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Resources Organized by Chapter of Interdisciplinary Frameworks for Schools  

Chapter 1 

1. Role of Critical Thinking in 21st Century Education 

http://www.thinkwatson.com 

  

http://www.thinkwatson.com/
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Chapter 2 

LAUSD STRIVE/STP and Documentation of Need 

1. Contact Ruben Carranza, LAUSD, ruben.carranza@lausd.net, for more information on 

the SRIVE/STP program for successful transition of incarcerated youth to completion of 

their education.  

2. Alexander, M. (2012). The new Jim Crow ----Mass Incarceration in the Age of 

Colorblindness. New York: The New Press. 

3. Birchett, C., Boyd, T., Carruthers, I., Gise Johnson, A. (2011). The new Jim Crow ----

Mass Incarceration in the Age of Colorblindness(Study Guide).  Samuel DeWitt Proctor 

Conference, Inc. 

Harriet Lange Clinic 

1. “The Harriet Lane Home, a Model and a Gem,” CD by Edwards A. Park, John W. 

Littlefield, Henry M. Seidel, and Lawrence S. Wissou, which can be requested from the 

Department of Pediatrics, School of Medicine, Johns Hopkins University, Baltimore, 

MD.  

2. Further information about the Harriet Lane Clinic can be obtained from either Dr. Cheng 

or Dr. Solomon:  

a. Tina L. Cheng, M.D., M.P.H., Division Chief, General Pediatrician & Adolescent 

Medicine, Johns Hopkins University, and Professor of Pediatrics and Public Health 

Harriet Lane Clinic, Johns Hopkins Children’s Center, David M. Rubenstein 

Child Health Building, Room 2055 200 N. Wolfe Stree, Baltimore, MD. 21287,  

techeng2@jhml.edu    410 614 3862 

b. Barry Solomon, M.D., M.P.H,  

Associate Professor of Pediatrics, Division of General Pediatrics and Adolescent 

Medicine 

Medical Director, Harriet Lane Clinic, 200 N. Wolfe St. Room 2074, Baltimore, 

MD. 21287 

bsolomon@jhmi.edu   410 614 8438 

Classroom Economies 

mailto:ruben.carranza@lausd.net
mailto:techeng2@jhml.edu
mailto:bsolomon@jhmi.edu
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1. MicroSociety at Talbot Hill Renton Schools. Coordinator Sally Boni 

sally.boni@rentonschools.us 

a. Talbot Hill's MicroSociety Program simulates a functioning community, with 

student-run businesses and services. All students at Talbot are part of our 

MicroSociety program. Together, they run businesses, banks, a marketplace, and a 

government with branches for taxation, licensing, and dispute resolution. Each 

student earns "cool cash," which can be used to purchase student-made goods at the 

marketplace. This model is based on the MicroSociety® program, used in hundreds 

of school nation-wide.Students have a chance to practice everything they learn in the 

classroom during their MicroSociety activities. Reading, math, language, social 

studies, and technology become practical tools, rather than abstract concepts. 

MicroSociety has significance beyond the teaching of basic skills. Running a business 

teaches the consequences of behavior: students learn they must work in order to be 

paid, cooperate in order to get a job done, and plan ahead. From the student-written 

laws to the mediation and court process for enforcing the laws, students learn that 

they have the power to make a difference in their world. 

b. Talbot Hill's MicroSociety Program is affiliated with the MicroSociety® Program. 

The MicroSociety® Program is a non-profit organization that provides support, 

training and technical assistance as well as networking opportunities to schools and 

teachers implementing the MicroSociety® Program. For more information about the 

MicroSociety® Program, see their web page at http://www.microsociety.org. (This 

page will open in a separate window.) 

2. Harlan R. Day, Ph.D., Council for Economic Education. (2006, Jan 1). The Classroom Mini-

Economy: Integrating Economics into the Elementary and Middle School Curriculum. 

Council for Economic Education.  Council for Economic Education. 

a.  

This nuts-and-bolts teacher's guide has all the tools and resources you need to create a 

functioning economy right inside your classroom. At the end of this comprehensive 

simulation, your students will have a thorough understanding of our economy. 

b. My Classroom Economy K-1, 2-3, 4-5, 6, 7-8, 9-10, 11-12  (2011-2012) The 

Vanguard Group 

mailto:sally.boni@rentonschools.us
http://www.microsociety.org/
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http://www.myclassroomeconomy.org/ 

Children earn a “paycheck” by taking on classroom jobs and learn financial 

responsibility.  

National Board for Professional Teaching Standards and Five Core Propositions 

1. http://www.nbpts.org/the_standards 

2. Common Core Standards 

a. http://www.corestandards.org/ Cached 

The Common Core State Standards provide a consistent, clear understanding of what 

students are expected to learn. 

3. Need for More Developmental Science in Teacher Preparation Programs 

a. Report co-chaired by Mashburn, A. J. & Pianta, R. ( 2010) 

http://www.edweek.org/ew/articles/2010/10/05/07develop.h30.html  Cached 

Resources for Translational Science  

1. Contact DEAN LEE FIXSEN, Ph.D. Senior Scientist and Co-Director 

National Implementation Research Network 

FPG Child Development Institute University of North Carolina at Chapel Hill 

CB#8040 UNC-Chapel Hill  

Chapel Hill, NC  27599-8040  

fixsen@mail.fpg.unc.edu  

http://www.myclassroomeconomy.org/
http://www.nbpts.org/the_standards
http://www.corestandards.org/
http://www.edweek.org/ew/articles/2010/10/05/07develop.h30.html
http://www.google.com/search?hl=en&q=cache:%3c!--cache--%3e:http://www.edweek.org/ew/articles/2010/10/05/07develop.h30.html
mailto:fixsen@mail.fpg.unc.edu
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Chapter 3 

Interdisciplinary Applications of Tests and Assessments to 21st Century Education 

Evaluating Reliability and Validity of Tests and Assessment Tools 

1. Buros Center for Testing is an independent, nonprofit organization whose mission is to 

improve the science and practice of testing and assessment. The Buros Center for Testing 

is an independent organization within the University of Nebraska – Lincoln that shares its 

expertise in assessment-related endeavors as a premier test review center, and provider of 

outreach efforts related to mission to improve testing, assessment, and measurement 

practices through consultation and education, with special emphases in psychology and 

education. For further information contact: 

University of Nebraska–Lincoln 

21 Teachers College Hall  

Lincoln, NE 68588-0348  

(402) 472-6203  

Rasma Strautkalns 

2. The cornerstone of the Buros Institute's publishing activities is the Mental Measurements 

Yearbook (MMY) series. The MMY includes timely, consumer-oriented test reviews of 

tests published in English, providing evaluative information to promote and encourage 

informed test selection. Typical MMY test entries include descriptive information, one or 

two professional reviews, and reviewer references. Beginning in The Fourteenth Mental 

Measurements Yearbook, tests also must provide sufficient documentation supporting 

their technical quality to meet criteria for review. Beginning with the Fourteenth Mental 

Measurements Yearbook, volumes in the MMY series are produced every two years. 

Review 360 Behavioral Program Assists in Classroom Behavioral Management and 

Reduction in Suspensions and Bullying 

1. http://r360.psiwaresolutions.com 

  

mailto:rstrautkalns1@unl.edu
http://r360.psiwaresolutions.com/
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Chapter 4 

Tailoring Curriculum and Assessment-Instruction for Early Childhood 

General Early Learning 

1. Early Learning Advisory Group (2008). British Columbia early learning framework.  

Victoria, BC: Ministry of Health and the Ministry of Children and Family Development. 

a. Reggio Emila (Italy) Approach: 

http://www.reggioemiliaapproach.net/about.php/ 

b. Reggio Emilie is an approach to education that is committed to the creation of a 

learning environment that will enhance and facility children’s construction of his 

or her own powers of thinking through the combination of  expressive, 

communicative, and cognitive languages. 

2. Ready Web: A resource for Parents and Educators (University of Illinois at Urbana-

Champaign).  An electronic collection of resources on school readiness. 

http://readyweb.crc.uiuc.edu/index.html 

2. Human Early Learning Partnership (HELP) 

a. A collaborative, interdisciplinary research network based out of the University of 

British Columbia.  Research focus explores how different environments and 

experiences contribute to inequities in children’s development. 

www.earlylearning.ubc.ca 

3. Jump Math   www.jumpmath.org 

Teaching Bilingual Children in Early Childhood 

1. Website for Center for Head Start on Cultural and Linguistic Responsiveness houses the 

multicultural principles, and other information about working with young dual language 

learners and their families. 

http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic 

Evidence-Based Instructional Materials for Early Oral Language, Reading, Writing, and 

Math 

1. Oral and Written Word-Level Vocabulary and Text-Level Comprehension 

a. Beck, I. L, McKeown, M. G, & Kucan, L. (2013). Bringing Words to Life: Robust 

Vocabulary Instruction (2nd Edition). New York: Guilford Press 

b. Beck, I. L., & McKeown, M. G. (2004a). Text Talk. New York: Scholastic. 

http://www.reggioemiliaapproach.net/about.php/
http://readyweb.crc.uiuc.edu/index.html
http://www.earlylearning.ubc.ca/
http://www.jumpmath.org/
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
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c. Beck, I. L., & McKeown, M. G. (2004b). Elements of Reading: Vocabulary. 

Austin, TX: Harcourt Achieve (formerly Steck-Vaughn).  

d. Beck, I. L., & McKeown, M. G., (2006). Improving Comprehension with 

Questioning the Author: A fresh and enhanced view of a proven approach. New 

York: Scholastic, Inc.  

e. Beck, I. L., McKeown, M. G., & Roth, S. (1988). Word Wise. Allen, TX: 

Developmental Learning Materials.  Software 

f. Beck, I. L., McKeown, M. G., & Kucan, L. (2002). Bringing words to life: Robust 

vocabulary instruction. New York, NY: Guilford. 

g. Beck, I. L., Roth, S. F., & McKeown, M. G. (1985). Syllasearch. Allen, TX: 

Developmental Learning Materials Software 

h. Cain, K., & Oakhill, H. (Eds.) (2007). Children’s comprehension problems in oral 

and written language: A Cognitive Perspective. New York: Guilford. 

