses technology to 
collect and monitor data using 
multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

 
Intern 

Supervisor 
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RATING Evidence: 

 

Able to monitor interventions and evaluate outcomes for individual cases, classes, programs and/or other systems: 
 

 
Does not yet show skill in 
monitoring interventions and 
evaluating progress and 
outcomes. 

 
Demonstrates some skill in 
monitoring interventions and 
evaluating progress and 
outcomes. 

 
Demonstrates strong skills in 
monitoring interventions and 
evaluating progress and outcomes 
for several cases 

 
Demonstrates exemplary skills in 
monitoring interventions and 
evaluating progress and outcomes 
on multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
 

Comments: __________________________________________________________________________________________ 
_____________________________________________________________________________________________________________ 
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Consultation and Collaboration:  
The Intern has knowledge of varied models and strategies of consultation, collaboration, and communication applicable to individuals, families, groups, and 
systems and methods to promote effective implementation of services.  As part of a systematic and comprehensive process of effective decision making and 

problem solving that permeates all aspects of service delivery, the Intern demonstrates skills to consult, collaborate, and communicate effectively with others.  
 
Able to collaboratively meet with teachers, parents, or staff in the process of identifying the referral problem, communicating about the 
assessment process, and clearly explaining assessment results: 

Unsatisfactory  (1) Emerging (2) Proficient (3) Exemplary (4) Rating (1-4) 

Does not yet demonstrate skill in 
communicating during the 
assessment cycle. 

Demonstrates some skill in 
communicating with parents, 
teachers and staff.   

Demonstrates good 
communication with parents, 
teachers, and staff. 

Communicates well on 
multiple cases with parents, 
teachers, and staff. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

 



Avondale Elementary School District 

 
 

 

146 
Able to use varied methods of consultation, collaboration, and communication to promote effective implementation of interventions and services: 

 
Does not yet demonstrate skill 
in collaboration on 
interventions. 

 
Demonstrates some skill in 
collaboration on 
interventions. 

 
Collaborates well to promote 
effective interventions on several 
cases. 

 
Collaborates very well to promote 
effective interventions on multiple 
cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
 
 

Able to collaboratively review progress results with teachers, parents, or staff to show progress and then to promote generalization of programs: 

 
Does not yet demonstrate 
skill in reviewing progress. 

 
Demonstrates some skill in 
reviewing progress. 

 
Reviews progress on several cases 
and promote generalization.  

 
Effectively reviews progress on 
multiple cases and promotes 
generalization. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to evaluate and consult on the effectiveness of instruction, academic interventions, behavioral interventions, and/ or case studies across particular, 
contexts, and diverse characteristics of children: 

 
Does not yet demonstrate skill 
in evaluating interventions. 

 
Demonstrates some skill in 
evaluating interventions. 

 
Evaluates interventions and 
communicates on several cases. 

 
Evaluates interventions and 
communicates clearly on multiple 
diverse cases.   

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

Able to effectively communicate with teachers, parents, or staff to collaboratively examine suggestions for system change that might impact the individual, 
group, family, classroom, or school: 

 
Does not yet demonstrate 
skill in suggesting ideas for 
system change. 

 
Demonstrates some skill in 
voicing ideas for system 
change. 

 
Communicates ideas for system 
change to impact change for 
several cases. 

 
Communicates ideas for system change 
that could clearly impact multiple cases 
or a larger system. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Comments: ___________________________________________________________________________________________________ 
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Interventions and Instructional Support to Develop Academic Skills:   

 
The Intern has knowledge of biological, cultural, and social influences on academic skills; human learning, cognition, and developmental processes; and evidence-

based curriculum and instructional strategies.   Interns in collaboration with others, demonstrate skills to use assessment and data-collection methods and to 
implement and evaluate services that support cognitive and academic skills. 

 
Able to assist teachers in developing cognitive and/ or academic goals and instructional or academic interventions  

that promote cognitive and/ or academic improvement for children:  
 

Unsatisfactory  (1) Emerging (2) Proficient (3) Exemplary (4) Rating (1-4) 

Does not yet assist in 
developing goals. 

Assists in developing parts 
of academic goal planning. 

Develops some goals for cognition 
and/or academics for several 
cases. 

Develops exemplary goals to support 
cognitive or academic growth for 
multiple cases. 

MID 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to assist teachers in developing strategies to successfully implement evidenced-based academic or cognitive interventions, instructions, and/ or 
practices to achieve academic outcomes: 
 

 
Does not yet develop strategies for 
implementation of intervention 
plans. 

 
Develops parts of 
strategies for intervention 
plans.    

 
Develops strategies to facilitate 
intervention success for several 
cases. 

 
Develops successful strategies to 
facilitate intervention success for 
multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

Able to monitor the implementation and fidelity of treatments, interventions, case studies, accommodations, and/or teaching strategies to enhance 
academic for the child in the classroom, school, home, or community:   

 
Does not yet monitor 
interventions. 

 
Assists in monitoring 
limited interventions. 

 
Monitors the successful implementation 
of interventions on several cases. 

 
Monitors the successful implementation 
of interventions on multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to work with teachers, parents, and staff on the process of collecting data, data, and summarizing data for IEP goals, interventions, case studies, RTI 
data, and/ or individual instruction: 

 
Does not yet keep data 
on academic 
interventions. 

 
Keeps limited data on 
parts of academic 
interventions. 

 
Keeps accurate data for academic 
interventions from start to finish 
for several cases. 

 
Collects exemplary data on multiple 
interventions and systematically evaluates 
the results for multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Able to evaluate program data, report progress, and make suggestions enhance the child’s and/or program’s growth and performance:  

 
Does not yet 
evaluate progress on 
programs.  

 
Evaluates progress on programs 
but does not make suggestions for 
improvement 

 
Evaluates progress and makes 
suggestions for improvement on 
several cases or programs. 

 
Evaluates progress and makes 
strong suggestions for improvement 
for multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Comments: __________________________________________________________________________________________ 
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Interventions and Mental Health Services: 

 
The Intern has knowledge of biological, cultural, developmental, and social influences on behavior and mental health; behavior and emotional impacts on 

learning and life skills; evidence-based strategies to promote social-emotional functioning and mental health.  The Intern in collaboration with others, 
demonstrates skills to use assessment and data-collection methods and to implement and evaluate services that support socialization, learning, and mental health.  
 

Able to assess the social, emotional, behavioral, or mental health needs of students with diverse backgrounds, strengths, and needs:  

Unsatisfactory  (1) Emerging (2) Proficient (3) Exemplary (4) Rating (1-4) 

Does not yet assess social, 
emotional, behavioral or mental 
health needs. 

Completes parts of social 
or emotional assessments. 

Completes emotional or 
social assessment on 
several cases. 

Completes high-quality emotional or 
social assessments from start to finish 
on multiple cases. 

MID 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to develop social, emotional, behavioral, life skill goals, and evidence-based intervention plans for children with social, behavioral, life skills, or 
mental health needs:  

 
Does not yet assist in developing 
goals or interventions. 

 
Develops limited goals 
and interventions. 

 
Develops goals or 
interventions for several 
cases. 

 
Develops clear goals and effective 
interventions for multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

Able to develop strategies to implement behavioral/social interventions (behavioral, counseling, family consultations, therapy, accommodations, etc.) 
related to mental health, socialization, behavior, and learning:  

 
Does not yet develop strategies 
to facilitate intervention 
implementation. 

 
Develops limited strategies to 
facilitate intervention 
implementation. 

 
Develops strategies to facilitate 
intervention implementation 
success on several cases. 

 
Develops successful strategies 
to facilitate implementation on 
multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to monitor the implementation of interventions, collect data, summarize the data, monitor the fidelity, and/or graph data results on the effectiveness 
of behavioral, prevention, and mental health services for diverse children: 

 
Does not yet keep data on 
behavioral or social 
treatments. 

 
Keeps limited data on 
parts of a treatment. 

 
Acquires data for all parts of a treatment, 
summarizes, and graphs results on several 
cases. 

 
Effectively monitors, summarizes, 
and graphs data on multiple diverse 
cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

Able to evaluate behavioral programs, report progress data, and makes suggestions to enhance the child’s and/or program’s growth:  

 
Does not yet evaluate 
progress on behavioral/ 
social programs. 

 
Performs limited 
evaluations to track 
progress on programs. 

 
Evaluates progress and makes 
suggestions for improvement on 
several cases or programs. 

 
Evaluates progress and makes strong 
suggestions for improvement for 
multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Comments: __________________________________________________________________________________________ 
____________________________________________________________________________________________________________ 
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School- Wide Practices to Promote Learning:  

The Intern has knowledge of varied models and strategies of consultation, collaboration, and communication applicable to individuals, families, groups, and 
systems and methods to promote effective implementation of services.  As part of a systematic and comprehensive process of effective decision making and 

problem solving that permeates all aspects of service delivery, the Intern demonstrates skills to consult, collaborate, and communicate effectively with others.  
 

Able to demonstrate knowledge of the school-wide procedures (referral, discipline, assessment, Student Intervention Teams, instructional 
support, tutoring) and knowledge of special education system procedures (use of forms, laws, procedures):  

Unsatisfactory  (1) Emerging (2) Proficient (3) Exemplary (4) Rating (1-4) 

Does not yet demonstrate 
knowledge of major school-
wide procedures. 

Demonstrates some 
knowledge of school-wide 
procedures. 

Demonstrates a working 
knowledge of school procedures 
to facilitate several cases. 

Demonstrates strong knowledge of 
school procedures to correctly 
facilitate multiple cases. 

MID 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to design or consult with teachers on programs/resources that promote best practices in services (inclusion, self-contained, bully prevention, ELL 
programs, staff training, grading, home-school partnerships): 

 
Does not yet demonstrate 
knowledge of school or district 
resources to promote services. 

 
Demonstrates some knowledge 
of school or district resources 
to promote services. 

 
Demonstrates a working 
knowledge of school or district 
resources to facilitate several 
cases. 

 
Designs and/or utilizes school or 
district resources to facilitate 
improved services on multiple 
cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Able to keep and evaluate accountability data (RTI data, assessment data, intervention data, system tracking data) that assists with monitoring services 
for system-level improvement issues, initiatives, and accountability measures:  

 
Does not yet demonstrate skill 
or knowledge in system data 
collection and review. 

 
Demonstrates some skill or 
knowledge in collection or 
review of system data. 

 
Assists in collection or review of data 
for use in systems analysis, 
monitoring or systems-level change. 

 
Collects and reviews data 
that facilitates successful 
system change. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to work effectively within systems to create and maintain supportive learning environments and services (participate in RTI or other systems-wide 
interventions) for children in a multi-tiered continuum:  

 
Does not yet demonstrate skill 
or knowledge in supporting 
multi-tiered interventions and 
services. 

 
Demonstrates some skill or 
knowledge in supporting 
multi-tiered interventions and 
services. 

Demonstrates skills and 
knowledge necessary for support 
for multi-tiered interventions for 
one or more cases. 

 
Develops or maintains support 
for effective multi-tiered 
interventions for multiple cases 
within a system. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

Able to identify and advocate for services, practices and policies that promote systems change or improvement to ensure effective services:  

 
Does not yet demonstrate skill 
in identifying potential areas 
for change and improvement. 

 
Demonstrates some skill in 
promoting change to 
improve services for 
children. 

 
Demonstrates skills in promoting 
review or change of policies 
and/or practices to improve 
services for children. 