Link: http://www.guilford.com/p/cain 

i. McKeown, M. G., Beck, I. L., Hamilton, R., & Kucan, L. (1999). "Questioning 

the Author" Accessibles: Easy access resources for classroom challenges. 

Bothell, WA: The Wright Group.  

2. Instructional Materials for Oral Reading and Word and Sentence Writing 

a. Taylor, B. (2003). Early Success in Reading ™ Houghton Mifflin. 

3. Oral Reading Fluency Linked to Vocabulary and Reading Comprehension 

a. 1. Read Naturally (1997-2008). Read Naturally Masters Edition (ME). Saint Paul, 

Minnesota: Read Naturally, Inc. 

b. 2. Hiebert, E. H. (2003). Quick reads. Parsippany, NJ: Pearson Learning.  

http://www.quickreads.org/ 

4. Linking Vocabulary, Reading, and Spelling 

a. Bear, D. Ivernezzi, M., Templeton, S., & Johnston, F. (2000). Words their way: 

Word study for phonics, vocabulary, and spelling instruction (2nd ed.). Upper Saddle 

River, NJ: Merrill.  

5. Levels of Language Approach to Reading and Writing 

http://www.guilford.com/p/cain
http://www.quickreads.org/


8 

a. Berninger, V., & Abbott, S.  (2003). PAL Research-supported reading and writing 

lessons. Instructional Manual and Reproducibles. San Antonio, TX:  

Harcourt/PsyCorp 

6. Sound Games 

a. Adams, M., Foorman, B., Lundberg, I., & Beeler, T. (2012). Phoneme awareness in 

young children. A classroom curriculum. Baltimore, MD: Paul H. Brookes. 

7. Looking Games 

a. Berninger, V. (1998). Process assessment of the learner (PAL). Guides for 

intervention. Reading and Writing. San Antonio, TX:  The Psychological 

Corporation.   

8. Oral Decoding  

a. Blachman, B., Tangleman, D. (2008). Road to the reading. A program for preventing 

and remediating reading difficulties. Baltimore, MD: Paul H. Brookes. 

b. Starfall. http://www.starfall.com/    This is an interactive website to promote early 

decoding skills.  

MTSS RTI incorporating language and communication and continuum of intervention 

supports designed to support students' mastery of standards 

a. Differentiated (Tier 1) - All students (core instruction) 

b. Supplemental (Tier 2) - Small group 

c. Intensive (Tier 3) - Very small group or individual intervention 

d. Addresses academic and communication skill needs through an integrated 

intervention design 

e. http://www.florida-rti.org/floridaMTSS/index.htm 

f. http://www.florida-rti.org/oneSystem/index.htm 

1. Handwriting Instruction 

a. Rubel, B. (1995). Big strokes for little folks. Tucson, AZ:  Therapy Skill Builders. 

b. Slingerland®Institute for Literacy see www.slingerland.org  

c. The Zaner-Bloser Handwriting Program provides instruction materials by grade, 

pre-K to grade 6. www.zanerbloser.com/fresh/handwriting-overview.html  

2. Handwriting and Links to Word and Text Skills 

http://www.starfall.com/
http://www.florida-rti.org/floridaMTSS/index.htm
http://www.florida-rti.org/oneSystem/index.htm
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a. Adams, M. ABC Foundations for young children. A classroom curriculum. 

Baltimore, MD: Paul H. Brookes 

b. Berninger, V.  (1998). Process Assessment of the Learner (PAL) Intervention Kit. 

San Antonio, TX: Psychological Corporation. Manuals for Talking Letters and 

Handwriting Automaticity Lessons  

3. Spelling Instruction 

a. Fry, E.  (1996).  Spelling book.  Level 1-6.    Words most needed plus phonics.  

Westminster, CA:  Teacher Created Materials, Inc.  www.teachercreated.com 

Contains lessons with words and strategies for teaching children to spell high-

frequency words alone and in dictated sentences and apply phonics knowledge to 

spelling.  Provides placement test for placing children at their instructional level. 

b. Henry, M.  (2003). Unlocking literacy.  Effective decoding and spelling 

instruction.  Baltimore: Paul H. Brookes Publishing.  Explains how to teach 

decoding of words of Anglo Saxon, Latinate, and Greek origin based on the 

phonological, orthographic, and morphological units in words. Second edition 

available since 2010 from Paul H. Brookes. 

c. Masterson, J., Apel, K., & Wasowicz, J. (2006). SPELL 2 Spelling Performance  

Evaluation for Language and Literacy (Spelling assessment software for grade 2 

through adult; assessment linked to instruction). Learning by Design, Inc., 

Evanston, IL http://www.learningbydesign.com  

d. Wasowicz, J., Apel, K., Masterson, J. & Whitney, A. (2004). SPELL-Links to 

Reading & Writing - A Word Study Curriculum and Supplemental Program for 

K-Adult. Learning by Design, Inc., Evanston, IL 

http://www.learningbydesign.com  

e. The Zaner-Bloser Spelling Program provides instruction materials by grade, pre-

K to grade 6. www.zanerbloser.com/fresh/spelling-overview.html  

4. Writing Instruction 

a. Troia, G. A. (Ed.) (2009). Instruction and Assessment for Struggling Writers: 

Evidence-based Practices. New York: Guilford 

Link: http://www.guilford.com/p/troia 

5. Math Instruction 

http://www.teachercreated.com/
http://www.learningbydesign.com/
http://www.learningbydesign.com/
http://www.guilford.com/p/troia
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a. Early Mathematics A Key Topic Resource  www.researchconnections.org  

A partnership of the National Center for Children in Poverty, the Inter-university 

Consortium for Political and Social Research, the Child Care Bureau, and the Office 

of Planning, Research, and Evaluation  

gse.buffalo.edu/org/conference/ConfWritings2/Greenes.pdf 

b. Ginsberg, H. (2002). Big Math for Little Kids Kindergarten Classbook. Dale 

Seymour Publication.  

Criterion-Referenced Informal Reading Inventories for Identifying Instructional Levels 

1. Leslie, L., & Caldwell, J. S. (2011). Qualitative Reading Inventory-5. Boston, MA: 

Pearson 

2. Woods, M. L., & Moe, A. (2003). Analytical reading inventory [7th ed.]. Upper Saddle 

River, NJ: Merrill/Prentice Hall. This inventory can be used with students in 1st –9th 

grade and includes three narrative forms, one social studies form, and one science form. 

Bilingual Literacy Development 

1. Durgunoglu, A.Y., & Goldenberg, C.  (Eds) (2010) Language and literacy development 

in bilingual settings.  New York: Guilford 

Link: http://www.guilford.com/p/durgunoglu 

2. Shatz, M., & Wilkinson, L. C. (Eds.) (2010).The Education of English Language 

Learners. New York: Guilford 

Link: http://www.guilford.com/p/shatz 

Language Disorders 

1. Mody, M., & Silliman, E. R. (Eds.)(2008). Brain, behavior, and learning in language and 

reading disorders. New York: Guilford. 

Link: http://www.guilford.com/p/mody 

Neglected Level of Language in Teaching 

1. Scott, C.M., & Balthazar, C. (forthcoming). Complex Sentence Knowledge and Skill in 

Reading and Writing Disorders: A Contributing Factor for Which Children?  

Perspectives. International Dyslexia website. 

Science Instruction 

1. teachscience.org 

http://www.guilford.com/p/durgunoglu
http://www.guilford.com/p/shatz
http://www.guilford.com/p/mody
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Representative, not Exhaustive Norm-Referenced Measures of Oral Language, Reading, 

Writing, and Math Skills for Branching Diagnosis and Assessing Response to Instruction 

(use for team’s problem solving consultation, classroom observations, and teacher interviews—

see Interdisciplinary Frameworks Text and PAL II CD Manual) 

AURAL/ORAL LANGUAGE 

1. Oral Vocabulary 

a. Wechsler, D. (2003). Vocabulary subtest. Wechsler Intelligence Scale for 

Children, 4th Edition (WISC-4). San Antonio, TX: Pearson. 

2. Aural-Oral Syntax 

a. Sentence Formulation subtest in Semel, E., Wiig, E.H., & Secord, W.A. (2003). 

Clinical Evaluations of Language Fundamentals 4th Edition: Examiner's Manual. 

San Antonio, TX: Harcourt Assessment, Inc. 

3. Aural-Oral Text Comprehension  

a. Oral Comprehension subtest in Woodcock, R.W., Mather, N., & McGrew, K. 

(2008). Woodcock-Johnson Third Edition Normative Update: Tests of 

Achievement (WJ III NU ACH). Rolling Meadows. 

4. Pragmatics 

a. Test of Pragmatic Language, second edition (TOPL-2). Phelps-Terasaki, D. & 

Phelps-Gunn, T. (2007).  Pro-Ed, Austin, TX.  

READING 

ORAL WORD IDENTIFICATION and DECODING 

1. Accuracy  

a. Letter and Word Identification subtest in Woodcock, R.W., Mather, N., & 

McGrew, K. (2008). Woodcock-Johnson Third Edition Normative Update: Tests 

of Achievement (WJ III NU ACH). Rolling Meadows. 

b. Word Reading in Wechsler Individual Achievement Test, Third Edition (WISC 3) 

(2009), Pearson.  

c. Letter and Word Identification subtest in Kaufman Individual Achievement Test, 

Second Edition (KTEA 2) (2004), Pearson. 

2. Reading Single Real Words without Context Clues Automaticity/Rate  
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a. Sight Word Reading Efficiency subtest in Torgesen, J., Wagner, R., & Rashotte, 

C. (1999). Test of Word Reading Efficiency, 2nd Edition (TOWRE 2). Austin, TX: 

Pro-Ed. 

b. Timed Word Recognition subtest in KTEA 2.  

3. Reading Pseudowords Accuracy  

a. Word Attack subtest in WJ3 

b. Nonword Reading in KTEA2 

c. Pseudoword Reading in WIAT3 

d. Pseudoword Reading in Berninger (2007a), Process Assessment of the Learner, 

2nd Edition, Reading and Writing Diagnostic Battery (PAL 2 RW), Pearson. 