 
Demonstrates skills that result in the 
implementation of policies and/or 
practices to improve services for 
children. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Comments: __________________________________________________________________________________________ 
____________________________________________________________________________________________________________ 
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Prevention and Responsive Services:  

The Intern has knowledge of principles and research related to resilience and risk factors in learning and mental health, services in schools and communities to 
support multitier prevention, and evidence-based strategies for effective crisis response.   The Intern, in collaboration with others, demonstrates skills to promote 

services that enhance learning, mental health, safety, and physical well-being through protective and adaptive factors and to implement effective crisis 
preparation, response, and recovery. 

 

Able to identify potential risk factors (bullying, failing grades, self-reports, negative statements, absences, academics) & suggest changes:  

Unsatisfactory  (1) Emerging (2) Proficient (3) Exemplary (4) Rating (1-4) 

Does not yet demonstrate 
skill in recognizing risk 
factors. 

Demonstrates some skill 
in recognizing risk factors. 

Recognizes presenting risk factors 
in several cases and facilitates 
corrective actions. 

Recognizes presenting risk factors in 
multiple cases and facilitates 
corrective actions. 

MID 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to contribute to the design of healthy environments and prevention services for children with diverse needs, that enhance learning, build resilience, 
build social skills, and/or support mental and physical well-being of all children and families:   

 
Does not yet demonstrate 
skill in prevention services. 

 
Demonstrates some skill in 
prevention services. 

 
Contributes to prevention 
services that benefit several 
cases. 

 
Contributes to a variety of prevention 
services that benefit multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Able to design and contribute to evidence-based preventative intervention ideas for individuals, classrooms, and/or school-wide programs that promote 
mental health services, healthy environments, and/or personal success:  

 
Does not yet demonstrate 
skill in designing 
preventative interventions. 

 
Demonstrates some skill in 
designing preventative 
interventions. 

 
Designs or contributes to programs 
that promote intervention and 
prevention services for several 
cases. 

 
Identifies, designs, or contributes to 
effective prevention programs that 
promote well-being for multiple 
cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to use assessment, data-based decision making, problem-solving strategies, collaboration, and/or data collection methods to assess and evaluate 
outcomes of prevention programs, response activities, school climate and crisis services for individuals, programs, and/or classrooms:  

 
Does not yet demonstrate 
knowledge or skill of crisis and 
prevention procedures or 
practices. 

 
Demonstrates knowledge and 
basic skills relevant to crisis and 
prevention procedures and 
practices. 

 
Assists in assessing and 
evaluating crisis and 
prevention procedures and 
practices. 

 
Demonstrates strong skills in 
assessing and evaluating crisis and 
prevention procedures and 
practices. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Able to work with the Supervisor on crisis teams, risk assessment, crisis assessment, crisis response and/ or recovery as situations develop: 

 
Does not yet demonstrate skill 
in crisis response or 
assessment.  May be the result 
of no opportunity. 

 
Demonstrates developing skills 
in crisis response or assessment 
under the direction of the 
supervisor. 

 
Demonstrates basic skills in 
crisis response or assessment for 
one or more cases with 
supervisor guidance. 

 
Demonstrates strong skills in crisis 
response or assessment for 
multiple cases with minimal 
guidance from supervisor. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Comments: __________________________________________________________________________________________ 
____________________________________________________________________________________________________________ 
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Family-School Collaboration Services:  

The Intern has knowledge of principles and research related to family systems, strengths, needs and culture; evidence-based strategies to develop collaboration 
between families and schools.   The Intern, in collaboration with others, demonstrates skills to design, implement, and evaluate services that respond to culture 

and context and facilitate family and school partnerships and interactions with community agencies for enhancement of academic and social-behavioral outcomes 
for children.  

 

Able to show knowledge of family systems and diverse cultural issues that impact learning, family-school interactions, or behavior:  

Unsatisfactory  (1) Emerging (2) Proficient (3) Exemplary (4) Rating (1-4) 

Does not yet demonstrate skill in 
understanding the effects of family 
systems on learning or behavior. 

Demonstrates some skill in 
understanding the effects 
of family systems. 

Demonstrates knowledge of 
family systems and can use such 
knowledge to facilitate several 
cases. 

Demonstrates exemplary 
knowledge of family systems and 
can use such knowledge to 
facilitate multiple cases. 

MID 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to involve parents in the assessment and intervention process considering the impact of family contexts, diversity, and other issues: 

 
Does not yet demonstrate skill 
in involving the family in the 
assessment process. 

 
Demonstrates some skill in 
involving the family in the 
assessment process. 

 
Involves the family in the 
assessment process which results 
in better services for several 
cases. 

 
Involves the family in the 
assessment process which results 
in better services for multiple 
cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Able to utilize data-based decision making, problem-solving strategies, and/or consultation to enhance family-school-community effectiveness in 
addressing the needs of children, designing programs, and/or interventions: 

 
Does not yet demonstrate skill 
in communicating with the 
family to improve services. 

 
Demonstrates some skill in 
communicating with the 
family to improve services. 

 
Communicates with the family to 
improve services for several 
cases and meet the needs of 
children. 

 
Clearly communicates with the 
family to improve services for 
multiple cases and meet the needs 
of children. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to design and/or identify resources for families from both the school and the community that enhance family-school-community effectiveness: 

 
Does not yet demonstrate skill 
in identifying or developing 
school or community 
resources. 

 
Demonstrates some skill in 
identifying or developing 
school or community 
resources. 

 
Assists with identification and 
development of school or community 
resources that provide service for one 
or more cases. 

 
Identifies and/or develops 
school or community resources 
that provide services for 
multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

Able to evaluate educational programs and other types of services that assist families with promoting academic, social, and/or behavioral success of their 
children (including case studies): 

 
Does not yet demonstrate skill 
in evaluating programs that 
assist families. 

 
Demonstrates some skill in 
evaluating programs that 
assist families. 

 
Evaluates one or more programs that 
assist families in promoting success 
with one or more cases. 

 
Evaluates programs to assist 
families in promoting clear 
success with multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Comments: __________________________________________________________________________________________ 
__________________________________________________________________________________________________________   
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Diversity in Development and Learning: 

The Intern has knowledge of individual differences, abilities, disabilities, and other diverse characteristics; principles and research related to diversity factors for 
children, families, and schools including factors related to culture, context, and individual and role differences; and evidence-based strategies to enhance services 
and address potential influences related to diversity.  The Intern demonstrates skills to provide effective professional services that promote effective functioning 

for individuals, families, and schools with diverse characteristics, cultures, and backgrounds and across multiple contexts, with recognition that an understanding 
and respect for diversity in development and learning and advocacy for social justice are foundations for all aspects of service delivery. 

 
Able to show sensitivity and knowledge of disabilities, individual differences, culture, ethnicity, and other diversity factors in a school setting:  

Unsatisfactory  (1) Emerging (2) Proficient (3) Exemplary (4) Rating (1-4) 

Does not yet demonstrate 
knowledge of disability and 
diversity issues. 

Demonstrates some 
knowledge of disability and 
diversity issues. 

Demonstrates a working 
knowledge of disabilities and 
diversity for several cases. 

Demonstrates a strong knowledge 
of disabilities and diversity across 
multiple cases. 

MID 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
 
 
 
 
 
 
 
 
 
Able to use knowledge of disabilities and diversity in the process of acquiring background knowledge, selecting, and/or administration of assessments: 
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Does not yet demonstrate 
skill in differentially 
selecting assessments. 

 
Demonstrates some skill 
in differentially selecting 
assessments. 

 
Differentially selects appropriate 
assessments for several cases 
considering disability and diversity 
needs. 

 
Differentially selects appropriate 
assessments for multiple cases 
considering disability and diversity 
needs. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Able to use knowledge of disabilities and diversity in the process of interpreting assessments results, reporting results, and in non-biased report writing: 

 
Does not yet show skill 
in interpreting 
assessment results. 

 
Demonstrates some skill 
in interpreting assessment 
results. 

 
Appropriately interprets assessment 
results and reports results in non-biased 
written reports for several cases. 

 
Appropriately interprets assessment 
results and reports results in non-biased 
written reports for multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to use knowledge of disabilities and diversity in collaboration with others in designing effective interventions and services for children and families to 
improve academic, learning, social, and behavioral services for all:  

 
Does not yet demonstrate skill 
in designing interventions based 
on disabilities. 

 
Demonstrates some skill 
in designing 
interventions. 

 
Designs good interventions for 
several cases to promote academic 
or behavioral growth. 

 
Designs effective interventions for 
multiple cases that promote academic 
or behavioral growth. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Able to use knowledge of disabilities and diversity in the process of implementing and evaluating the effectiveness of interventions and 
services: 

 
Does not yet demonstrate skill in 
implementing and evaluating 
programs or services. 

 
Demonstrates some skill in 
program implementation & 
evaluation. 

 
Implements and evaluates 
several cases with diverse 
needs and/ or disabilities. 

 
Implements and evaluates 
multiple cases with diverse 
needs and/ or disabilities. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Comments: __________________________________________________________________________________________ 
____________________________________________________________________________________________________________ 
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Research and Program Evaluation: 

The Intern has knowledge of research design, statistics, measurement, varied data-collection and analysis techniques and program evaluation methods sufficient 
for understanding research and interpreting data in applied settings.  The Intern demonstrates skills to evaluate and apply research as a foundation for service 
delivery, and collaborates with other professionals to use various techniques and technology resources for data collection, measurement, analysis, and program 

evaluation to support effective practices at the individual, group, and /or system levels. 
 

Able to use research skills to synthesize and identify best practices and findings related to understanding disabilities, knowing best assessment practices, 
report writing practices, and identifying evidence-based interventions as a foundation for service:  

Unsatisfactory  (1) Emerging (2) Proficient (3) Exemplary (4) Rating (1-4) 

Does not yet use skills to 
research best practices. 

Performs limited 
research on best 
practices. 

Researches best practices on several 
issues in disabilities, assessment, writing 
or interventions. 

Completes thorough research on 
multiple issues that identify best 
practices or potential solutions. 

MID 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to use technology and research skills to identify, analyze, interpret, and determine effective and best practices  to assist  with developing interventions 
for students, teachers,  groups, or to provide support with system issue:    

 
Does not yet use technology 
and research skills for 
identifying effective practices. 

 
Performs limited research 
using technology on 
effective practices. 

 
Uses technology and researches 
effective practices for 
interventions for several cases. 

 
Uses technology and researches 
effective and best practices for 
interventions for multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

Able to use research skills to assist in analyzing data, making statistical analysis, making data graphs, and/ or making data tables to show progress: 

 
Does not yet demonstrate skill 
in analyzing or summarizing 
data. 

 
Performs parts of data or 
statistical analysis or 
graphing. 

 
Completes an analysis of selected 
data for several students and 
graphs results. 

 
Completes multiple examinations of 
data using graphs, tables, and/or 
statistical analysis. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

 

Able to complete a case study and/or program summary that requires research, program implementation, data collection, and analysis: 
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Does not yet assist in the 
process of program 
summary or case study. 

 
Assists Supervisor with 
program summary or 
case study. 

 
Completes a case study or program 
summary evaluating the effectiveness 
of the program or case. 

 
Evaluates the effectiveness of multiple 
programs using program evaluation or 
case study techniques. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

Able to work with the Supervisor on program evaluation in order to appraise the effectiveness and accountability of programs (such as RTI programs, 
case studies, single case design interventions, and/or treatment interventions): 

 
Does not yet or had the 
opportunity to assist in the 
process of program evaluation. 

 
Provides limited 
assistance with program 
evaluation. 

 
Assists in the process of 
evaluating the effectiveness of a 
program or classroom. 