4. Reading Pseudowords Automaticity/Rate 

a. Phonemic Reading Efficiency subtest in TOWRE2 

b. Nonword Reading Rate in KTEA2 

c. Pseudoword Reading in PAL2 RW 

5. Oral Reading Connected Text 

a. Widerholt, L., & Bryant, B. (2011). Gray Oral Reading Test, 5th Edition. San 

Antonio, TX: Pearson. for accuracy and rate 

b. National Assessment of Educational Practice (NAEP) ratings for fluency 

READING COMPREHENSION 

1. Reading Comprehension—Words, Morphology, and Syntax in Sentences 

a. Sentence Sense Accuracy and Fluency and Does It Fit? in PAL 2 RW 

2. Reading Comprehension—Text Accuracy 

a. Passage Comprehension in WJ 3 (cloze procedure) 

b. Reading Comprehension in WIAT3 (answer questions about text) 

3. Reading Vocabulary Meaning--Word Level and Reading Comprehension—Text Level  

a. MacGinitie, W., MacGinitie, R., Maria, K., Dreyer, L., & Hughes, K. (2000, 

norms updated 2006). Gates-MacGinitie Reading Tests (GMRT) Fourth Edition. 

Rolling Meadows, Illinois: Riverside Publishing. Group-Administered, paper and 

pencil Forms S and T. K  

SILENT READING 

1. Silent rate of detecting word boundaries—with and without context. 
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a. Mather, N., Hammill, D., Allen, E., & Roberts, R. (2004). Test of Silent Word 

Reading Fluency TOSWRF. Austin, TX: Pro-Ed. 

b. Hammill, D., Widerholt, J. L., & Allen, E. (2006). Test of silent contextual 

reading fluency. Austin, TX: Pro-Ed. 

2. Silent reading comprehension of content.  

a. Wagner, R. K., Torgesen, J., Rashotte, C. A., & Pearson, N. (2010). Test of Silent 

Reading Efficiency and Comprehension. Austin, TX: Pro-Ed. 

3. Silent reading comprehension integrating word identification and sentence syntax.  

a. Sentence Sense in PAL2.  

AUTOMATIC NAMING OR WRITING OF LETTERS 

1. Letter Naming 

a. Rapid Letter Naming and Switching subtests in Wolf, M., & Denckla, M. (2005). 

RAN/RAS Rapid Automatized Naming and Rapid Alternating Stimulus Tests. 

Austin, TX: Pro-Ed. 

b. Rapid Automatic Naming of Single Letters, Letter Groups, and Words in PAL 2 

RW. 

2. Letter Writing 

a. Alphabet Writing Task—scored for number of legible letters in alphabetic order 

in first 15 seconds 

LEGIBILITY AND SPEED OF HANDWRITING 

1. Total number of legible letters or total time on a curriculum based or normed measure 

SUSTAINED HANDWRITING  

1. Sustained Legibility of Handwriting (FASTEST AND BEST Writing--Printing or Cursive 

on Copy Task) 

a. Barnett, A., Henderson, S., Scheib, B., & Schulz, J. (2007). Detailed Assessment 

of Speed of Handwriting (DASH).   

b. Copy Task PAL 2 RW 

SPELLING  

1. Spelling Sounds in WJ3 Suppplementary Battery; assessed alphabetic principle in the 

spelling direction and phonotactics 
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2. Spelling on WIAT3 (spelling real words from dictation with word pronounced without 

and with sentence context for clues for meaning) 

3. Word Choice in PAL2 RW Recognizing Word-Specific Spelling without Handwriting 

Requirements—Accuracy and Rate 

4. Sight Spelling subtest Mather, N., Roberts, R., Hammill, D., & Allen, E. (2008). Test of 

Orthographic Competence (TOC). Austin, TX: Pro-Ed. 

COMPOSING 

1. Composing—Word Finding 

a. Word Fluency in WIAT3 

2. Composing—Sentences 

a. Sentence Combining subtest in WIAT 3 

b. Writing Fluency subtest in WJ3 

3. Composing--texts 

a. Narrative prompts for length and fluency (and handwriting and spelling during 

composing) in WIAT 2 RW 

b. Note taking and expository writing in WIAT 2 RW 

c. Written Expression subtest with cross-genre writing activities in KTEA2 

MATH 

1. Math Concepts-Counting  

a. Oral Counting subtest in Berninger, V. (2007b). Process Assessment of the 

Learner 

b. Diagnostic for Math (PAL2-M), Pearson.  

2. Math Concepts-Place Value 

a. Oral, written, and problem response written for Place-Value subtests in PAL2 M. 

3. Math Concepts—Part-Whole 

a. Part-Whole Concepts subtest in PAL2 M. 

4. Developmental Math Concepts 

a. Connolly, A. Key Math 3rd Edition (Key Math3) Diagnostic Assessment. 

Concepts, Operations, Applications, Pearson.  

5. Math-Writing 

a. Numeral Writing subtest in PAL2 M. 
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b. Look and Write--Addition, Subtraction, and Switching Addition and Subtraction 

Facts—in PAL 2 M.  

6. Math Calculation 

a. Math Calculation subtest in WJ3. 

b. Numerical Operations in Wechsler Individual Achievement Test, 3rd Ed. San 

Antonio, TX. 

c. Math Computation subtest in KTEA2.  

d. Operations in Key Math 3. 

e. Computation Operations subtest in PAL2 M. 

7. Math Problem Solving 

a. Applied Problems subtest in WJ3. 

b. Math Problem Solving subtest in WIAT 3. 

c. Math Concepts and Applications subtest in KTEA2. 

d. Applications in Key Math3 

e. Multi-Step Problem Solving subtest in PAL2 M. 

8. Math Self-Monitoring 

a. Finding the Bug subtest in PAL2 M. 

ASSESSING SELF-REGULATION OF ATTENTION AND BEHAVIOR 

1. DuPaul, G., Power, T., Anastopoulos, A., & Reid, R. (1998). ADHD Rating Scale-IV  

Checklists, Norms, and Clinical Interpretation.  New York: Guilford.  

http://www.guilford.com/cgi-bin/search.cgi?type=author&pattern=George%20J.%20DuPaul&authlinks=1&cart_id=902286.20090
http://www.guilford.com/cgi-bin/search.cgi?type=author&pattern=Thomas%20J.%20Power&authlinks=1&cart_id=902286.20090
http://www.guilford.com/cgi-bin/search.cgi?type=author&pattern=Robert%20Reid&authlinks=1&cart_id=902286.20090
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Chapter 5 

Tailoring Curriculum and Assessment-Instruction for Middle Childhood 

Instructional Resources for Word Reading and Spelling  

1. Dixon, R., & Englemann, S.  (2001). Spelling through morphographs.  DeSoto, TX:  

SRA/McGraw-Hill 

2. Henry, M. (1990, first edition; 2010, second edition). Words: Integrated decoding and 

spelling instruction based on word origin and word structure. Austin, TX: ProEd. 

3. Nunes, T., & Bryant, P. (2006). Improving literacy instruction through teaching 

morphemes. London: Routledge. 

Comprehensive Reading Instruction for Middle School Students 

1. Denton, C.A., Bryan, D., Wexler, J., Reed, D. & Vaughn, S. (2007). Effective 

instruction for middle school students with reading difficulties: The reading teacher’s 

sourcebook. Austin, TX: Texas Education Agency and the University of 

Texas System. 

2. Denton, C., Vaughn, S., Wexler, J., Bryan, D., & Reed, D. (2012). Effective instruction 

for middle school students with reading difficulties. The reading teacher’s source book. 

Baltimore, MD: Paul H. Brookes. 

Word Frequency for Spelling in Writing 

1. Graham, S., Harris, K., & Loynachan, c. (1994). The spelling for writing list. Journal of 

Learning Disabilities, 27, 210-214. 

Word Frequency for Oral Language and Reading  

1. Carroll, J.B., Davies, P., & Richman, B. (1971).  The American Heritage word frequency 

book.  Boston:  Houghton Mifflin. 

2. Fry, E. (1996). Spelling book: Level 1-6: Words most needed plus phonics. Westminister, 

CA: Teacher Created Materials. 

3. Zeno, S. M., Ivens, S. H., Millard, R. T., & Duvvuri, R. (1995). The educator's word 

frequency guide.  New York: Touchstone Applied Science Associates, Inc. 

Criterion-Referenced Informal Reading Inventories for Identifying Instructional Levels 

1. Leslie, L., & Caldwell, J. S. (2011). Qualitative Reading Inventory-5. Boston, MA: 

Pearson 
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2. Woods, M. L., & Moe, A. (2003). Analytical reading inventory [7th ed.]. Upper Saddle 

River, NJ: Merrill/Prentice Hall. This inventory can be used with students in 1st –9th 

grade and includes three narrative forms, one social studies form, and one science form. 

Oral and Written Word-Level Vocabulary and Text-Level Comprehension Instruction 

1. Beck, I. L., & McKeown, M. G. (2004a). Text Talk. New York: Scholastic. 

2. Beck, I. L., & McKeown, M. G. (2004b). Elements of Reading: Vocabulary. Austin, TX: 

Harcourt Achieve (formerly Steck-Vaughn).  

3. Beck, I. L., & McKeown, M. G., (2006). Improving Comprehension with Questioning 

the Author: A fresh and enhanced view of a proven approach. New York: Scholastic, 

Inc.  

4. Beck, I. L., McKeown, M. G., & Kucan, L. (2002). Bringing words to life: Robust 

vocabulary instruction. New York, NY: Guilford.  

5. Beck, I. L., McKeown, M. G., & Roth, S. (1988). Word Wise. Allen, TX: Developmental 

Learning Materials.  Software 

6. Beck, I. L., Roth, S. F., & McKeown, M. G. (1985). Syllasearch. Allen, TX: 

Developmental Learning Materials Software 

7. McKeown, M. G., Beck, I. L., Hamilton, R., & Kucan, L. (1999). "Questioning the 

Author" Accessibles: Easy access resources for classroom challenges. Bothell, WA: The 

Wright Group.  

Oral Reading Fluency Linked to Vocabulary and Reading Comprehension 

1. Read Naturally (1997-2008). Read Naturally Masters Edition (ME). Saint Paul, 

Minnesota: Read Naturally, Inc. 

2. Hiebert, E. H. (2003). Quick reads. Parsippany, NJ: Pearson Learning.  

http://www.quickreads.org/ 

Linking Vocabulary, Reading, and Spelling 

1. Bear, D. Ivernezzi, M., Templeton, S., & Johnston, F. (2000). Words their way: Word study 

for phonics, vocabulary, and spelling instruction (2nd ed.). Upper Saddle River, NJ: Merrill.  

Levels of Language Approach to Reading and Writing 

1. Berninger, V., & Abbott, S.  (2003). PAL Research-supported reading and writing 

lessons. Instructional Manual and Reproducibles. San Antonio, TX:  Harcourt/PsyCorp 

Sound Games and Looking Games and Transfer to Oral Reading 

http://www.quickreads.org/
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1. Berninger, V. (1998). Process assessment of the learner (PAL). Guides for intervention. 

Reading    and Writing. San Antonio, TX:  The Psychological Corporation.   

2. Berninger, V., & Abbott, S. (2003). PAL Reading and Writing Lessons. San Antonio, TX: 

the Psychological Corporation.  

Handwriting Instruction 

1. Rubel, B. (1995). Loops and Groups. Tucson, AZ:  Therapy Skill Builders. 

2. Slingerland®Institute for Literacy see www.slingerland.org  

3. The Zaner-Bloser Handwriting Program provides instruction materials by grade, pre-K to 

grade 6. www.zanerbloser.com/fresh/handwriting-overview.html  

Handwriting with Links to Text Skills 

1. Berninger, V.  (1998). Process Assessment of the Learner (PAL) Intervention Kit. San 

Antonio, TX: Psychological Corporation. Manuals for Talking Letters and Handwriting 

Automaticity Lessons  

Spelling Instruction 

1. Fry, E.  (1996).  Spelling book.  Level 1-6.    Words most needed plus phonics.  

Westminster, CA:  Teacher Created Materials, Inc.  www.teachercreated.com Contains 

lessons with words and strategies for teaching children to spell high-frequency words 

alone and in dictated sentences and apply phonics knowledge to spelling.  Provides 

placement test for placing children at their instructional level. 

2. Henry, M.  (2003). Unlocking literacy.  Effective decoding and spelling instruction.  

Baltimore: Paul H. Brookes Publishing.  Explains how to teach decoding of words of 

Anglo Saxon, Latinate, and Greek origin based on the phonological, orthographic, and 

morphological units in words. Second edition available since 2010 from Paul H. Brookes.   

3. Masterson, J., Apel, K., & Wasowicz, J. (2006). SPELL 2 Spelling Performance  

Evaluation for Language and Literacy (Spelling assessment software for grade 2 through 

adult; assessment linked to instruction). Learning by Design, Inc., Evanston, IL 

http://www.learningbydesign.com  

4. Wasowicz, J., Apel, K., Masterson, J. & Whitney, A. (2004). SPELL-Links to Reading & 

Writing - A Word Study Curriculum and Supplemental Program for K-Adult. Learning 

by Design, Inc., Evanston, IL http://www.learningbydesign.com  

http://www.teachercreated.com/
http://www.learningbydesign.com/
http://www.learningbydesign.com/
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5. The Zaner-Bloser Spelling Program provides instruction materials by grade, pre-K to 

grade 6. www.zanerbloser.com/fresh/spelling-overview.html  

Science Instruction 

1. teachscience.org 

Teaching Computer Science to Middle School Students 

1. Adolescents learn to externalize cognition through computer programming in a way that 

traditional media does not. See video clip by Mark Zuckerberg and Bill Gates on “What 

Schools Don’t Teach” but should. http://www.youtube.com/watch?v=dmM_xDzy2nU 

TESTS FOR ASSESSING BRANCHING DIAGNOSIS AND RESPONSE TO 

INSTRUCTION 

1. See comprehensive list in posted resources for Chapter 7.  

ASSESSING SELF-REGULATION OF ATTENTION AND BEHAVIOR 

1. DuPaul, G., Power, T., Anastopoulos, A., & Reid, R. (1998). ADHD Rating Scale-IV  

Checklists, Norms, and Clinical Interpretation.  New York: Guilford. 

  

http://www.youtube.com/watch?v=dmM_xDzy2nU
http://www.guilford.com/cgi-bin/search.cgi?type=author&pattern=George%20J.%20DuPaul&authlinks=1&cart_id=902286.20090
http://www.guilford.com/cgi-bin/search.cgi?type=author&pattern=Thomas%20J.%20Power&authlinks=1&cart_id=902286.20090
http://www.guilford.com/cgi-bin/search.cgi?type=author&pattern=Robert%20Reid&authlinks=1&cart_id=902286.20090
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Chapter 6 

Tailoring Curriculum and Assessment-Instruction for Adolescence 

See Resources Posted for Chapters 7 and 8 for Instruction and Assessment for Students in 

Middle School and High School who have not met earlier developmental steppingstones.  
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Chapter 7 

Biodiversity Sources: Genes and Brains 

Basic Resources 

1. Batshaw, M., Roizen, N., & Lotrecchinao, G. (2013). Children with disabilities, 7th 

Edition. Baltimore, MD: Paul H. Brookes. Chapter 1 on Genetics. 

2. McKusick-Nathans Institute of Genetic Medicine& The National Center for 

Biotechnology Information (2010). Online inheritance of Mendelian Inheritance in Man 

(OMIM).Retrieved from http://www.ncbi.nlm.nih.gov/omim/ 

3. National Center for Biotechnology Information (2011). Human genome resources. 

Retrieved from http://www.ncbi.nlm.nih.gov/genome/guide/human 

4. www.talkingbrains.org/.../computational-neuroanatomy-of-speech.html 

Human Connectome 

1. 2013 ISB Symposium - YouTube 

www.youtube.com/playlist?list=PLOojCp...  

2. Recorded talks from ISB's 2013 Symposium: Systems Biology & the Brain. ... 2013 ISB 

Symposium: "New frontiers in human connectomics". Thumbnail 20:23 

3. Neuroimage Special Issue “Mapping the Connectome” 

Open access on journal homepage:  www.elsevier.com/locate/ynimg 

Educational School Neuropsychology Prepared by Daniel Miller, Advisory Panel 

Information about what KIDS, Inc. (www.schoolneuropsych.com) is all about.  

1. Schoolneuropsych.com is a division of KIDS, Inc. We specialize in offering continuing 

education training to certified/licensed school psychologists, licensed educational 

psychologists, licensed psychologists who work with children, and educators. We offer a 

variety of formal learning activities that all relate to the topic of school 

neuropsychology. The CE activities are relevant to enhancing psychological service 

delivery to children, youth, and their families. The focus of all of our CE activities is 

how to translate research in school neuropsychology into applied practice. KIDS, Inc. 

employs leading experts in the school/pediatric neuropsychology to serve as conference 

speakers, online webinar CE speakers, or faculty in our comprehensive School 

Neuropsychology Post-Graduate Certification Program. 

http://www.ncbi.nlm.nih.gov/omim/
http://www.ncbi.nlm.nih.gov/genome/guide/human
http://www.talkingbrains.org/.../computational-neuroanatomy-of-speech.html
http://www.youtube.com/playlist?list=PLOojCp_ZOt2eBLPAgtIkiGimvDncahDq8
http://www.schoolneuropsych.com/
http://schoolneuropsych.com/
http://www.kidsinc.com/
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2. KIDS, Inc. is approved by the National Association of School Psychologists to offer 

continuing education for school psychologists. KIDS, Inc. is approved by the American 

Psychological Association (APA) to sponsor continuing education for psychologists. 

KIDS, Inc. is approved by the California Board of Behavioral Sciences to offer 

continuing education to California licensed educational psychologists. KIDS, Inc. 

maintains responsibility for this program and its content. 

www.schoolneuropsych.com 

3. The website itself was created to provide a collection of resources to inform and train 

practitioners who work with children about the how to apply neuropsychological 

principles into educational practice.  

10-Month Competency-Based School Neuropsychology Post-Graduate Certification 

Program 

1. A competency-based Continuing Education Program designed to train school 

psychologists, licensed educational psychologists, and psychologists to integrate 

neuropsychological principles into their professional practices.  

2. Children are increasingly showing up at school with known or suspected disabilities 

related to neurological conditions. Very few school psychology graduate programs offer 

training in neuropsychological theory, assessments, and evidenced-based interventions 

due to the demands of the required curriculum. The School Neuropsychology Post-

Graduate Certification Program was started in 2002 by Daniel C. Miller, Ph.D., ABPP, 

ABSNP. Since 2002, the program has trained over 600 school neuropsychologists across 

the world, principally in the U.S. and Canada, although we have trained practitioners 

from all over the world.  

3. The purpose of this course is to train school psychologists and psychologists who work 

with children to integrate neuropsychological principles into their professional school-

based practices. This competency-based training program will provide participants with 

a blend of a knowledge base in contemporary neuropsychological theory, assessment 

techniques, and evidence-based interventions; competency-based skills in administering 

and interpreting common neuropsychological instruments for school-aged children; and 

supervised practice of those new skills. 

4. Participants will be able to: 

http://www.schoolneuropsych.com/
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a. demonstrate competency in applying a school neuropsychological assessment and 

intervention model to three integrated case studies. 

b. demonstrate competency in administering and interpreting neuropsychological 

instruments designed for school-age children and youth. 

c. demonstrate competency in case study conceptualization and integration from 

referral questions to applied evidence-based interventions. 

d. demonstrate knowledge of functional neuroanatomy and its relationship to 

common neurodevelopmental disorders in children and youth. 

e. demonstrate knowledge of the major neuropsychological theories with an 

emphasis on the work of Alexander Luria and a process approach to assessment. 

f. demonstrate knowledge of the neurodevelopmental disorders that effect school-

age children. 

g. demonstrate how to conduct a process-oriented method for identifying children 

with learning disabilities, other than using a discrepancy formula. 

h. demonstrate a working knowledge through supervised practice of the latest 

neuropsychological assessment instruments designed for school-aged populations 

(e.g., NEPSY-II, WJIII, WISC-IV Integrated, D-KEFS, WRAML2, CMS, etc. 

5. The format of the School Neuropsychology Post-Graduate Certification Program has 

evolved over the past decade and continues to evolve to meet the educational needs of 

school psychologists and psychologists who work with children. 