 
Evaluates the effectiveness of 
multiple programs using program 
evaluation techniques. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
Comments: __________________________________________________________________________________________ 
____________________________________________________________________________________________________________ 
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Legal, Ethical, and Professional Practice:   

The Intern can demonstrate skills to provide services consistent with ethical, legal, and professional standards; engage in responsible decision-making; collaborate 
with other professionals and apply professional work characteristics needed for effective practice as a school psychologist, including respect for human diversity 

and social justice, communication skills, effective interpersonal skills, responsibility, adaptability, initiative, dependability, and technology skills.  
 

Able to show an understanding of the role and functions of a school psychologist in relation to legal, ethical, and/ or professional practice: 

Unsatisfactory  (1) Emerging (2) Proficient (3) Exemplary (4) Rating (1-4) 

Does not yet understand many 
of aspects of the role of the 
psychologist. 

Understands some of 
the functions of a 
psychologist. 

Understands the role of a 
psychologist and completed 
work in relation to the job. 

Thoroughly understands the role of a 
psychologist and practices consistent with 
district procedures and promotes services. 

MID 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to use professional knowledge and collaborative skills to facilitate the provision of services to parents, teachers, and/ or staff: 

 
Does not yet demonstrate 
many of the professional skills 
needed for practice. 

 
Demonstrates some of the 
skills needed for 
professional practice. 

 
Demonstrates skills needed for 
professional practice in facilitating 
services for several cases. 

 
Demonstrates skills needed for 
professional practice in 
facilitating multiple cases. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

Able to complete psychological cases using proper ethical, legal, and ethical decision making processes that are consistent with professional standards of 
practice: 

 
Does not yet understand many 
of the legal and ethical issues 
in practice. 

 
Completes part of a case 
with Supervisor advising on 
procedures. 

 
Completes several cases in 
accordance with legal and 
ethical issues in practice. 

 
Completes multiple cases dealing with 
more complex legal, ethical, or 
procedural issues in practice. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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Able to use technology (computer scoring, report writing, email, internet, data-bases, graphs, IEP programs) in the practice of school psychology and use 
the technology in a manner that maintains and protects confidentiality: 

 
Does not yet use 
technology in the practice 
of school psychology. 

 
Demonstrates limited use of 
technology in the practice of 
school psychology. 

 
Uses technology to 
successfully complete multiple 
cases in school psychology. 

 
Use various forms of technology in the 
provision of services to children in a 
secure & confidential manner. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

 

Able to demonstrate effective work characteristics (initiative, adaptability, responsibility, dependability) and appropriately interacts with school staff, 
teachers, and supervisors in partnerships, using guidance from Supervisors and reflects on feedback and engages in positive self-evaluation:  

 
Does not yet display or has not had 
the opportunity to display various 
work characteristics or receive 
feedback. 

 
Demonstrates some 
effective work 
characteristics with 
feedback. 

 
Demonstrates a range of 
effective work characteristics 
that leads to success with 
interactions. 

 
Interacts successfully and with 
minimal guidance on multiple cases 
with teachers and parents and uses 
feedback well. 

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  
Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 

1.  
Comments: __________________________________________________________________________________________ 
____________________________________________________________________________________________________________ 
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Able to demonstrate knowledge of models and the process of supervision  
 
Is not able to communicate a 
knowledge of models or the 
process of supervision. 

 
Demonstrates limited 
knowledge of either models or 
the process of supervision. 

 
Able to articulate at least 
two models of or the 
process of supervision. 

 
Able to articulate both at least 
two models of supervision and 
the process of supervision.  

 
MID 

YEAR 
RATING 

 
Intern 

Supervisor 

  

Evidence: 

 
END OF 
YEAR 

RATING 

 
Intern 

Supervisor 

  
Evidence: 
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AESD Internship Standards-Based Performance Assessment 

 

Intern:  _________________________      School Site:   _________________________ 
Primary Supervisor:  _______________________       Secondary Supervisor:  _________________________   
 

MIDTERM EVALUATION 

Summary of strengths of performance: 
 

Plans for addressing areas that need further experience, applications, or opportunities: 
 
 

MIDTERM SIGNATURES 

Printed Name Signature Date 

 
Intern: 

  

 
Supervisor: 
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AESD Internship Standards-Based Performance Assessment 

 

Intern:  _________________________     School Site:   _________________________ 
Primary Supervisor:  ___________________      Secondary Supervisor:  _________________________   
 

END OF YEAR EVALUATION 

Summary of strengths of performance: 
 

Comments: 
 
 

END OF YEAR SIGNATURES 

Printed Name Signature Date 

 
Intern: 

  

 
Supervisor: 
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Appendix F 

 
Policy on Psychology Intern Evaluation, Grievances, and Management  

of Problematic Performance or Conduct 
 

Avondale Elementary School District 
 

This document sets forth guidelines for evaluation of trainees; general due process guidelines for 
management of problematic trainee performance, conduct, or skill deficiencies; and due process 
procedures for problem resolution and trainee grievances.  These guidelines are consistent with the 
accreditation standards of the American Psychological Association and Avondale Elementary School 
District (AESD) Governing Board Policies.  They emphasize due process and assure fairness in decisions 
about trainees, and also provide avenues of appeal that allow trainees to dispute decisions and file 
grievances. 
 
The spirit that guides due process procedures is dialogue and collaboration. AESD will collaborate with 
the trainee’s graduate program as to problematic performance management. AESD will not make 
unilateral decisions unless there is imminent risk to students, trainees, or others. The protection of 
students and trainees is the overriding principle in collaborative decision-making.  
 

I. EVALUATION OF TRAINEE PROGRESS 
In accordance with AESD’s training philosophy, supervisors provide ongoing feedback to trainees to 
assist in their professional development.  It is important for trainees to understand that communications 
between trainees and supervisors are not confidential.  However, supervisors will use discretion when 
deciding what is appropriate and necessary to communicate to other trainers.  

A. Ongoing Feedback  
Each primary and secondary supervisor is responsible for providing ongoing feedback to trainees 
regarding their strengths, areas for growth, and progress towards successful completion of the internship 
or postdoctoral residency.  Supervisors document the feedback in their weekly supervision notes. 

B. Written Evaluation  
The Performance Evaluation form is used to evaluate the trainee’s professional competence and 
behaviors.  It is completed both at the midpoint and the end of the training experience. The primary 
supervisor and the trainee meet to discuss the evaluation, and both sign it to indicate that it has been 
reviewed.  In addition, the secondary supervisor must sign the document. The trainee may write a 
response on the Performance Evaluation form. The trainee shall receive a copy of the Performance 
Evaluation form, and may challenge the evaluation through the process as described below. 
 

II. DUE PROCESS IN EVALUATION AND REMEDIATION 
AESD will follow due process guidelines to ensure that decisions about trainees are not arbitrary or 
personally based.  These guidelines include appeal procedures that permit any trainee to challenge 
program decisions.  The due process guidelines include the following: 
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1. Present trainees with the program expectations regarding professional functioning at the start of 

the training year. This will occur during the initial orientation days of the training year. The 
expectations, due process, and grievance procedures will be provided in writing, and reviewed as a 
group during the orientation. 

2.  Specify evaluative procedures, including the time frame and the method, in the Intern Training 
Agreement before the start of the training year. 

3.  Define “problematic behavior.” 
4.  Communicate early and often with the graduate program about any difficulties and seek input 

from the programs about how to address the difficulties. 
5.  Provide a remediation plan for skill deficiencies or problematic behavior, including a time frame 

for remediation and the consequences of not rectifying the deficiencies or problematic behavior. 
6.  Provide trainees with a written description of procedures they may use to appeal decisions and to 

file grievances. 
7.  Ensure that trainees have sufficient time to respond to any action taken by the program that affects 

them. 
8.  Use input from multiple professional sources, including the primary and secondary supervisor, 

when making decisions or recommendations regarding the trainee's performance. 
9.  Document, in writing and to all relevant parties, the action(s) taken and its (their) rationale.  
 

III. DEFINING AREAS OF CONCERN 
In AESD’s psychology training program, areas of concern typically fall into one of two areas:  

1.  Skill deficiency.  Skill deficiencies may include lack of doctoral-level 
• Psychological assessments; 
• Diagnostics; 
• Test administration or interpretation; 
• Forming therapeutic alliances with students; 
• Therapy/counseling; or 
• Knowledge of pertinent research or additional weaknesses such as:  

• Conducting professional activities beyond the trainee’s abilities or scope;  
• Disregard for a supervisor’s guidance; or 
• Resistance to appropriate opportunities for learning. 

2.  Problematic Trainee Behavior.  Behaviors are identified as problematic behaviors if they 
include one or more of the following characteristics: 

• The trainee does not acknowledge, understand, or address the problem when it is 
identified.  

• The problem is not merely a reflection of a skill deficit that can be rectified by academic 
or didactic training.  

• The quality of services delivered by the trainee is sufficiently negatively affected.  
• The problem is not restricted to one area of professional functioning.  
• A disproportionate amount of attention by training personnel is required.  
• The trainee's behavior does not change as a function of feedback, remediation efforts, 

and/or time.  
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IV. PROCEDURES FOR RESPONDING TO A SKILL DEFICIENCY OR PROBLEMATIC 

BEHAVIOR 
A. Initial Response 
If an AESD Training Committee member judges a trainee's performance as reflecting a skill deficiency or 
problematic behavior and the matter is not being adequately addressed through routine supervision, the 
following procedure will be initiated, unless the AESD Training Committee determines that immediate 
disciplinary action is appropriate.   

1. A supervisor or an AESD Training Committee member notifies the AESD Director of Training 
that there is a concern about the trainee’s skills or professional functioning.  

2. The Director of Training initially consults with the primary supervisor and secondary 
supervisor within 2 working days of receiving notice.  

3. The AESD Director of Training will work with the trainee and other relevant individuals to 
develop a problem resolution plan within 2 working days of consulting with the supervisors. 
The plan will be written, and it will include a timeline of 30 days for the individuals involved 
to achieve a satisfactory resolution.  

4. If the initial attempt at informal problem resolution is unsuccessful, during the next 5 working 
days the Director of Training will seek input from the AESD Training Committee, and will 
consult with the trainee’s academic institution. 

5. The AESD Director of Training may, at any time, request informal problem resolution 
assistance from APPIC.  

6. If the above procedures do not bring resolution, then AESD Director of Training may proceed 
to any appropriate disciplinary action as described below in consultation and collaboration with 
the training committee and the trainee’s academic institution.  

B. Possible Disciplinary Actions 
If the initial response to the skill deficiency or problematic behavior is not effective the Director of 
Training will consult with AESD Training Committee to determine which of the following disciplinary 
actions to initiate. These are not necessarily sequential. The Director of Training in consultation with the 
Training Committee will select the course and extent of the action based on the needs of the trainee, and 
AESD students.  
1. Written Notice.  A Written Notice directs the trainee to discontinue unsatisfactory action(s) or 

behavior(s).  The trainee will be given a letter specifying the following: 
a. Notification to the trainee that there is unsatisfactory behavior. 
b. Description of the unsatisfactory behavior. 
c. Actions required to correct the unsatisfactory behavior. 
d. Timeline for correction with a minimum of 30 days. 
e. Consequences if the problem is not corrected.  
f. The DoT will review progress with the trainee and relevant individuals at the end of the 
timeline. If the progress is not sufficient then the DoT will consult with the Training 
Committee to determine what is the next appropriate step. 

2.  Probation.  If the area of problematic behavior is deemed serious enough, the trainee may be 
placed on probation.  The trainee will be given a letter specifying the following:  

a. Description of the unsatisfactory behavior. 
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b. Actions required to correct the unsatisfactory behavior. 
c. Timeline for correction with a minimum of 30 days. 
d. Explanation of the procedure that will be used to determine whether satisfactory progress has been 
made. 
e. Consequences if the problem is not corrected. 
f. The DoT will review progress with the trainee and relevant individuals at the end of the timeline. 
If the progress is not sufficient then the DoT will consult with the Training Committee to determine 
what is the next appropriate step. 