6. The program is a total of 10 months of content spread over an 11 month period 

(September through July). We have a required face-to-face meeting in Month #3 

(November) held in Dallas, Texas for all students enrolled in the program. This face-to-

face meeting will provide participants a chance to meet all of the instructors and their 

colleagues in person and provide an opportunity to have some supervised hands-on 

experience with two of the more difficult to administer and interpret pediatric 

neuropsychological tests. In the final month of the program (July), students will be 

required to travel to Dallas, Texas to take their final written and oral exams. These dates 

precede the annual National School Neuropsychology Summer Institute by a few days.   
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7. The remainder of the lectures and some clinical supervision will be delivered online 

using interactive Webinars. The advantages of the online Webinar format to deliver 

lecture content include: 

a. Students will receive lectures from nationally known school neuropsychologist 

faculty members who each have their own areas of expertise. 

b. The lecture notes from the online Webinars will be recorded and students in the 

course will be able to go back and review the lectures at a later time while they 

are enrolled in the program. 

c. Travel during these Webinar months will not be required as long as the student 

has access to a PC with high-speed Internet access and a microphone. 

8. The training sessions, either face-to-face or via Webinar are held once a month 

following the same time schedule: 

a. Friday nights: 6:00 - 9:00 pm Central Standard Time (CST) 

b. Saturdays: 8:00 am - 5:00 pm CST 

c. Sundays: 8:00 am - 4:00 pm CST 

Continuing Education Webinars from Leading Experts in the Field 

1. KIDS, Inc. is pleased to offer over 30 continuing education webinars that range from 3 

to 5 hours in length. The majority of the webinars are stand alone sessions but several 

are part of a lecture series. All of the webinars are presented by leaders in the emerging 

specialization of school neuropsychology.  

Annual School Neuropsychology Summer Institute  

1. Each year in July, for the past 9 years, a conference in held in Dallas, Texas that 

showcases the best and the brightest presenters all presenting on topics related to the 

application of neuropsychological principles to school-aged children and youth 
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Chapter 8 

Developmental Profiles, Pervasive and Specific Developmental Disabilities, and Talent 

Talent Search (Johns Hopkins) 

1. http://link.springer.com/chapter/10.1007/978-1-4020-6162-2_50 

2. http://ldx.sagepub.com/content/30/3/282.full.pdf+html 

Resources for Working with Children with Autism Spectrum Disorders 

1. http://www.autisminternetmodules.org/ 

Resources for Working with Students with Down Syndrome 

1. http://www.down-syndrome.org/default.aspx 

Parenting Children with Developmental Disabilities 

1. Featherstone, H. (1981). A difference in the family: Living with a disabled child. New 

York: Penguin Books. 

Intervention Tools for Students with Pervasive Developmental Disabilities or Specific 

Developmental Disabilities in the Cognitive Domain 

1. http://www.autisminternetmodules.org/ 

Assessment Tools—Sensory and Motor Domain 

1. Hendersen, S., Sugden, D., & Barnett, A. ( 2007). Movement Assessment Battery for 

Children, Second Edition (Movement ABC-2). London: Harcourt Assessment/Pearson.  

2. Korkman, M., Kirk, U., & Kemp, S.  (2007). NEPSY II Second Edition. San Antonio: 

Pearson/Psych Corp. 

Assessment Tool—Aural and Oral Language Domain 

1. Semel, E., Wiig, E.H., & Secord, W.A. (2003). Clinical Evaluations of Language 

Fundamentals 4th Edition: Examiner's Manual. San Antonio, TX: Harcourt Assessment, 

Inc. 

Assessment Tools—Social and Emotional Domain 

1. Gresham, F., & Elliott, S. (2008). Social Skills Improvement Systems (SSIS). San 

Antonio: Pearson. 

2. Reynolds, C., & Kamphaus, R. (2004). Behavior Assessment System for Children, 

Second Edition (BASC-2). San Antonio: Pearson. 

Assessment Tools—Cognitive and Memory Domain 

http://link.springer.com/chapter/10.1007/978-1-4020-6162-2_50
http://ldx.sagepub.com/content/30/3/282.full.pdf+html
http://www.autisminternetmodules.org/
http://www.down-syndrome.org/default.aspx
http://www.autisminternetmodules.org/
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1. Korkman, M., Kirk, U., & Kemp, S.  (2007). Theory of Mind subtest in NEPSY II 

Second Edition. San Antonio: Pearson/Psych Corp.  Theory of Mind 

2. Wechsler, D. (2003). Wechsler Intelligence Scale for Children, 4th Edition (WISC-4). 

San Antonio, TX: Pearson. 

3. Woodcock, R.W., Mather, N., & McGrew, K. (2008). Woodcock-Johnson Third Edition 

Normative Update: Tests of Achievement (WJ III NU ACH). Rolling Meadows. 

Concept Formation (Inductive Thinking) and Analysis-Synthesis (Deductive Thinking)  

Assessment Tools—Attention and Executive Function Domain 

1. Barkley, R. A. (1988). Child behavior rating scales and checklists. In M. Rutter, H. 

Tuma, & I. Lann (Eds.), Assessment and diagnosis in child psychopathology. (pp. 113–

155). New York: Guilford Press. 

2. Barkley, R. A., & Murphy, K. R. (2006). Attention-deficit hyperactivity disorder: A 

clinical workbook (3rd ed.). New York: Guilford Press. 

3. Conners, K. (2008). Conners Rating Scales Third Edition (CRS-3). San Antonio, TX: 

Pearson. 

4. Delis, D., Kaplan, E., & Kramer, J. (2001). Delis-Kaplan Executive Function 

System.DK-EFS San Antonio: The Psychological Corporaton/Pearson. 

5. DuPaul, G., Power, T., Anastopoulos, A., & Reid, R. (1998). ADHD Rating Scale-IV 

Checklists, Norms, and Clinical Interpretation.  New York: Guilford. 

6. Gioia, G. A., Isquith, P. K., Guy, S. C., & Kenworthy, L. (2000). The Behavior Rating 

Inventory of Executive Function (BRIEF) professional manual. Odessa, FL: 

Psychological Corporation. 

  

http://www.guilford.com/cgi-bin/search.cgi?type=author&pattern=George%20J.%20DuPaul&authlinks=1&cart_id=902286.20090
http://www.guilford.com/cgi-bin/search.cgi?type=author&pattern=Thomas%20J.%20Power&authlinks=1&cart_id=902286.20090
http://www.guilford.com/cgi-bin/search.cgi?type=author&pattern=Robert%20Reid&authlinks=1&cart_id=902286.20090
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Chapter 9 

Learning and Phenotype Profiles for Specific Learning Disabilities and Twice Exceptionality 

Normal Variation 

1. Levine, M. (1992). All kinds of minds. A young student’s book about learning 

disabilities and learning disorders. Cambridge, MA: Educators’ Publishing Services.  

Neglected Level of Language in Teaching 

1. Scott, C.M., & Balthazar, C. (forthcoming). Complex Sentence Knowledge and Skill in 

Reading and Writing Disorders: A Contributing Factor for Which Children?  

Perspectives. Check International Dyslexia website for availability. 

Self-Regulated Learning 

1. Cleary, T. (in progress). Self-Regulated Learning Interventions with At-Risk 

Populations: Academic, Mental Health, and Contextual Considerations American 

Psychological Press: Washington, DC. 

Resources for Teachers and Parents for ADHD, Self-Regulated Learning, and Opportunity 

to Learn in Academic Learning Environments  

1. http://casgroup.fiu.edu/CCF/pages.php?id=1401 

2. http://casgroup.fiu.edu/pages/docs/1358/1268746492_What_Parents_and_Teachers_Sho

uld_Know_About_ADHD.pdf 

3. http://casgroup.fiu.edu/pages/docs/1358/1268746492_What_Parents_and_Teachers_Sho

uld_Know_About_ADHD.pdf 

4. ADHD for Parents – Spanish Version   

a. http://casgroup.fiu.edu/pages/docs/1358/1268746513_What_Parents_and_Teache

rs_Should_Know_About_ADHD_(Spanish).pdf 

5. ADHD and Medication Use  

a. http://casgroup.fiu.edu/pages/docs/1358/1271273631_ADHD_Medication_Inform

ation_Sheet_for_Parents_and_Teachers.pdf 

Curriculum Based Assessment and Intervention for Integrated Oral and Written Language  

1. Nelson, N. W., Helm-Estabrooks, N., Hotz, G., & Plante, E. (2011). Test of Integrated 

Language and Literacy Skills (TILLS), standardization version 2.0 [not for distribution 

but check web resources for when this becomes available]. Baltimore, MD: Paul H. 

Brookes Publishing Co., Inc. 

http://casgroup.fiu.edu/CCF/pages.php?id=1401
http://casgroup.fiu.edu/pages/docs/1358/1268746492_What_Parents_and_Teachers_Should_Know_About_ADHD.pdf
http://casgroup.fiu.edu/pages/docs/1358/1268746492_What_Parents_and_Teachers_Should_Know_About_ADHD.pdf
http://casgroup.fiu.edu/pages/docs/1358/1268746492_What_Parents_and_Teachers_Should_Know_About_ADHD.pdf
http://casgroup.fiu.edu/pages/docs/1358/1268746492_What_Parents_and_Teachers_Should_Know_About_ADHD.pdf
http://casgroup.fiu.edu/pages/docs/1358/1268746513_What_Parents_and_Teachers_Should_Know_About_ADHD_(Spanish).pdf
http://casgroup.fiu.edu/pages/docs/1358/1268746513_What_Parents_and_Teachers_Should_Know_About_ADHD_(Spanish).pdf
http://casgroup.fiu.edu/pages/docs/1358/1271273631_ADHD_Medication_Information_Sheet_for_Parents_and_Teachers.pdf
http://casgroup.fiu.edu/pages/docs/1358/1271273631_ADHD_Medication_Information_Sheet_for_Parents_and_Teachers.pdf
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2. The Test of Integrated Language and Literacy Skills (TILLS; SV2; Nelson, Helm-

Estabrooks, Hotz, & Plante, 2011)  

The TLLS is being standardized for dual purposes: (a) differential diagnosis of oral and 

written language disorders and (b) informing plans about what to do next for children 

who are struggling with language and literacy across the age range 6;0 to 18;11. The 15 

subtests (Table 1) of this Curriculum-Based Language Assessment and Intervention 

(Nelson, 1989; 2010) are based on a model of two language levels (sound/word and 

sentence/discourse) by four modalities (listening, speaking, reading, and writing). This is 

consistent with current research that shows that oral and written language difficulties are 

explained better by a language levels-by-modalities theoretical model than a 

receptive/expressive one (Bishop & Snowling, 2004; Catts & Kamhi, 2005; Snowling & 

Hayiou-Thomas, 2006; Tomblin, Zhang, Weiss, Catts, & Ellis Weismer, 2004). The 

language levels by modalities model predicts four diagnostic groupings, each with 

different implications for intervention:  dyslexia (low sound/word level skills, but high 

sentence/discourse; listening comprehension better than reading comprehension), normal 

language (at least average skills in all components), oral and written language impairment 

(low skills in all components), and specific comprehension impairment (high sound/word 

level skills and low sentence/discourse level skills across modalities). Similar profiles 

have been described in the literature (Catts, Hogan, & Adlof, 2005; Nation & Snowling, 

2004; Scarborough, 2005; Silliman & Berninger, 2011).  

Nelson, Anderson, and Applegate (2012) reported on analysis of preliminary 

standardization data (473 children recruited from all 9 regions of the United States) 

collected with support of an IES grant. A discriminant function analysis was completed 

on 92 cases—46 with normal language and 46 with previously diagnosed language-

learning disabilities. These cases were selected as best matches according to age, sex, 

gender, race/ethnicity, and parental education for the students with language-learning 

disablities. Overall discriminant analysis results for the preliminary data set were 

statistically significant (Wilks' lambda: .34098 approx. F (20,108) = 10.437, p< .0001); 

sensitivity and specificity both were within target range of > 80% (83% sensitivity and 

97% specificity). Variables that carried statistically significant variance in the whole 

group discrimination were: Vocabulary Awareness, Phonological Awareness, and 
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Reading Fluency.  Case examples were drawn from the database that illustrated the 

hypothesized patterns for normal language, dyslexia, and oral and written language 

impairment. No clear examples of specific comprehension deficit were found in the 

preliminary data set. The TILLS is expected to be fully standardized by 2014. Additional 

special population studies are underway with students with autism spectrum disorders, 

intellectual developmental disabilities, and deafness/hard-of-hearing. 

REFERENCES 

1. Bishop, D. V. M., & Snowling, M. J. (2004). Developmental dyslexia and specific 

language impairment: Same or different? Psychological Bulletin, 130, 858-886. 

2. Catts, H. W., Hogan, T. P., & Adlof, S. M. (2005). Developmental changes in reading 

and reading disabilities. In H. W. Catts & A. G. Kamhi (Eds.), The connections between 

language and reading disabilities (pp. 25-40). Mahwah, NJ: Lawrence Erlbaum. 

3. Catts, H. W., & Kamhi, A. G. (2005). The connections between language and reading 

disabilities. Mahwah, NJ: Erlbaum. 

4. Nation, K., & Snowling, M. J. (2004). Beyond phonological skills: Broader language 

skills contribute to the development of reading. Journal of Research in Reading, 27(4), 

342-356. 

5. Nelson, N. W., Anderson, M. A., & Applegate, E. B. (2011, June). Evidence for 

differential diagnosis of spoken and written language disorders based on a new Test of 

Table 1. Subtests for Test of Integrated Language and Literacy Skills 
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Integrated Language and Literacy Skills (TILLS). Poster presented at the annual meeting 

of the International Academy for Research in Learning Disabilities, Padua, Italy. 

6. Nelson, N. W., Helm-Estabrooks, N., Hotz, G., & Plante, E. (2011). Test of Integrated 

Language and Literacy Skills (TILLS; standardization version 2). Baltimore, MD: Paul 

H. Brookes Publishing Co.  

7. Scarborough, H. (2005). H. S. Developmental relationships between language and 

reading: Reconciling a beautiful hypothesis with some ugly facts. In H. W. Catts & A. G. 

Kamhi (Eds.), The connections between language and reading disabilities (pp. 3-24). 

Mahwah, NJ: Lawrence Erlbaum. 

8. Silliman, E. R., & Berninger, V. W. (2011). Cross-disciplinary dialogue about the nature 

of oral and written language problems in the context of developmental, academic, and 

phenotypic profiles. Topics in Language Disorders, 31, 6-23.  

9. Snowling, M. J., & Hayiou-Thomas, M. E. (2006). The dyslexia spectrum: Continuities 

between reading, speech, and language impairments. Topics in Language Disorders, 

26(2), 110-126. 

10. Tomblin, J. B., Zhang, X., Weiss, A., Catts, H., & Ellis Weismer, S. (2004). Dimensions 

of individual differences in communication skills among primary grade children. In M. L. 

Rice & S. F. Warren (Eds.), Developmental language disorders (pp. 53-76). Mahwah, 

NJ: Erlbaum.  

Neglected Level of Language in Assessment and Teaching 

1. Scott, C.M., & Balthazar, C. (forthcoming). Complex Sentence Knowledge and Skill in 

Reading and Writing Disorders: A Contributing Factor for Which Children?  

Perspectives. Check International Dyslexia website for availability. 

TESTS AND ASSESSMENTS FOR SPECIFIC LEARNING DISABILITIES 

LEARNING PROFILES See Resources for Chapter 7 for Evidence-Based Measures by 

Levels and Modes of Language or Math 

Evidence-Based PHENOTYPE PROFILES from Programmatic Research Programs 

Organized around the Working Memory Architecture Supporting Language Learning  

1. Wagner, R., Torgesen, J., & Rashotte, C. (1999). Comprehensive Test of Phonological 

Processing. Austin, TX: Pro-Ed. 
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2. Wolf, M., & Denckla, M. (2005). RAN/RAS Rapid Automatized Naming and Rapid 

Alternating Stimulus Tests. Austin, TX: Pro-Ed. 

3. Berninger, V. (2007a) Process Assessment of the Learner, 2nd Edition. Diagnostic for 

Reading and Writing (PAL-II RW) and (2007b) Diagnostic for Math (PAL II M). San 

Antonio, TX: The Psychological Corporation. Now Pearson. 

Teaching Students with Dyslexia and Dysgraphia 

1. Berninger, V., & Wolf, B.  (2009a). Teaching students with dyslexia and dysgraphia: 

Lessons from teaching and science. Baltimore: Paul H. Brookes.  

2. Berninger, V., & Wolf, B.  (2009b). Helping students with dyslexia and dysgraphia make 

connections: Differentiated instruction lesson plans in reading and writing. Baltimore: 

Paul H. Brookes. Spiral book with teaching plans from University of Washington 

Research Program. 

Interventions for Social Cognition Disability 

1. Dodge, K.A. (1993). Social-cognitive mechanisms in the development of conduct 

disorder and depression. Annual Review of Psychology,44, 559-584. 

2. Gianluca, G. (2006). Social cognition and moral cognition in bullying: What’s wrong? 

 Aggressive behavior, 32, 528-539. 

3. Greenberg, M. T., & Kusche, C. A. (1993). Promoting social and emotional development 

in deaf children: The PATHS Project. Seattle: University of Washington Press. 

4. Kusche, C. A., & Greenberg, M. T. (1994). The PATHS curriculum. Seattle: 

Developmental Research and Programs. 

5. Kusché, C., & Greenberg, M.  PATHS. Providing alternative thinking strategies. South 

Deerfield, MA: Channing-Bete Company  

Comorbidity of Dyslexia and ADHD 

1. http://journals.lww.com/topicsinlanguagedisorders/Abstract/2012/07000/Understanding_t

he_Comorbidity_Between_Dyslexia_and.7.aspx 

Cross Battery Assessment Books:  

1. Mascolo, Flanagan, and Alfonso (Eds.) (2014).  Essentials of Planning, Selecting, and 

Tailoring Interventions for the Unique Learner.  Hoboken, NJ: Wiley. 

2. Flanagan, Ortiz, and Alfonso (2013).  Essentials of Cross-Battery Assessment, Third 

Edition.  Hoboken, NJ: Wiley. 

http://journals.lww.com/topicsinlanguagedisorders/Abstract/2012/07000/Understanding_the_Comorbidity_Between_Dyslexia_and.7.aspx
http://journals.lww.com/topicsinlanguagedisorders/Abstract/2012/07000/Understanding_the_Comorbidity_Between_Dyslexia_and.7.aspx
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3. Flanagan, and Harrison (Eds.) (2012).  Contemporary Intellectual Assessment: Theories, 

Tests, and Issues, Third Edition. New York: Guilford.   

4. Flanagan and Alfonso (Eds.) (2011). Essentials of Specific Learning Disability 

Identification.  Hoboken, NJ: Wiley.   

Website: 

1. www.crossbattery.com 

MULTI-MEDIA PROFESSIONAL DEVELOPMENT PROGRAMS 

1. Flanagan, D. P., Kaufman, A. S., Kaufman, N. L., & Lichtenberger, E. O. (Authors). 

(2008). Agora: The Marketplace of Ideas. Best Practices: Applying Response to 

Intervention (RTI) and Comprehensive Assessment for the Identification of Specific 

Learning Disabilities. [6-hour training program/DVD. Pearson].  

2. Go to: www.SLDidentification.com 

  

http://www.crossbattery.com/
http://www.sldidentification.com/
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Chapter 10 

Neurogenetic Disorders 

Resources for Neurogenetic Disorders and Inborn Errors of Metabolism 

1. Appendix AGlossary on Neurogenetic and Medical Disorders in Children and Youth, 

Appendix B Syndromes and Inborn Errors of Metabolism, Appendix C Commonly Used 

Medications, and Appendix D Childhood Disabilities Resources, Services, and 

Organizations in Batshaw, M., Roizen, N., & Lotrecchinao, G. (2013). Children with 

disabilities, 7th Edition. Baltimore, MD: Paul H. Brookes.  