3. Administrative Leave.  The trainee may be placed on leave, accompanied by suspension of all 
duties and responsibilities in the agency.  The trainee will be informed in writing about potential 
consequences resulting from suspension, which might include inability to complete training hours 
or other requirements.  

a. The Training Committee will be convened to review the behavior in question within 5 working 
days of the trainee being placed on Administrative Leave. 
b. The Training Committee will determine what actions the trainee may take to correct the behavior, 
or if more significant steps should be undertaken. 
c. If it is determined there are corrective actions then the trainee will be provided with a written plan 
with a minimum of 10 days to make the correction actions 
d. The plan will include consequences if the problem is not corrected. 
e. The DoT will review progress with the trainee and relevant individuals at the end of the timeline. 
If the progress is not sufficient then the DoT will consult with the Training Committee to determine what 
is the next appropriate step. 
4. Dismissal.  When appropriate, a trainee may be dismissed from AESD training program.  The 

trainee must receive written notice of dismissal.  Dismissal might occur under the following 
circumstances: 

a. It is determined that remediation cannot be successfully accomplished;   
b. Serious violation of ethical standards; 
c. Serious violation of AESD policy and procedures; 
d. Serious legal violation(s); or 
e. Any other condition that jeopardizes student, staff, or trainee welfare. 
f. The decision for dismissal will always be made in consultation with the trainee’s academic 
institution and APPIC. 
Within 5 working days of the delivery of the written document outlining the disciplinary action to be 
taken to correct problematic behaviors or skill deficiencies, the Director of Training and the trainee’s 
supervisors will meet with the trainee to discuss the action.  The trainee may accept the disciplinary 
action, or may challenge the disciplinary action through the grievance procedure described below. 
 Pending the Superintendant’s final decision on the grievance, the trainee remains subject to the 
disciplinary action imposed by the Director of Training. 
 

V. DUE PROCESS FOR TRAINEE-INITIATED GRIEVANCES 
If a trainee experiences a problem with a training site supervisor, AESD Director of Training, or AESD 
Training Committee member, or if a trainee has a personal complaint about the program (including but 
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not limited to complaints about evaluations, supervision, stipends/salary, harassment, etc.) then the trainee 
shall proceed with the following steps for resolution 

1. Attempt to address and resolve the problem directly with the individual as soon as possible. 
 
2. If after addressing the problem directly is not successful, the individual is unavailable, or the 
trainee prefers not to address the issue with the individual, then he or she may consult with the AESD 
Director of Training.   AESD Director of Training will assist by taking one or more of the following 
actions: 

a.   Serving as a consultant to assist in deciding how best to communicate with the individual; 
b.   Facilitating a mediation session between the trainee and the individual; 
c.   Taking the issue to AESD Training Committee for consultation and problem solving; 
d.   Consulting with the AESD Superintendant; or 
e.   Requesting assistance from APPIC through the informal problem resolution process. 
f. Contact the trainee’s academic institution 

3. If after 10 workings days the issue raised with the Director of training is not resolved the trainee 
may provide a written statement to AESD Director of Training. The trainee’s letter will document the 
nature of the grievance, what attempts may already have been made to resolve the issue, and what are the 
desired outcome(s).   
a. The Director of Training will contact the trainee’s academic institution to advise them of the 
complaint, and will include the academic institution in all future communications of updates regarding the 
matter. 
 
4. Within ten working days after receipt of the letter from the trainee, AESD Director of Training 
will send a letter to the trainee outlining the grievance procedure.  The letter will include provisions for 
the trainee to hear all material facts and to appear before the AESD Training Committee, and it will 
provide a reasonable timeline for AESD Training Committee to respond to the grievance.  
 
5. The Director of Training will convene the AESD Training Committee within the 10 working days 
of when the response letter was received by the trainee. Any persons directly involved in the grievance 
will be recused from the review.  
 
6. The committee will conduct a review hearing at which the trainee’s grievance is heard and the 
evidence presented. The trainee may attend the hearing and respond to any concerns raised.  Within ten 
working days of the completion of the review hearing, the Training Committee will issue a report 
documenting its findings and recommended response to the grievance.  
 
7. AESD’s Director of Training will provide the committee’s report to the Superintendant. Within 
ten working days of receipt of the committee’s report, the Superintendant will issue a final decision 
regarding the grievance, which may include any of the following: 
a. accepting the committee’s recommendation; 
b. rejecting the committee’s recommendation and providing an alternative; or 
c. remanding the matter back to the committee for further deliberation. 
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8. If the grievance involves the Director of Training then the AESD Training Committee will appoint 
other members of AESD administrative staff such as the Director of Human Resources or Director of 
Exceptional Student Services, to convene and direct the committee.  
 
9. Once the Superintendant issues a final decision, the trainee, and other appropriate individuals will 
be informed promptly and in writing of the action taken.  If the action involves an intern, the trainee’s 
academic institution will be included in this communication. 
 
10. The trainee may appeal the decision of the Superintendant through the following actions: 
 
a. The trainee will submit a written response to the Superintendant’s office regarding their 
disagreement with the decision within 10 working days of the final decision of the Superintendant. 
b. The Superintendant will schedule a hearing with the Avondale Elementary School District 
Governing Board at the next regularly scheduled board meeting (board meetings occur monthly). 
c. The Superintendant will provide a written explanation of the review process with the date for the 
hearing to the trainee at least 5 days prior to the Governing Board meeting. 
d. The Governing Board will review the matter during the Governing Board meeting. The Governing 
Board may with the permission of the trainee hear the matter in executive session. The trainee may elect 
to have the matter heard in the open meeting. The Governing Board will issue a final decision on the 
appeal which may be one of the following: 

1. accepting the Superintendant’s recommendation; 
2. rejecting the Superintendant’s recommendation and providing an 

alternative; or 
3. remanding the matter back to the Superintendant for further deliberation. 
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Appendix G 

Screenshots of Website 
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Appendix H 

AESD Didactic Abstracts and Learning Objectives 
 

Orientation - Neil Stafford, Psy.D. 
This didactic seminar will cover the basics of adapting to Avondale Elementary School District. The 
intern will be exposed to the processes and procedures that are enacted on a daily and weekly basis. The 
didactic will also contain information about Arizona special education law and regulations that pertain to 
the daily work of the intern. This seminar will be focused on ensuring that interns are aware of critical 
information, and given tools to manage the beginning of their experience within the district.  
 
Learning Objectives: 

1. The intern will be able to relate the basic AESD process for initial and re-evaluations. 
2. The intern will learn how to gather information from appropriate sources in order to effectively 

work with students. 
3. The intern will gain an introductory familiarity with AESD and Arizona law  and regulations. 

 
Crisis Assessment and Mandatory Reporting - Neil Stafford, Psy.D. 
It is essential for interns to have a solid understanding of crisis assessment, and what constitutes a trigger 
for mandatory reporting early on in their internship. The interns will receive information regarding the 
Arizona and AESD specific laws and regulations related to mandatory reporting of physical, sexual, and 
emotional abuse, as well as neglect. They will also learn the AESD procedure for crisis assessment. . 
 
Learning Objectives: 

1. The intern will be able to articulate the triggers for mandatory reporting of physical, emotional, 
and sexual abuse, as well as neglect. 

2. The intern will be able to identify the essential contact persons for crisis and mandatory reporting. 
3. The intern will learn the AESD procedure for crisis assessment. 

 
Ethics in Schools - Neil Stafford, Psy.D. 
The purpose of this didactic is to review the codes of ethics from APA and NASP, and discuss the real 
world application within school settings. . A review of the codes will provide an opportunity to bring the 
concepts into the intern’s awareness as they begin their work in the school setting. The discussion will 
include examples in order to increase the problem solving and thinking skills of the interns as they apply 
their knowledge of the code to real world situations.  
 
Learning Objectives: 

1. The intern will review the APA and NASP ethics codes. 
2. The intern will be able to correctly identify the appropriate standard and principle that applies to a 

real world situation. 
3. The intern will be able to effectively produce options to problem solve real world ethical 

situations. 
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Best Practices in Creating MET Reports - Neil Stafford, Psy.D. 
This didactic seminar will review all aspects of a Multidisciplinary Evaluation Team report. The interns 
will learn the purpose, and the appropriate wording for each required section of the report. The standards 
for Arizona and AESD compliance will be reviewed. The didactic will also cover the elements of 
effective communication to the intended audience of the written report. 
 
Learning Objectives: 

1. The intern will learn the purpose of each section of the MET report. 
2. The intern will create appropriately worded written material to include in each section.  
3. The intern will be able to articulate how to balance compliance with effective written 

communication to the intended audience. 
 
Best Practices in the Construction of Individual Education Plans - Neil Stafford, Psy.D. 
This didactic seminar will focus on educating the interns about how IEPs are developed and written. The 
IEP document is the centerpiece for special education service for any student. The construction of the IEP 
is critical for positive outcomes for the student. This training will focus on how  school psychologists can 
and should take an active role in the development of IEPs Learning Objectives: 

1. The intern will be able to articulate the purpose of a well constructed present levels of 
performance. 

2. The intern will be able to identify three ways a school psychologist can meaningfully participate in 
the IEP development. 

3. The intern will be able to develop one measurable social emotional goal. 
 
Best Practices in School Administration and Interpreting Cognitive Assessments - Neil Stafford, Psy.D. 
A common practice for school psychologists is to administer and interpret cognitive assessments. Interns 
will learn the common standardized administration techniques of the KABC-2, WISC-V, and UNIT. The 
school psychologist also must be able to interpret these cognitive assessments in a manner consistent with 
best practices. The target of this training will be the use of cognitive assessments to determine difficulties 
with learning. 
 
Learning Objectives: 

1. Interns will review the standardized administration procedures of the KABC-2, WISC-V, and 
UNIT. 

2. Interns will practice interpreting intelligence assessment scores. 
3. Interns will learn how to focus interpretation on learning strengths and weaknesses. 

 
 
Best Practices in School Administration and Interpreting Academic Assessments - Neil Stafford, Psy.D. 
A common practice for school psychologists is to administer and interpret academic assessments. Interns 
will learn the common standardized administration techniques of the WIAT-III, WJ-IV, and KTEA-2. The 
school psychologist also must be able to interpret these academic assessments in a manner consistent with 
best practices. The target of this training will be the use of academic assessments to determine difficulties 
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with learning. 
 
Learning Objectives 

1. Interns will review the standardized administration of the KTEA-2, WIAT-III, and WJ-IV. 
2. Interns will practice interpreting academic assessment scores. 
3. Interns will learn how to focus interpretation on learning strengths and weaknesses. 

 
Best Practices in School Administration and Interpreting Social/Emotional Assessments - Neil Stafford, 
Psy.D. 
A common practice for school psychologists is to administer and interpret social/emotional assessments. 
Interns will learn the common standardized administration techniques of the BASC-2, TEMAS, and 
MACI. The school psychologist also must be able to interpret these social/emotional assessments in a 
manner consistent with best practices. The target of this training will be the use of social/emotional 
assessments to determine difficulties with learning. 
 
Learning Objectives 

1. Interns will review the standardized administration of the BASC-2, TEMAS, MACI. 
2. Interns will practice interpreting social/emotional assessment scores. 
3. Interns will learn how to focus interpretation on learning strengths and weaknesses. 

 
Intellectual Disabilities - Neil Stafford, Psy.D. 
Within the last two years changes were made regarding the diagnosis of intellectual disabilities in the 
DSM-V. Those changes were not made in Individuals with Disabilities in Education Act (IDEA). This 
seminar will focus on the definition and diagnostic criteria for ID from an IDEA perspective. The seminar 
will also review the differences between IDEA and DSM-V, and implications for collaboration and 
service delivery. 
 