2. McKusick-Nathans Institute of Genetic Medicine& The National Center for 

Biotechnology Information (2010). Online inheritance of Mendelian Inheritance in Man 

(OMIM).Retrieved from http://www.ncbi.nlm.nih.gov/omim/ 

3. National Center for Biotechnology Information (2011). Human genome resources. 

Retrieved from http://www.ncbi.nlm.nih.gov/genome/guide/human 

  

http://www.ncbi.nlm.nih.gov/omim/
http://www.ncbi.nlm.nih.gov/genome/guide/human
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Chapter 11 

Brain-Related Medical Disorders and Other Health Conditions 

The International Statistical Classification of Diseases and Related Health Problems (most 

commonly known by the abbreviation ICD) is a medical classification that provides 

codes to classify diseases and a wide variety of signs, symptoms, abnormal findings, 

complaints, social circumstances, and external causes of injury or disease. Under this 

system, every health condition can be assigned to a unique category and given a code, up 

to six characters long. Such categories can include a set of similar diseases.The 

International Classification of Diseases is published by the World Health Organization 

(WHO) and used worldwide for morbidity and mortality statistics, reimbursement 

systems, and automated decision support in medicine. This system is designed to promote 

international comparability in the collection, processing, classification, and presentation 

of these statistics. The ICD is a core classification of the WHO Family of International 

Classifications (WHO-FIC). 

Chronic Illnesses in School Age Children and Youth 

1. edmedkids@arizona.edu 

Fetal Alcohol Spectrum Disorder 

Citation for consensus paper: 

1. Warren, K., Floyd, L., Calhoun, F., Stone, D., Bertrand, J., Streissguth, A. et al. (2004). 

Consensus Statement on FASD. Washington DC: National Organization on Fetal Alcohol 

Syndrome. 

From UpToDate: accessed April 4, 2013 

1. http://www.uptodate.com/contents/infants-of-mothers-with-substance-

abuse?source=search_result&search=fetal+alcohol+spectrum+disorder&selectedTitle=1~

105 

2. All topics are updated as new evidence becomes available and our peer review process is 

complete. 

3. Literature review current through: Mar 2013. | This topic last updated: Jan 7, 2013.  

4. Fetal alcohol spectrum disorder—The term fetal alcohol spectrum disorder describes the 

broad range of adverse sequelae in alcohol exposed offspring, irrespective of the ability 

to confirm antenatal alcohol exposure [63,64]. It includes: 

mailto:edmedkids@arizona.edu
http://www.uptodate.com/home/editorial-policy
http://www.uptodate.com/contents/infants-of-mothers-with-substance-abuse/abstract/63,64
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• Fetal alcohol syndrome (FAS). This is the most severe form of FASD and is defined 

by abnormalities in three domains; poor growth, abnormal brain growth or structure, 

and specific dysmorphic facial features (table 1). Prenatal alcohol exposure may or 

may not be confirmed. (See 'Fetal alcohol syndrome' below.) 

• Partial fetal alcohol syndrome. These children display the typical facial dysmorphic 

features associated with FAS, abnormalities in only one of the other domains, and 

confirmation of prenatal alcohol exposure. 

• Alcohol-related birth defects (ARBD). These children have the typical facies 

associated with FAS, normal growth, normal brain function and structure, and have 

structural congenital anomalies in other organs (such as cardiac or renal 

abnormalities). Confirmation of prenatal alcohol exposure is required. 

• Alcohol-related neurodevelopmental disorder (ARND). These children have normal 

growth and lack the facial stigmata of FASD but display a pattern of behavioral or 

cognitive abnormalities typical of prenatal alcohol exposure. These children are at 

risk for significant cognitive impairment, abnormalities on testing of verbal learning 

and memory skills, and low intelligence quotient (IQ) scores [65,66]. Confirmation of 

prenatal alcohol exposure is required. 

Link from the CDC 

1. http://www.cdc.gov/NCBDDD/fasd/facts.html 

The term fetal alcohol effects (FAE) was previously used to describe intellectual 

disabilities and problems with behavior and learning in a person whose mother drank 

alcohol during pregnancy. In 1996, the Institute of Medicine (IOM) replaced FAE with 

the terms alcohol-related neurodevelopmental disorder (ARND) and alcohol-related birth 

defects (ARBD). 

Resources on Medical Disorders and Medications 

1. Appendix A Glossary on Neurogenetic and Medical Disorders in Children and Youth, 

Appendix B Syndromes and Inborn Errors of Metabolism, Appendix C Commonly Used 

Medications, and Appendix D Childhood Disabilities Resources, Services, and 

Organizations in Batshaw, M., Roizen, N., & Lotrecchinao, G. (2013). Children with 

disabilities, 7th Edition. Baltimore, MD: Paul H. Brookes.  

Psychiatric Disorders and Violence 

http://www.uptodate.com/contents/image?imageKey=PEDS%2F53028&topicKey=PEDS%2F5010&rank=1%7E105&source=see_link&search=fetal+alcohol+spectrum+disorder
http://www.uptodate.com/contents/infants-of-mothers-with-substance-abuse?source=search_result&search=fetal+alcohol+spectrum+disorder&selectedTitle=1%7E105#H14
http://www.uptodate.com/contents/infants-of-mothers-with-substance-abuse/abstract/65,66
http://www.cdc.gov/NCBDDD/fasd/facts.html
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1. Fazel S, et al. "Bipolar Disorder and Violent Crime: New Evidence from Population-

Based Longitudinal Studies and Systematic Review," Archives of General Psychiatry 

(Sept. 2010): Vol. 67, No. 9, pp. 931–38. 

2. Fazel S, et al. "Schizophrenia, Substance Abuse, and Violent Crime," Journal of the 

American Medical Association (May 20, 2009): Vol. 301, No. 19, pp. 2016–23. 

3. Power, T., Blum, N., Guevara, J., Jones, H. Leslie, L. (2013): Coordinating mental health 

care across primary care and schools: ADHD as a case example, Advances in School 

Mental Health Promotion, 6,168-80 To link to this article: 

http://dx.doi.org/10.1080/1754730X.2013.7490894. Siever LJ. "Neurobiology of 

Aggression and Violence," American Journal of Psychiatry (April 2008): Vol. 165, No. 4, 

pp. 429–42. 

4. Volavka J, et al. "Violent Behavior in Mental Illness: The Role of Substance Abuse," 

Journal of the American Medical Association (Aug. 4, 2010): Vol. 304, No. 5, pp. 563–

64. 

For more references, please see: 

1. www.health.harvard.edu/mentalextra. 

2. www.stanford.edu/~dement/children.html 

3. www.webmd.com/sleep-disorders/guide/children-sleep-problems 

4. www.childrenshospital.org/clinicalservices/.../mainpageS1547P0.html 

5. www.aacap.org/cs/root/facts_for.../childrens_sleep_problems 

6. www.mayoclinic.org/pediatrics-rst/sleep.html 

Resources 

1. For list of concussion symptoms, see Carroll, L., & Rosner, D. (2011).The concussion 

crisis: Anatomy of a silent epidemic. New York, NY: Simon & Schuster.] 

2. For Graduated Return-to-Play Protocol, see McCrory, P., Meeuwisse, W., Johnston, K., 

Dvorak, J., Aubry, M., Molloy, M., & Cantu, R. (2009). Consensus statement on 

concussion in sport: the third international conference on concussion in sport held in  

3. For Lesson Plan for Training Executive Functions of the Brain, see Dawson, P., & Guare, 

R. (2010).Executive skills in children and adolescents: A practical guide to assessment 

and intervention. (2 ed.). New York, NY: The Guilford Press.) 

Fetal Alcohol Spectrum Resources 

http://www.health.harvard.edu/mentalextra
http://www.stanford.edu/~dement/children.html
http://www.webmd.com/sleep-disorders/guide/children-sleep-problems
http://www.childrenshospital.org/clinicalservices/.../mainpageS1547P0.html
http://www.aacap.org/cs/root/facts_for.../childrens_sleep_problems
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1. Astley SJ. Diagnostic guide for fetal alcohol spectrum disorders: The 4-digit diagnostic 

code.3rd ed. Seattle, WA: University of Washington Publication Services, 2004. 

Available online at:http://depts.washington.edu/fasdpn/pdfs/guide2004.pdf. 

2. Chudley AE, Conry J, Cook JL, Loock C, Rosales T, LeBlanc N. Fetal alcohol spectrum 

disorder: Canadian guidelines for diagnosis. Can. Med. Assoc. J. 172(5 Suppl.):S1–S21, 

2005. 

Available online at: http://www.cmaj.ca/content/172/5_suppl/S1.full. 

3. Hoyme HE, May PA, Kalberg WO, Kodituwakku P, Gossage JP, Trujillo PM, et al. A 

practical clinical approach to diagnosis of fetal alcohol spectrum disorders: Clarification 

of the 1996 Institute of Medicine criteria. Pediatrics. 115(1), 39–47, 2005. Available 

online at: http://pediatrics.aappublications.org/content/115/1/39.full.pdf+html. 

4. Stratton K, Howe C, Battaglia F. (Eds.) Fetal alcohol syndrome: Diagnosis, 

epidemiology, 

prevention, and treatment. Washington, DC: National Academies Press, 1996. Available 

online at: http://www.nap.edu/openbook.php?isbn–0309052920. 

5. Stratton K, Howe C, Battaglia F. (Eds.) Fetal alcohol syndrome: Diagnosis, 

epidemiology, prevention, and treatment. Washington, DC: National Academies Press, 

1996. Available online at: http://www.nap.edu/openbook.php?isbn=0309052920. 

Organizations Providing Resources: 

1. Centers for Disease Control and Prevention, Fetal Alcohol Spectrum Disorders, at 

http://www.cdc.gov/ncbddd/fasd/index.html. 

2. National Institute on Alcohol Abuse and Alcoholism, at http://www.niaaa.nih.gov.  

3. Substance Abuse and Mental Health Services Administration, FASD Center for 

Excellence, at http://www.fasdcenter.samhsa.gov. 

4. American Academy of Pediatrics, at: http://aappolicy.aappublications.org/index.dtl. 

5. Collaborative Initiative on Fetal Alcohol Spectrum Disorders, at http://www.cifasd.org. 

Fetal Alcohol Spectrum Disorders Study Group, at http://fasdsg.org. 