Learning Objectives 

1. Interns will increase their understanding of the IDEA diagnostic criteria for ID. 
2. Interns will become aware of the DSM-V diagnostic criteria for ID. 
3. Interns will be able to articulate the differences and implications of the differences between the 

IDEA and DSM-V diagnoses of ID. 
 
 
Emotional Disabilities – Alice Parker, Psy.D. 
IDEA contains a category for Emotional Disabilities. There is not an exact match for a corresponding 
diagnosis in DSM-V, but several DSM-V diagnoses can be included in an Emotional Disability. Thus, 
Emotional Disabilities are unique to IDEA. This seminar will cover the IDEA diagnostic criteria for an 
Emotional Disability, and will make connections to various DSM-V diagnoses. This seminar will also 
briefly cover evidence based interventions related to Emotional Disabilities. 
 
Learning Objectives 
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1. Interns will learn the IDEA diagnostic criteria for an Emotional Disability. 
2. Interns will become aware of which DSM-V diagnoses would be included in an ED. 
3. Interns will learn about evidence-based interventions for ED students. 

 
Developmental Disabilities – Multiple Disabilities - Neil Stafford, Psy.D. 
IDEA contains the categories of Developmental Disabilities and Multiple Disabilities. These categories 
are a combination of several possible diagnoses. Meeting the criteria for either requires knowledge in 
differential diagnosis of several medical issues. Interns will learn the IDEA criteria for each category, and 
then how to determine if a medical diagnosis is sufficient. 
 
Learning Objectives 

1. Interns will learn the IDEA diagnostic criteria for Developmental Disability. 
2. Interns will learn the IDEA diagnostic criteria for Multiple Disabilities. 
3. Interns will discuss what medical diagnoses are sufficient for either. 

 
Specific Learning Disability – Other Health Impairment - Neil Stafford, Psy.D. 
This seminar will cover the definition of a Specific Learning Disorder and Other Health Impairment. The 
discussion will involve reviewing the multiple methods of identifying a specific learning disorder, and 
what is required to determine a student is eligible under the OHI category. Finally, the seminar will 
review the appropriate evaluation tools to use for diagnosis of SLD and OHI. 
 
Learning Objectives 

1. Interns will learn the IDEA diagnostic criteria for Specific Learning Disabilities. 
2. Interns will learn the IDEA diagnostic criteria for Other Health Impairment. 
3. Interns will be able to identify 3 effective assessment tool to use for diagnosis of OHI and SLD. 

 
High School School Psychology - Claudia Weiss, NCSP 
The purpose of the training is to present the role of the school psychologist at the secondary level. 
Participants will learn how referral and evaluation procedures differ from elementary to high school. 
Activities unique to the secondary setting, such as helping prepare students for transition from school to 
work or post-secondary education, will be reviewed. Other duties frequently performed by school 
psychologists working with adolescents, such as crisis intervention, behavior management, and 
counseling, will be described. 
 
Learning Objectives 

1. Interns will be able to articulate the differences in the referral and evaluation process between 
elementary and high schools. 

2. Interns will identify at least two unique activities a high school psychologist may participate 
in. 

3. Interns will be able to define the secondary transition process from school to work. 
 
Advanced Report Writing - Neil Stafford, Psy.D. 
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This seminar will review advanced report writing principles. The information will focus on writing skills 
beyond meeting compliance standards. The seminar will give interns a chance to practice making 
advanced interpretations of assessment scores, and understand  how to translate this information for 
parents and school staff. 
 
Learning Objectives 

1. Interns will learn.advanced report writing techniques. 
2. Interns will be able to articulate how to write a report with a coherent theme based on the referral 

question.  
3. Interns will be able to role play effective communication of t assessment scores to parents and 

staff. 
 
Using Cognitive Assessments to Identify Processing Strengths and Weaknesses: A Framework for SLD 
Identification - Eileen Rigdon, Psy.D. 
 
This will be an introductory presentation on using cognitive assessment to identify patterns within an 
individual's profile to inform current educational programming needs and potential future needs based on 
knowledge and understanding of the connections between thinking skills to learning. 
 
Learning Objectives 

1. Participants will be able to understand cognitive assessment performance to inform disability 
identification. 

2. Participants will understand the theory and research underlying cross-battery assessment. 
3. Participants will develop skills to use cognitive assessment data to inform hypotheses of 

underlying processing deficits negatively affecting educational performance and the relationship 
cognitive processing areas/skills have with specific disability groups and classroom performance 
implications. 

 
ADOS Administration and Interpretation - Shaunna Sukey-Haley, Psy.D. 
Many trainees are interested in the assessment of students with Autism. At times there is uncertainty 
about how Autism is diagnosed in the school setting. One tool that may be used is the Autism Diagnostic 
Observation Schedule (ADOS). The ADOS is a semi-structured assessment of communication, social 
interaction, and play for individuals suspected of having autism. The purpose of this training is to expose 
trainees to the ADOS and how the ADOS aids in determining eligibility for special education services 
under the category of Autism.  
 
Learning Objectives 

1. Trainees will have a better understanding of the ADOS-2 assessment tool.  
2. Trainees will learn appropriate module selection for administration. 
3. Trainees will have a general understanding of scoring procedures. 
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Preschool - Disabilities and Interventions prior to age 5 - Megan Randall, Ph.D. 
 
The first portion of the presentation provides an overview of the typical course of development in children 
ages three through five in the areas of: cognitive functioning, adaptive behaviors, communication, motor 
abilities, and social-emotional functioning. It highlights milestones and skills that are generally reached 
by age three, age four, and age five. It also addresses signs of potential delay(s) in the various areas of 
development between ages three and five. The second half of the presentation discusses the preschool 
categories of special education in the state of Arizona. Additionally, it discusses Child Find and the 
special education eligibility process for preschool-aged children. 
  
Learning Objectives: 

1. Participants will be able to identify general milestones and delays (cognitive functioning, adaptive 
behaviors, communication, motor abilities, and social-emotional functioning) that occur between 
ages three and five. 

2. Participants will increase their understanding of the special education categories of preschool 
disability. 

3. Participants will increase their understanding of the special education eligibility process for 
preschool-aged children. 

 
Hispanic/Latino Cultures and Diversity - Evelyn Jaramillo 
The presentation on Hispanic/Latino Cultures and Diversity will be exploring the inaccurate placement of 
minority students in special education programs can take various forms.  Further the presentation will try 
to explore issues related to identifying and educating children who need special education services in a 
diverse society.  Looking specifically at special education evaluations, and the process of exiting from 
special education services.   
 
Learning Objectives: 

1. Interns will increase their knowledge of a Hispanic/Latino perspective on Special Education 
Services.   

2. Interns will be able to articulate evaluation considerations for ELL students. 
3. Interns will be able to talk about the process of exiting SPED/ELL Students from either special 

education or English language service. 
 
Evidence Based Therapies in a School Setting Part I - Neil Stafford, Psy.D. 
Counseling is provided within a school setting. It is short term, and with a specific focus. This seminar 
will review appropriate evidence based therapeutic techniques that are effective in a short term, school 
setting. The seminar will also include information on developing appropriate treatment plans for said 
techniques. 
 
Learning Objectives 

1. Interns will be able to identify three evidence based techniques that are effective in a school 
setting. 
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2. Interns will be able to articulate  appropriate methods to apply interventions. 
3. Interns will be able to demonstrate how to develop a treatment plan that includes? evidence based 

techniques.  
 
Evidence Based Therapies in a School Setting Part II - Neil Stafford, Psy.D. 
The second part of this seminar will focus on expanding  interns’ exposure to additional evidence based 
therapies. These will include collaborative problem solving, therapeutic limit setting, and short term 
cognitive behavior therapy. The seminar will also include information on developing appropriate 
treatment plans  that include these techniques. 
 
Learning Objectives 

1. Interns will be able to identify three evidence based techniques that are effective in a school 
setting. 

2. Interns will be able to articulate how to use collaborative problem solving.  
3. Interns will be able to demonstrate how to develop a treatment plan with the evidence based 

technique. 
 
Preparing to Pass the EPPP - Natalie Hurd, Psy.D. 
A broad overview of the EPPP will be provided, including content, format, registration procedures, and 
fees. In addition, participants will hear reflections from a licensed psychologist who recently passed the 
EPPP. Study approaches, resources, self-care, and personal experiences will be highlighted. Finally, 
participants will be invited to review sample practice questions.  

Learning Objectives:  

1. Participants will recite information about the content and format of the EPPP. 
2. Participants will identify resources needed to successfully pass the EPPP. 
3. Participants will complete sample test questions to become more familiar with the EPPP. 

 
Interventions for Children with Autism Spectrum Disorders - Natalie Hurd, Psy.D. 
Participants will be provided with an overview of several evidence-based interventions to utilize in the 
treatment of children with Autism Spectrum Disorders. Behavioral interventions, social skills programs, 
communication systems, and academic learning models will be discussed. Participants will practice 
making appropriate intervention recommendations and design treatment plans complete with progress 
monitoring using case examples. 

Learning Objectives:  

1. Participants will identify evidence-based interventions for children with Autism Spectrum 
Disorders 

2. Participants will write appropriate intervention recommendations using case examples of children 
with ASD. 
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3. Participants will design treatment plans and progress monitoring schedules using case examples of 

children with ASD. 
 
Autism Spectrum Disorders – DSM-5 vs. IDEA - Natalie Hurd, Psy.D. 
Participants will review the criteria for the diagnosis of Autism Spectrum Disorders within a school 
setting and within a clinical setting. The differences between DSM-5 and IDEA will be examined. 
Participants will be provided case examples to practice utilizing both assessment criteria.   

Learning Objectives:  

1. Participants will identify differences between the DSM-5 and IDEA diagnostic criteria. 
2. Participants will diagnose ASD in case examples using the IDEA criteria. 
3. Participants will diagnose ASD in case examples using the DSM-5 criteria. 

 
Cultural Considerations in Therapy - Stacy Anderson Psy.D. 
The session will provide an overview of various dimensions when counseling individuals from diverse 
cultures. Implications of social justice on the counseling process will be addressed. Operational 
definitions regarding systemic oppression, barriers when counseling, differences and similarities in 
worldviews, and culturally appropriate evidenced-based strategies will be reviewed.  Furthermore, a 
discussion regarding the importance of understanding the formation of cultural identity will be presented. 
 
Learning Objectives 

1. Participants will be able to define systematic oppression. 
2. Participants will be able to articulate 2 barriers to counseling. 
3. Participants will increase their knowledge of the importance of understanding the formation of 

cultural identity. 
 
Leadership - Michael Pinnell, Psy.D. 
This session will focus on the school psychologist as a leader within the school district setting. The 
session will discuss how the psychologist can lend their expertise to various leadership opportunities. We 
will also review the ethical issues and boundaries regarding practicing psychology and leadership 
positions. 
 
Learning Objectives 

1. Participants will be able to identify two ways a psychologist can be a leader in a school district. 
2. Participants will be able to articulate 2 ethical issues psychologists should be aware of when being 

a leader. 
3. Participants will relate three ideas about how a psychologists can lend their expertise to improving 

system issues in a school district. 
 
Alternative High School Programming - Lisa Merrin, Ph.D. 
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School Psychology at the high school level has some unique challenges and rewards.  The developmental 
considerations, as well as the legal requirements create many new considerations and educational needs.  
At this didactic, we will contrast school psychology at the primary and secondary levels.  We will also 
talk about and tour some of the specialized programs offered for teenagers in the Tempe Union High 
School District.  Questions and discussion will be encouraged. 
 