6. National Organization on Fetal Alcohol Syndrome, at http://www.nofas.org. 

  

http://www.cmaj.ca/content/172/5_suppl/S1.full
http://www.nap.edu/openbook.php?isbn=0309052920
http://www.niaaa.nih.gov/
http://www.nofas.org/
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Chapter 12 

Environmental Diversity: Families, Socioeconomic, Race, Culture, Language 

Educating Students Living in Poverty 

1. http://www.sciencemag.org/cgi/content/full/312/5782/1900 

Nominees for the Rose Award for Outstanding Interdisciplinary  

Contributions to Serving Students Living in Poverty 

1. Submit nominations to current president of Division 16, APA 

Multicultural Issues in Working with Children and Families 

1. Lynch, E., & Hanson, M. (Eds.) (2004). Developing cross-cultural competence: A guide 

for working with children and their families, 3rd Edition. . Baltimore, MD: Paul H. 

Brookes.  

Indian Education 

1. Visit website for Washington State Indian Education which was created by state 

education, private, and public agencies and several of the 29 federally recognized tribes 

in Washington State, all of whom endorse this ground-breaking curriculum initiate: 

www.indian-ed.org 

2. Instructional resources, materials, and lessons and entire curriculum units aligned with 

National Common Core Standards, state standards, and content-based assessment (CBA) 

can be accessed that are designed to teach US history at the elementary and middle 

school levels and US history and contemporary world issues at the high school level and 

include the perspectives of Indian tribes.  

Culturally Sensitive, Evidence Based Literacy Instruction for Native Americans (only 

source for curriculum materials) 

1. Google Indian Reading Series | Education Northwest educationnorthwest.org › 

American Indian/Alaska Native  

a. Click Go to the American Indian Reading Series 

2. Choose and Click from Books for Grade Levels I through VI as well as teacher's manuals 

and lesson plans are now online: 

• Teacher's Manual (Levels I-III) 

• Level I 

• Level II 

http://www.indian-ed.org/
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CDQQFjAB&url=http%3A%2F%2Feducationnorthwest.org%2Fresource%2F1112&ei=LaLyUbfpNoeligKE5oGICg&usg=AFQjCNG41ZjVZK5fR_rxmUhXPpCvqvbFFg&bvm=bv.49784469,d.cGE
http://educationnorthwest.org/taxonomy/term/187
http://apps.educationnorthwest.org/indianreading/1/manual.html
http://apps.educationnorthwest.org/indianreading/1/index.html
http://apps.educationnorthwest.org/indianreading/2/index.html
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• Level III 

• Teacher's Manual (Level IV) 

• Level IV 

• Teacher's Manual (Level V) 

• Level V 

• Teacher's Manual (Level VI) 

• Level VI 

• Lesson Plans 

Vision of Indian Education from Where the Sun Rises by Dr. Michael Pavel  (get permission) 

1. http://www.goia.wa.gov/Links-Resources/NativeAmericanAchievementReport.pdf 

Understanding Use of Idiom and Cross-Cultural Differences among Speakers of English 

“Teacher Trade!” by Jennie Warmouth and Gabriel Ayerza (published by the U.S. 

Department of State Fulbright). 

This children’s book, from which adults can learn a great deal, explores the cultural 

nature and context of language. American English and Scottish English employ different 

idioms, inflections, and even definitions. This story is a mirrored tale of two teachers: one 

from the US who goes to teach first grade in Scotland; and one from Scotland who goes 

to teach first grade in the U.S. Both teachers use “their own” English without 

modification in the new context – and run into all kinds of confusion.  The illustrations 

feature the LITERAL interpretations of the spoken word as it is perceived by the listener 

in each case (sometimes the students, sometimes the teachers). Resolve is only found 

when the two switch roles: the students become the teachers and the teacher(s) become 

the students. 

Differences between Race and Ethnicity 

1. http://www.differencebetween.net/science/nature/difference-between-ethnicity-and-race/ 

  

http://apps.educationnorthwest.org/indianreading/3/index.html
http://apps.educationnorthwest.org/indianreading/4/manual.html
http://apps.educationnorthwest.org/indianreading/4/index.html
http://apps.educationnorthwest.org/indianreading/5/manual.html
http://apps.educationnorthwest.org/indianreading/5/index.html
http://apps.educationnorthwest.org/indianreading/6/manual.html
http://apps.educationnorthwest.org/indianreading/6/index.html
http://apps.educationnorthwest.org/indianreading/lessonplans/index.php
http://www.goia.wa.gov/Links-Resources/NativeAmericanAchievementReport.pdf
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Chapter 13 

Neuropsychologists Working in an Interdisciplinary Setting with Students with  

Learning Disabilities and Their Parents and Teachers 

See Resources Posted for Chapter 10 by Daniel Miller, School Neuropsychology for Kids. 
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Chapter 14 

Opportunities for Educators to Advocate Proactively for Students 

Web-based Courses 

1. Brown, S.E.  (2010). Issues of Abuse web course.  College of Education, University of 

Washington. 

2. Brown, S.E.  (2009). Teaching Disability History:  Introduction to Disability Studies for 

Educators web course. College of Education, University of Washington. 

3. Brown, S.E.  (2008). Addressing Mental Health Concerns Among Students:  

Developments in School-Community Collaboration web course.  College of Education, 

University of Washington. 

4. Brown, S.E.  (2006).  Introduction to Accessible Information Technology in Education 

web course Lesson Eight:  Accessible Information Technology and the Law (2006).  

UWCTDS, University of Washington.  http://access-it-online.info/webcourse/toc.asp 

5. Brown, S.E.  (2002). Legal Issues in Serving Students with Special Health Care Needs in 

the School Setting web course. College of Education, University of Washington. 

Resources Cited in Chapter 14 

1. Herbert, M.D. and Mould, J.W. (1992).  The advocacy role in public child welfare.  Child 

Welfare, 70(2), at 118. 

2. Stoecklin, V.L. (1994) Advocating for young children with disabilities.  Quarterly 

Resource, 8(3), 1-35 as cited in Fiedler, C.R.  (2000).  Making a Difference:  Advocacy 

Competencies for Special Education Professionals.  Boston:  Allyn and Bacon p. 3 

3. Bonney, L.G. and Moore, S. (1992).  Advocacy:  Noun, verb, adjective or profanity.  

Impact, 5(2), 7. 

4. National Incidence Study of Abuse and Neglect available at  

http://www.acf.hhs.gov/programs/opre/abuse_neglect/natl_incid/nis4_report_congress_fu

ll_pdf_jan2010.pdf 

5. Id. at 19 online. 

• National Incidence Study of Abuse and Neglect at19-20 online. 

6. Id. at 20-25 online. 

http://access-it-online.info/webcourse/toc.asp
http://www.acf.hhs.gov/programs/opre/abuse_neglect/natl_incid/nis4_report_congress_full_pdf_jan2010.pdf
http://www.acf.hhs.gov/programs/opre/abuse_neglect/natl_incid/nis4_report_congress_full_pdf_jan2010.pdf
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7. Lipson, J. (2001). Hostile Hallways: Bullying, Teasing, and Sexual Harassment in 

School. American Association of Univ. Women Educational Foundation. Washington, 

DC. http://www.eric.ed.gov/PDFS/ED454132.pdf 

8. Gruber, J. E., & Fineran, S. (2008). Comparing the Impact of Bullying and Sexual 

Harassment Victimization on the Mental and Physical Health of Adolescents. Sex Roles, 

59, 1-13. DOI: 10.1007/s11199-008-9431-5. 

9. Duffy, J., Wareham, S., & Walsh, M. (2004). Psychological consequences for high 

school students of having been sexually harassed. Sex Roles, 50, 811-821. DOI: 

10.1023/B:SERS.0000029099.38912.28 

10. Espelage, D.L., Aragon, S.R., Birkett, M. , Koenig, B.W. (2008). Homophobic teasing, 

psychological outcomes, and sexual orientation among high school students: What 

influence do mom and schools have? School Psychology Review, 37, 202-216. 

http://www.nasponline.org/membership/..%5Cpublications/spr/pdf/spr372espelage.pdf 

11. Young, E. L., Heath, M. A., Ashbaker, B.Y., Smith, B. (2008). Sexual harassment among 

students with educational disabilities. Remedial and Special Education, 29, 208-221. 

DOI: 10.1177/0741932507311635 

12. Lee, V. E., Croninger, R.G., Linn, E., Chen, Xianglei. The culture of sexual harassment 

in secondary schools. American Educational Research Journal, Vol. 33, No. 2, 383-417 

(1996) DOI: 10.3102/00028312033002383. 

13. Schulte, B. (April 3, 2008). For little children, grown-up labels as sexual harassers. The 

Washington Post,  A01. http://www.washingtonpost.com/wp-

dyn/content/story/2008/04/02/ST2008040203589.html  

14. School Psychology Review 2003, Vol. 32, #1. 

15. CDC estimates that it is approximately 3.2 of every 100,000 children ages 9-18.  

• Children’s Mental Health Needs, Disparities and School Based Services:  A Fact 

Sheet at http://www.healthinschools.org/cfk/mentfact.asp 

16. Id. at 44-50. 

• Helping Traumatized Children Learn available at http://massadvocates.org/uploads/ 

at 44. 

17. Id. at 53-57. 

http://www.eric.ed.gov/PDFS/ED454132.pdf
http://www.nasponline.org/membership/..%5Cpublications/spr/pdf/spr372espelage.pdf
http://www.washingtonpost.com/wp-dyn/content/story/2008/04/02/ST2008040203589.html
http://www.washingtonpost.com/wp-dyn/content/story/2008/04/02/ST2008040203589.html
http://massadvocates.org/uploads/
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• Children’s Mental Health in Washington State:  A Public Health Perspective Needs 

Assessment (March 2006). Department of Health at 34. 
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Chapter 15 

Child Custody Litigation and School Personnel Fostering  

Positive School-Family Relationships 

1. The Ethical Principles of Psychologists and Code of Conduct (American Psychological 

Association 2002, amended 2010), on the APA’s website at 

http://www.apa.org/ethics/code/principles.pdf (last accessed Nov. 21, 2012). 

2. Benjamin, A. (2012). Ethics for Psychologists: A Casebook Approach. Sage. 

3. Jacob, S., Decker, D., & Hartshorne, T. (2010). Ethics and law for school psychologists, 

6th Edition. John Wiley and Sons Ltd. 

4. Michaels, M.H. (2006). Ethical considerations in writing psychological assessment 

reports. Journal of Clinical Psychology, 62(1), 47-58. 

http://www.apa.org/ethics/code/principles.pdf
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