Learning Objectives:  
 

1. Participants will be able to identify at least 3 developmental considerations that differentiate work 
with high schoolers from work with much younger children. 

2. Participants will be able to identify at least 2 legal differences related to special education law and 
IEP services at the high school level. 

3. Participants will be able to describe 3 programs at the Tempe Union High School District, and 
how they support the needs of the students they serve. 

 
Suicide Prevention - Neil Stafford, Psy.D. 
This seminar will expand upon the discussion earlier in the didactic series regarding crisis evaluation. 
Crisis evaluation is aimed at intervention and postvention. We will focus here on evaluating and 
establishing systems to identify precursors to suicidal ideation in children and adolescents, and then 
providing support to improve the functioning of iidentified children. The seminar will review evidence 
based prevention techniques. 
 
Learning objectives: 

1. Intern will review the procedures to evaluate for suicidal ideation 
2. Intern will be able to articulate two ways to evaluate school programs for suicide prevention 
3. Intern will learn at least one evidence based program to assist school with suicide prevention 

 
School-Wide Crisis Intervention – Teresa Valledor 
 
The School-Wide Crisis Intervention presentation is meant to provide an insight on how schools can 
effectively address the many issues that typically arise during a crisis. Typically, schools are well-
organized systems that effectively function under normal circumstances; however, schools face unusual 
demands under a crisis situation. While maintaining day-to-day operations, schools must adapt to 
unexpected and unpredictable influences. Both, school staff members and students can be personally 
affected by the crisis. Therefore, at the time of any crisis, it is important that a school has access to a plan 
that addresses three general areas: safety and security; dissemination of accurate information to school 
crisis response team members, school staff, students, parents, and, when appropriate, the general public; 
and the emotional and psychological needs of all parties.  
 
Learning Objectives: 
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1. Interns will be able to discuss the results of a crisis and identify the ways it could potentially affect 

individuals and the community.  
2. Interns will be able to articulate the roles and responsibilities of school-based intervention teams.  
3. Interns will increase their knowledge of how to effectively identify and plan how to use the broad 

range of skills and knowledge represented by those on the school crisis response team, including 
those of collaborating professions, such as mental health and juvenile justice. 

 
 
School-wide Positive Behavior Intervention Systems - Neil Stafford, Psy.D. 
This seminar will explore the trend of developing school-wide positive behavior intervention systems 
(SWPBIS). SWPBIS is an evidence based approach to improving student social/emotional functioning at 
school. Interns will learn the overall approach to developing and implementing SWPBIS. 
 
Learning objectives 

1. Intern will be able to articulate the theory of SWPBIS. 
2. Intern will understand the process of implementing SWPBIS. 
3. Intern will be able to state one way to improve their site’s approach to school wide discipline. 

 
DSM Diagnosis - Neil Stafford, Psy.D. 
School psychologists spend a majority of their time determining diagnoses from an IDEA point of view. 
This seminar will review with students how to approach integrating DSM-V diagnostic tools into their 
school based evaluations. Students will learn the basics of differential diagnosis from a DSM-V 
standpoint. 
 
Learning objectives 

1. Interns will learn the basic procedure for a DSM-V differential diagnosis. 
2. Interns will be able to group DSM-V diagnoses with appropriate and related IDEA diagnoses 
3. Interns will be able to articulate the best practice for incorporating DSM-V diagnoses into a school 

based evaluation. 
 
Collaborative Problem Solving - Neil Stafford, Psy.D. 
This seminar will provide information on the approach to student behavior management taught by Ross 
Greene. Dr. Greene advocates a conversational approach to identifying thinking skills deficits, and to 
developing problem solving skills in students. The seminar will focus on the basic procedures of CPS 
with ways to apply this approach to daily work with students. 
 
Learning Objectives 

1. Interns will learn the basic procedures of CPS 
2. Interns will be able to identify the different thinking skills deficits as detailed by Dr. Greene 
3. Interns will be able to articulate one way to implement CPS in the following week 

 
Difficult Meeting Management - Neil Stafford, Psy.D. 
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There are occasions when IEP or MET meetings will become contentious. School psychologists can play 
an important role in shifting the atmosphere to one of collaboration?. This seminar will focus on strategies 
to increase the collaboration in contentious meetings. The role of each team member will be reviewed, 
and techniques to encourage positive participation will be explored. 
 
Learning Objectives 

1. Interns will review the roles of meeting  participants. 
2. Interns will be able to identify at least two ways to positively engage team members.  
3. Interns will be able to articulate at least two ways to increase collaboration in contentious 

meetings. 
 
DSM-V Diagnosis II - Neil Stafford, Psy.D. 
This seminar builds on the previous seminar dedicated to improving the skill of the intern at using the 
DSM-V to diagnose. The previous seminar covered basic approaches to identifying symptom patterns. 
This seminar builds upon previous learning as well as assists interns in using the DSM-V to support 
clinical foundations in assessment reports.  
 
Learning Objectives 

1. Interns will be able to identify an additional approach to using the DSM-V for diagnosis 
2. Interns will demonstrate an example of using information from the DSM-V in a psychoeducational 

evaluation. 
3. Interns will be able to articulate how to identify patterns of symptoms consistent with at least two 

DSM-V diagnoses. 
 
504 Plans - Neil Stafford, Psy.D. 
Section 504 is a civil rights law that prohibits discrimination against individuals with disabilities. Section 
504 ensures that the child with a disability has equal access to an education. School psychologists are 
often consulted with or responsible for developing 504 Accommodation Plans. The purpose of this 
training is to expose trainees to the policies and procedures for implementing Section 504 in the Avondale 
Elementary School District.  
  
Learning Objectives 

1. Trainees will understand the eligibility criteria under section 504. 
2. Trainees will learn how to develop a 504 Accommodation Plan. 
3. Trainees will gain knowledge about the policies and procedures for implementing Section 504 
in the Avondale Elementary School District. 

 
Executive Function Assessment and Intervention - Sherri Orrahood, Psy.D. 
 
Executive functioning weaknesses are a prevalent feature in individuals diagnosed with ADHD.  From 
2007-2011, the prevalence of ADHD diagnoses increased from 7.2% to 8.8%.  In the same period, the 
prevalence of ADHD diagnoses increased from 5.9% to 8.2%.   Executive functioning weaknesses are 
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also a prominent feature in other diagnoses, including autism spectrum disorder, and neurological 
disorders such as traumatic brain injury.  In addition, executive function weaknesses are present in some 
individuals with Specific Learning Disabilities and Nonverbal Learning Disabilities.  Weaknesses in 
executive functions frequently manifest in the form of academic and social/emotional difficulties, which 
impact educational performance.  Because of the impact that executive functioning deficits have on 
school performance, it is important for school psychologists to know what executive functions are, 
assessments that are available to evaluate weaknesses in executive functions, and types of interventions 
that can assist students in the school environment. 
 
 
Learning Objectives 

1. Explain the different conceptualizations of executive functions based upon current research 
2. Identify and define the key elements of executive functions and how they impact school 

performance 
3. Identify several types of assessment tools that can be used to evaluate executive functioning 

deficits 
4. Identify evidence-based interventions that can be used on a class-wide or individual basis to 

support students with executive functioning weaknesses in a variety of domains. 
 
Raising Awareness of Student Medical Issues Amongst School Staff - Neil Stafford, Psy.D. 
This seminar will review the various medical issues that might impact students. The discussion will cover 
how these medical issues affect performance in the academic setting. The seminar will delve into how to 
identify these medical issues, and provide staff with information that will increase their sensitivity to and 
positive impact on students with medical diagnoses. 
 
Learning Objectives 

1. Interns will be able to identify at least 3 medical diagnoses that impact students. 
2. Interns will be able to articulate at least 2 strategies that could increase staff sensitivity to students 

with medical diagnoses. 
3. Interns will construct at least 1 option to improving the assessment capacity of their campus for 

medical issues.  
 
Low Incidence Medical Disorders in Children - Neil Stafford, Psy.D. 
This seminar will focus on less typical medical issues that children may be diagnosed with. These 
disorders may be accommodated within the severe programs within the district, or in the general 
education classroom. Interns will learn how to conduct assessments with students with low incidence 
disorders. 
 
Learning Objectives 

1. Interns will be able to identify three low incidence disorders in children 
2. Interns will learn about how to assess children with severe medical disorders 
3. Interns will be able to identify at least two resources for parents and staff of students with low 
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incidence disorders 

 
Curriculum Based Measures and their Place in Assessments - Neil Stafford, Psy.D. 
Curriculum Based Measures are a commonplace tool used by teachers in the general education classroom. 
This seminar will review the most common tools used in AESD classrooms. The seminar will also discuss 
how to draw out the most useful data to complement the assessment process. 
 
Learning Objectives 

1. Interns will be able to identify at least 3 Curriculum Based Measures used in AESD classrooms. 
2. Interns will be able to articulate how to use the measures within a formal psychoeducational 

assessment. 
3. Interns will be able to discriminate the most useful data from these measures. 

 
Legal Issues in Schools - Neil Stafford, Psy.D. 
Schools are beset by multiple legal demands even without the consideration of special education. This 
seminar will review the primary legal issues interns should be aware of while working in schools. The 
seminar will also provide examples of how to successfully manage the most common legal scenarios. 
 
Learning Objectives 

1. Interns will be able to identify at least 3 of the most common legal issues addressed by school 
psychologists. 

2. Interns will be able to articulate a method for identifying the legal issues in common special 
education situations. 

3. Interns will be able to work through at least 2 scenarios successfully including legal issues. 
 
Supervision - Neil Stafford, Psy.D. 
This seminar will review the most common supervision styles. The discussion will focus on the essential 
elements of supervision. The seminar will cover the basics of ethics within supervision. 
 
Learning Objectives 

1. Interns will be able to articulate 2 different supervision styles. 
2. Interns will be able to identify ethical issues in various supervision situations. 
3. Interns will be able to define two elements of successful supervision. 

 
Autism and ABA Therapy – Erin Bartosik, Ph.D.  
As the prevalence rates for autism spectrum disorders (ASD) continue to rise, and consequently, waiting 
lists for treatment continue to grow, it is critical that psychology practitioners be competent in the early 
identification and treatment of ASDs. The purpose of this presentation is to understand the symptoms and 
diagnostic criteria for ASDs, components of comprehensive evaluations for children with developmental 
delays, and evidence-based treatments. The presenter will discuss the history of ASDs and changes in 
diagnostic criteria from the DSM-IV-TR to the DSM-5, special education categories in accordance with 
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IDEA for preschool and school-age children, methods of assessment for ASD, and treatments that are 
scientifically based or considered to be a promising practice. Treatments discussed are within the domain 
of applied behavior analysis (ABA) and include functional behavior assessments and behavior 
intervention plans, functional communication training, pivotal response treatment, discrete trial teaching, 
verbal behavior, pictorial exchange communication systems, and parent training. Recommendations for 
practice and future research will be provided. 
 
Learning Objectives 

1. At the conclusion of the session, participants will be able to describe the symptoms of ASDs and 
deviations from typical development 

2. Participants will be able to identify components of comprehensive assessment 
3. Participants will be able to identify specific, evidence-based behavioral interventions for 

individuals and families.  
 
Developing Your Professional Self - Neil Stafford, Psy.D. 
This seminar will focus on expanding the concept of a professional self beyond work related activities. 
The professional self includes aspects of philosophy, ethics, personality, and presentation. The discussion 
will cover the ethical boundaries between personal and work life, and how to develop a positive 
professional self that is a credit to the work of psychology. 
 
Learning Objectives 

1. Interns will be able to articulate the ethical boundaries between personal and professional activities 
as defined by the APA ethics code. 

2. Interns will be be able to work through two example situations requiring an ethical decision making 
process regarding professional presentation of self. 

3. Interns will be able to define at least two areas they would like to improve in their professional self. 
 
End of Internship Review - Neil Stafford, Psy.D. 
This seminar will review the course of the internship year. Interns will be provided the opportunity to 
express their opinions about their experience of the year. Staff will take feedback from interns to apply 
towards future training experiences.  
 
Learning Objectives 

1. Interns will articulate their experiences of the training year. 
2. Staff will gather feedback from interns to apply towards future training.  
3. Interns will be able to express their opinions regarding the quality of the training provided.  
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Appendix I 

Avondale Elementary School District 
Internship Training Program 
2015-2016 Didactic Schedule 

 
Date Topic Presenter(s) 

July 20-24 AESD Orientation  Dr. Stafford 
Dr. Sukey-Haley 
Dr. Parker 
Dr. Hurd 
Dr. Randall 
Mrs. Valledor 

July 29 Crisis Assessment and 
Mandatory Reporting 

Dr. Stafford 

August 5 Ethics and Schools Dr. Stafford 
August 12 Best Practices in 

Conducting 
Multidisciplinary 
Evaluation Teams 

Dr. Stafford 

August 19 Best Practices in 
Individual Education 
Plan Construction 

Dr. Stafford 

August 26 Best Practices in 
School Administration 
and Interpreting 
Intelligence 
Assessments 

Dr. Stafford 

September 2 Best Practices in 
School Administration 
and Interpreting 
Academic 
Assessments 

Dr. Stafford 

September 9 Best Practices in 
School Administration 
and Interpreting 
Social/Emotional 
Assessments 

Dr. Stafford 

September 16 Intellectual 
Disabilities 

Dr. Stafford 

September 23 Emotional Disabilities Dr. Parker 
September 30 Developmental Dr. Stafford 
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Disabilities - Multiple 
Disabilities 

October 7 Specific Learning 
Disabilities - Other 
Health Impairment 

Dr. Stafford 

October 14 High School School 
Psychology 

Claudia Weiss 

October 21 Advanced Report 
Writing  

Dr. Stafford 

October 28 Significant 
Discrepancy, RTI, or 
Strengths/Weaknesses 
Model of Assessment? 

Dr. Eileen Rigdon 

November 4 Autism Spectrum 
Disorders - DSM 5 vs. 
IDEA 

Dr. Hurd 

November 10 ADOS Administration 
and Interpretation 

Dr. Sukey-Haley 

November 17 Preschool - 
Disabilities and 
Interventions prior to 
age 5 

Dr. Randall 

November 24 THANKSGIVING  
December 2 Hispanic/Latino 

Cultures and Diversity 
Evelyn Jaramillo 

December 9 Evidence Based 
Therapies in a School 
Setting Part 1 

Dr. Stafford 

December 16 Evidence Based 
Therapies in a School 
Setting Part 2 

Dr. Stafford 

December 23 HOLIDAY BREAK  
December 30 HOLIDAY BREAK  
January 6 Cultural 

Considerations in 
Therapy 

Dr. Stacy Anderson 

January 13 Leadership  Dr. Michael Pinnell 
January 20 Intern Presentation  
January 27 Compadre High 

School Tour 
Dr. Lisa Merrin 

February 3 Intern Presentation  
February 10 Postdoc Presentation Evelyn Jaramillo 
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February 17 Suicide Prevention Dr. Stafford 
February 24 School-wide Crisis 

Intervention 
Teresa Valledor 

March 2 School-wide Positive 
Behavior Intervention 
Systems 

Dr. Stafford 

March 9 Executive functioning: 
How to asses for it and 
develop relevant IEP 
goals  

Dr. Rigdon 

March 16 SPRING BREAK   
March 23 DSM Diagnosis Dr. Stafford 
March 30 Collaborative Problem 

Solving 
Dr. Stafford 

April 6 Neuropsychology in 
school 

Dr. Amy Rose 

April 13 Difficult meeting 
management 

Dr. Stafford 

April 20 DSM Diagnosis II Dr. Stafford 
April 27 Theme Based 

Assessments 
Dr. Sherri Orrahood 

May 4 504 plans Dr. Stafford 
May 11 Raising awareness of 

student medical issues 
amongst school staff 

Dr. Stafford 

May 18 Low incidence 
medical disorders in 
children 

Dr. Stafford 

May 25 Curriculum Based 
Measures and their 
place in assessment 

 

June 1 Legal issues and 
schools 

Dr. Stafford 

June 8 ABA therapy Dr. Erin Bartosik 
June 15 Psychopharmacology Dr. John Stapert 
June 22 Supervision  Dr. Stafford 
June 29 EPPP  Dr. Hurd 
July 6 Developing your 

professional self 
Dr. Stafford 

July 13 End of Internship Dr. Stafford 
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CERTIFICATE 

of 
INTERNSHIP COMPLETION 

This certifies that 
 

Has successfully completed the training requirements including 2000 training hours for a 
SCHOOL PSYCHOLOGY INTERNSHIP 

At Avondale Elementary School District 
July 21, 2014 - July 20, 2015 

 
DATE  TRAINING DIRECTOR  
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Appendix K 

Alumni Annual Survey 
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Intern Evaluation of Program 
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Aggregate Program Evaluation Data 
All values shown are Mean scores. The rating scale for all items was as follows: 

1= poor; 2= fair; 3= good; 4= excellent 

  
Cohort 15-16 

n=  
Cohort 14-15 

n= 3 

  
Mid 
year 

End of 
year End of year 

Quality of didactics     3.33 
Quality of group supervision     3.67 
Weekly Group Training Activities- Average Rating     3.50 
        
Data Based Decision Making and Accountability     3.33 
Consultation and Collaboration     3.67 
Interventions and Instructional Support To Develop Academic Skills     3.00 
Interventions and Mental Health Services     3.00 
School Wide Practices to Promote Learning     3.33 
Prevention and Responsive Services     3.33 
Family-School Collaboration Services     3.00 
Diversity in Development and Learning     3.67 
Research and Program Evaluation     2.67 
Legal, Ethical, and Professional Practice     3.67 

Quality of Major Areas of Training- Average Rating     3.27 

        
Overall quality of training     3.67 
Range of intervention experiences     3.33 
Amount of direct service     4.00 
Clarity of expectations and responsibilities for nterns     3.67 
Role of intern at site     3.67 
Quality of orientation     3.67 
Overall Evaluation of Training Program- Average Rating     3.67 
        
Helpfulness of primary supervisor     3.67 
Helpfulness of secondary supervisor     3.67 
Availability of primary supervisor     4.00 
Availability of secondary supervisor     4.00 
Participation in meaningfully establishing goals for internship     3.67 
You were listened to, understood, valued, and respected by your primary 
supervisor 

    3.67 
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You were listened to, understood, valued, and respected by your 
secondary supervisor 

    3.67 

How effective was your primary supervisor at recognizing, 
communicating, and supporting your strengths? 

    3.67 

How effective was your primary supervisor at recognizing, 
communicating, and supporting your weaknesses? 

    3.67 

How was your primary supervisor as a role model?     3.67 
How was your secondary supervisor as a role model?     3.67 
Were your supervision sessions punctual with your primary supervisor?     4.00 
Were your supervision sessions punctual with your secondary 
supervisor? 

    4.00 

How effective was your primary supervisor as a teacher?     3.67 
How effective was your secondary supervisor as a teacher?     3.67 
What was your overall satisfaction with supervision- primary 
supervisor?     3.67 

What was your overall satisfaction with supervision- secondary 
supervisor? 

    3.67 

Evaluation of Supervision Experience- Average Rating     3.75 

        
        
Was caseload appropriate? (number of 'yes' responses)     3.00 

Note about missing data: mid-point program evaluation data was not collected in the 2014-2015 internship year. 
The training faculty determined that program improvements could be made in a more timely fashion if formal 
feedback was collected more regularly, and thus mid-point evaluations will be implemented beginning in the 

2015-2016 internship year. Data for mid-year 2015-2016 will be collected in January 2016. 
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Aggregate Distal Data 
All values shown are Mean scores. The rating scale for all items was as follows: 

1= not well; 2= adequate; 3= very well 

  
Cohort 14-15 

n= 3 
Following the completion of your training, how well prepared were you in each of the 
following areas? 

  

Data Based Decision Making and Accountability 2.67 
Consultation and Collaboration 3.00 

Interventions and Instructional Support To Develop Academic Skills 
2.67 

Interventions and Mental Health Services 2.33 
School Wide Practices to Promote Learning 2.67 
Prevention and Responsive Services 3.00 
Family-School Collaboration Services 3.00 
Diversity in Development and Learning 2.67 
Research and Program Evaluation 2.67 
Legal, Ethical, and Professional Practice 2.67 

Overall Average Rating of Training in Major Areas: 2.74 

    
How well did the curriculum you completed reflect the mission of the internship 
program? 

3.00 

    

Overall, how well did your internship prepare you for your current professional role? 2.67 
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Aggregate Proximal Evaluation Data 
All values shown are Mean scores. The rating scale for all items was as follows: 

1= unsatisfactory; 2= emerging; 3= proficient; 4= exemplary 

  
Cohort 14-15 

n= 3 

  
Mid 
year 

End of 
year 

Data Based Decision Making and Accountability 3.06 4.00 
1a 3.33 4.00 
1b 3.33 4.00 
1c 3.00 4.00 
1d 3.00 4.00 
1e 3.00 4.00 
1f 2.67 4.00 
Consultation and Collaboration 2.67 3.87 
2a 3.00 4.00 
2b 2.33 3.67 
2c 2.67 3.67 
2d 2.67 4.00 
2e 2.67 4.00 
Interventions and Instructional Support To Develop Academic 
Skills 2.60 3.93 

3a 3.00 4.00 
3b 2.67 4.00 
3c 2.33 3.67 
3d 2.33 4.00 
3e 2.67 4.00 
Interventions and Mental Health Services 2.67 4.00 
4a 3.00 4.00 
4b 2.67 4.00 
4c 2.67 4.00 
4d 2.33 4.00 
4e 2.67 4.00 
School Wide Practices to Promote Learning 2.67 3.80 
5a 2.67 4.00 
5b 3.00 4.00 
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5c 2.33 3.67 
5d 2.67 3.67 
5e 2.67 3.67 
Prevention and Responsive Services 2.73 3.87 
6a 2.67 4.00 
6b 2.67 3.67 
6c 2.33 3.67 
6d 3.00 4.00 
6e 3.00 4.00 
Family-School Collaboration Services 3.20 3.93 
7a 3.33 3.67 
7b 3.33 4.00 
7c 3.33 4.00 
7d 3.00 4.00 
7e 3.00 4.00 
Diversity in Development and Learning 3.07 4.00 
8a 3.00 4.00 
8b 3.00 4.00 
8c 3.33 4.00 
8d 3.00 4.00 
8e 3.00 4.00 
Research and Program Evaluation 3.07 3.73 
9a 3.33 4.00 
9b 3.00 3.67 
9c 3.33 3.67 
9d 3.00 3.67 
9e 2.67 3.67 
Legal, Ethical, and Professional Practice 3.40 4.00 
10a 3.67 4.00 
10b 3.33 4.00 
10c 3.33 4.00 
10d 3.33 4.00 
10e 3.33 4.00 
     

Note: An additional objective was added to the 2015-2016 evaluation to address developing supervision 
skills for interns. This data will be added for the current and following years. 

 



Avondale Elementary School District 

 
 

 

231 
Appendix L 

Applicant Selection Process 

Applicants must be enrolled in an appropriately accredited doctoral program. Applicants from 

APA accredited programs are preferred. Also, applicants from programs that have a school psychology 

emphasis, or have included practicum and courses in school psychology will be given preference.  

Applicants must register with APPIC as a prospective intern through the National Matching 

Services (www.natmatch.com/psychint). Applicants must have their APPIC registration number when 

they interview in order to be eligible to participate in the matching process. This internship site agrees to 

abide by the APPIC policy that no person at this training facility will solicit, accept, or use any ranking-

related information from any intern applicant. All APPIC policies and guidelines with regard to conduct 

and the application for internship are adhered to. The Avondale ESD match number is 2316. Materials 

employed in selecting interns are utilized through the APPIC portal system (APPIC website: 

www.appic.org). Applicants must complete the APPIC Application for Psychology Internship (AAPI). No 

supplemental material is required by AESD. Application requirements should be on file within the APPIC 

portal system by December 1. 

 At least 900 practicum hours desired, distributed over at least one year of graduate study. Twenty 

five percent of the hours are preferred to be in assessment services to diverse student populations which 

address a range of presenting problems using a variety of assessment/diagnostic approaches. Ten percent 

of the hours are preferred to be in methods of intervention and treatment provided to diverse student 

populations which address a range of presenting problems. Ten percent of the hours should be in formal 

supervision (both individual and group) It is acceptable to participate in either in person or telephone 
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interviews. Applicants must submit rank order lists according to APPIC guidelines. Our match number is 

2316. 

Interview Process 

1. All application materials MUST BE COMPLETED BY DECEMBER 1. Applicants with incomplete 

files may not be considered for an interview. 

2. Applicants chosen for an interview will be notified by email in December in order to schedule an 

interview. Interviews will be held in January and are scheduled on a first-come, first-serve basis. 

3. The interview typically consists of a one-hour formal interview and an informal visit and tour with 

current trainees. 

4. The candidates are rated on a 1 to 100 scale during the formal interviewing process. A total rating score 

is calculated. 

5. After all prospective interns have been interviewed, the Training Committee meets and ranks the 

candidates according to their application materials and their interview responses. The numerical ratings 

from the interview are weighted with the committee’s impression of the candidate to form the rank 

order that is submitted to the APPIC match system. 
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Applicant Selection Criteria 

Avondale Elementary School District 
 

Applicant Name _____________________________________________________    	
 
Applicant Email _____________________________________________________ 

	
Applicant Phones        _____________________________________________________	
 
Selection Participants for this Applicant: 
 
Reviewers: ______________________________________________________________ 
 
Interviewers: ____________________________________________________________ 
 
 
Application Review 
 

1. Number of practicum hours completed: 
 

2. Number of additional training hours estimated to be completed this year:  
 

3. Number of completed integrated reports: 
 
Please rate the applicant on the following criteria by marking an X next to the appropriate number 
on each rubric. 
 
Assessment Exposure 

1 2 3 4 

Candidate has not yet 
independently 
administered 
cognitive tests, 
achievement tests, or 
rating scales. 

Candidate has 
administered a 
limited number of 
cognitive tests, 
achievement tests, 
and rating scales.  

Candidate has 
completed several 
cognitive tests, 
achievement tests, 
and rating scales.  

Candidate has 
completed several 
different types of 
cognitive tests, major 
achievement tests, 
and rating scales.  

Comments: 
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Experiences with Diverse Populations 

1 2 3 4 

No experience 
working with 
diverse 
populations. 

Limited experience 
working with 
diverse populations. 

Experience 
working with 
diverse 
populations. 

Experience and familiarity 
working with diverse 
populations similar to 
AESD. 

Comments: 
 
 
 
 
 
 
 
 
Academic Training 
1 2 3 4 

Candidate is not 
enrolled in a 
comprehensive 
school psychology 
doctorate program, 
or there remains 
need for significant 
improvement to 
ensure 
understanding of 
academic concepts 
related to school 
psychology. 

Candidate is 
enrolled in a 
comprehensive 
school psychology 
doctorate program, 
however there is 
need for 
improvement and/or 
additional 
coursework in order 
to understand 
academic concepts 
related to school 
psychology. 

Candidate is 
enrolled in a 
comprehensive 
school psychology 
doctorate program 
and has 
demonstrated an 
understanding of 
academic concepts 
related to school 
psychology. 

Candidate is 
enrolled in a 
comprehensive 
school psychology 
doctorate program 
and has 
demonstrated 
mastery of academic 
concepts related to 
school psychology.  

Comments:  
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Dissertation 
1 2 3 4 

Candidate has not 
yet proposed a 
dissertation. The 
proposal is expected  
to occur during the 
internship year.  

Candidate has not 
yet proposed a 
dissertation. The 
proposal is expected 
to occur prior to the 
internship year.  

Candidate has 
successfully 
proposed a 
dissertation. A 
defense is expected 
to occur during the 
internship year.  

Candidate has 
successfully 
proposed a 
dissertation. A 
defense is expected 
to occur prior to the 
start of the 
internship year.  

Comments: 
 
 
 
 
 
Letters of Reference 

1 2 3 4 

Application is 
missing  
one or more letters 
of recommendation 
(at least one from a 
recent professor) 
that support the 
candidate’s 
character.  
 

The three letters of  
recommendation (but 
may be missing one 
from a recent  
professor) supports the  
candidate’s character or  
community 
involvement, but may 
be a weak letter of 
recommendation. 
 

The three letters of 
recommendation (at 
least one from a recent 
professor, one from a 
supervisor e.g. 
Practicum) support the 
candidate’s 
character/involvement 
but one may be a weak 
letter of 
recommendation. 

The three letters of 
recommendation  
(at least one from a 
recent professor, 
one from a 
supervisor e.g. 
Practicum)  
strongly support 
the candidate’s  
character and 
involvement. 

Comments: 
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Essay Quality 

1 2 3 4 

Essay is weak and 
student does not show 
appropriate grammar 
usage. Essay also does 
not give examples that 
support a positive 
character, research 
experience, and 
experience working 
with diverse 
populations.  
 

Essay is within the 
250-word limit. It has 
three or more 
grammatical errors 
and describes the 
areas of: academic  
achievement, extra-
curricular 
activities/community 
involvement, 
research experience, 
and diversity 
experience, but is 
weak in giving 
details for each. 
 

Essay is within the 
250-word limit. It has 
less than two 
grammatical errors and 
describes the areas of:  
academic achievement, 
extracurricular 
activities/community 
involvement, research 
and diversity 
experience, but may 
miss details in one of 
the areas. 

Narrative is very 
detailed and 
within the 250-
word limit. It uses 
correct grammar 
and describes the 
areas of: 
academic 
achievement, 
extracurricular 
activities/commu
nity involvement, 
research and 
diversity 
experience. 

Comments: 
 
 
Practicum Experiences 
1 2 3 4 

Candidate 
completed two or 
more practicum 
experiences, 
however there 
remains need for 
significant 
improvement and 
experiences to 
ensure professional 
preparation prior to 
beginning an 
internship in school 
psychology. 

Candidate 
completed two or 
more practicum 
experiences, 
however there is 
need for 
improvement and/or 
additional 
experiences prior to 
beginning an 
internship in school 
psychology. 

Candidate completed 
two or more 
practicum 
experiences and 
demonstrates a basic 
understanding of and 
ability to perform 
the job duties 
associated with an 
internship in school 
psychology. 

Candidate completed 
two or more 
practicum 
experience and 
demonstrates a clear 
understanding of and 
ability to perform 
duties associated 
with an internship in 
school psychology. 
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 Comments: 
  
Experiences in Schools 
1 2 3 4 

No practicum 
experience within a 
school setting. 

Limited experience 
within a school 
setting (i.e. did not 
complete an entire 
practicum 
experience within a 
school setting). 

One practicum 
experience within a 
school setting. 

Two or more 
practicum 
experiences within a 
school setting. 

Comments: 
 
 
 
 
 
 
Interview 
1 2 3 4 

Was not prepared 
for interview. Was 
unable to provide an 
adequate answer for 
a majority of the 
questions posed. 
Conducted self in an 
unprofessional 
manner. 

Limited preparation 
for the interview. 
Was able to answer 
a majority of the 
questions with 
sufficient detail. 
Conducted self in a 
professional manner. 

It is apparent the 
applicant prepared 
for the interview. 
Was able to answer 
80% of questions 
with adequate detail. 
Conducted self in a 
positive professional 
manner. 

Applicant seemed 
well prepared. 
Answered all 
questions with 
adequate detail, or 
provided exemplary 
answers to 80% of 
questions. Displayed 
a positive and 
dynamic 
professional self. 

Comments: 
 
 
 
 
 
 
Special Education Knowledge 
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1 2 3 4 

Applicant could not 
answer basic special 
education 
knowledge 
questions.  

Applicant could 
provide detail on 
less than half of 
education 
knowledge 
questions.  

Applicant answered 
80% of special 
education 
knowledge questions 
with adequate to 
superior detail.  

Applicant answered 
all special education 
knowledge questions 
with adequate to 
superior detail.  

 
 
 
Overall Rubric Score /40 
 
Applicant Final Ranking: 
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Appendix M 

Avondale Elementary Intern Evaluation, Retention, and Termination Policy 
 

The Avondale Elementary School District Internship Program (AESD) requires that interns 
demonstrate minimum levels of achievement across all training competencies, as outlined in the AESD 
Internship Evaluation. Interns are formally evaluated by their primary supervisor twice annually, at the 
midpoint and end of the internship year. Evaluations are conducted using a standardized competency 
rating form on which supervisors use a Likert scale to rate interns on all training competencies.,The 
evaluation also includes comment spaces where supervisors provide specific written feedback regarding 
the intern’s performance and progress.The intern is also given an opportunity to rate their own 
performance along with the supervisor’s rating. Supervisors are expected to review these evaluations with 
the interns and provide an opportunity for discussion if the intern has questions or concerns about the 
feedback.  

The evaluation form uses a 4-point Likert scale, with the following rating values: 1= 
Unsatisfactory, 2= Emerging, 3= Proficient, 4= Exemplary. A minimum level of achievement on each 
evaluation is defined as a rating of “3” for each competency. If an intern receives a score less than 3 on 
any competency, or if supervisors have reason to be concerned about the student’s performance or 
progress, the supervisor will work with the intern to complete a training plan to improve performance in 
these areas. If the training plan is not sufficiently completed then the program’s Due Process procedures 
will be initiated. The Due Process guidelines can be found in the AESD Handbook. Interns must receive a 
rating of 3 or above on all individual competencies to successfully complete the program.   

Additionally, all AESD interns are expected to complete 2000 hours of training during the 
internship year. Meeting the hours requirement and obtaining sufficient ratings on all evaluations 
demonstrates that the intern has progressed satisfactorily through and completed the internship program. 
Feedback to the intern’s home doctoral program is provided at the culmination of the internship year. 
Doctoral programs are contacted within one month following the end of the internship year and informed 
that the intern has successfully completed the program. If successful completion of the program comes 
into question at any point during the internship year, or if an intern enters into the formal review step of 
the Due Process procedures due to a grievance by a supervisor or an inadequate rating on an evaluation, 
the home doctoral program will also be contacted within 30 days. This contact is intended to ensure that 
the home doctoral program, which also has a vested interest in the intern’s progress, is kept engaged in 
order to support an intern who may be having difficulties during the internship year. The home doctoral 
program is notified of any further action that may be taken by AESD as a result of the Due Process 
procedures, up to and including termination from the program.  

In addition to the evaluations described above, interns will complete an evaluation of their 
supervisor and a program evaluation at the midpoint and end of the internship year, in order to provide 
feedback that will inform any changes or improvements in the training program. All evaluation forms are 
available in the AESD Handbook and via the AESD intranet. 

 


