
Family-School	Partnerships:		
Evidence-based	Founda:ons	and	an	

Exemplar	for	Prac:ce	
Susan	M.	Sheridan	&	Amanda	L.	Wi3e	

Nebraska	Center	for	Research	on	Children,	Youth,	Families	
and	Schools	

University	of	Nebraska-Lincoln	



Contributors	and	Acknowledgements	
•  Samantha	Angell	
• Henry	Bass	
•  Sonya	BhaIa	
• Amanda	Moen	
• Drew	White	
	

The	research	reported	here,	and	the	development	of	this	
webinar,	was	supported	in	part	by	the	Ins9tute	of	Educa9on	
Sciences,	U.S.	Department	of	Educa9on,	through	Grants	

R305F050284	and	R324A100115	to	the	University	of	Nebraska-
Lincoln.	The	opinions	expressed	are	those	of	the	authors	and	do	
not	represent	views	of	the	Ins9tute	or	the	U.S.	Department	of	

Educa9on.	



Overview	

•  Family-School	Partnerships	
– Background	
– Support	

•  Framework	for	partnering	with	families	
•  Targeted	Family-School	Partnership	Supports	
•  Teachers	and	Parents	as	Partners	(TAPP)	
•  TAPP	opportuniIes		



Why	Family-School	Partnerships?	
•  Children’s	learning	and	development	is	
the	product	of	influences	from	many	
systems	and	seTngs	(in	and	out	of	
school).	
– Students	spend	91%	of	their	Ime	from	
birth-18	outside	of	school	(Clarke,	1990).	

•  Helping	children	achieve	to	their	fullest	
potenIal	is	a	shared	responsibility	
between	educators	and	families.	



What	are	Family-School	Partnerships?	

A	child-focused	approach	wherein	families	
and	professionals	cooperate,	coordinate,	
and	collaborate	to	enhance	opportuniIes	
and	success	for	children	and	adolescents	
across	social,	emo9onal,	behavioral,	and	
academic	domains	(Sheridan,	Clarke,	&	
Christenson,	2014,	p.	440).			







The	Science	Behind	It	

A]er	decades	of	research	it	is	
abundantly	clear:	

To	maximize	children’s	success,	
families	and	schools	must	work	

together.	



What	Does	the	Research	Say?	

Families	
	and		

Schools	as	
	Partners	

For	students:	
•  Improved	academic	skills,	social	skills,	

engagement,	behaviors	
•  School	compleIon	and	long-term	

academic	success	
For	teachers:	
•  Improved	classroom	management,	

instrucIonal	skills	for	all	students	
•  Be3er	relaIonships	with	students	and	

parents	
•  More	effecIve	problem	solving	skills	
For	parents:	
•  Be3er	communicaIon	with	teachers	
•  Be3er	parenIng	skills	
•  More	learning	opportuniIes	
							at	home	
	
	



Laying	the	FoundaIon:	
	

An	Ecological	Framework	for	
Family-School	Partnerships	



Ecological-Systems	Theory	



Strengthening	Family-School	
Partnerships	in	Schools	

Family-school	partnerships	are	essen9al	at	every	9er	of	
mul9-9ered	systems	of	support	



Tier	I:	Universal	“Core	Components”	of	
Family-School	Partnerships	

•  RelaIonships	
•  IntenIonal	and	structured	strategies	for	
engagement	

•  CommunicaIon	and	informaIon	sharing	
•  OpportuniIes	for	promoIng	learning	and	
behavior	at	home	



Tiers	II/III:	Teachers	and	Parents	as	
Partners	

(aka	Conjoint	Behavioral	ConsultaIon)	
An	indirect,	strength-based,	cross-system	

problem-solving	intervenIon	wherein	parents,	
teachers,	and	other	caregivers	work	as	partners	
and	share	responsibility	for	promoIng	posiIve	
and	consistent	outcomes	related	to	a	child’s	
academic,	behavioral,	and	social-emoIonal	

development.	
(Sheridan	&	Kratochwill,	2008,	p.	25)	



•  Promote	posiIve	outcomes	for	students	with	
behavioral	and	academic	problems	

	

•  Promote	parent	engagement	through	
meaningful	parIcipaIon	

	

•  Build	teacher	and	parent	skills	and	capaciIes	
	

•  Establish	and	strengthen	home-school	
partnerships	

TAPP	Goals	



Research	Findings:		
Academic	Outcomes	

RelaIve	to	comparison	groups,	students	who	
received	TAPP	have	shown	significantly	greater	
gains	over	Ime	in:	
•  Teacher-rated	academic	producIvity	and	academic	

skills	(Murray,	Rabiner,	Schulte,	&	Newi3,	2008)	
•  Parent-rated	homework	performance	(Power	et	al.,	2012)	
•  Math	performance	and	accuracy	(Galloway	&	Sheridan,	1994;	

Weiner,	Sheridan,	&	Jenson,	1998)	

•  Teacher-reported	school	learning	behaviors	(Sheridan	et	
al.,	in	press)	

•  ObservaIons	of	on-task	behavior	(Sheridan	et	al.,	in	press)	

See	Research	Archive:	h3p://cyfs.unl.edu/TAPP/
research-archives	



Research	Findings:		
Behavioral	&	Social-EmoIonal	FuncIoning	

Compared	to	“business	as	usual”	pracIces,	
students	whose	parents	and	teachers	
parIcipated	in	TAPP	demonstrated	significantly	
greater	rates	of	improvement	in:	
•  ObservaIons	of	appropriate	social	behavior	and	
decreases	in	inappropriate	motor	acIvity,	off-task	
behavior	(Sheridan	et	al.,	in	press)	

•  Reports	of	adapIve	skills,	social	skills,	and	social	
interacIons	with	peers	or	adults	(Sheridan	et	al.,	2012;	in	
press)	

See	Research	Archive:	h3p://cyfs.unl.edu/TAPP/
research-archives	



Research	Findings:		
Home	Outcomes	

RelaIve	to	controls,	students	whose	parents	
and	teachers	received	TAPP	have	shown	
significantly	greater	benefits	at	home,	over	Ime	
in:		
•  Parent	report	of	adapIve	skills	and	social	skills	

(Sheridan	et	al.,	2013;	in	press)	

•  Decreases	in	aggressive	behavior,	noncompliance,	
yelling,	and	temper	tantrums	(Sheridan	et	al.,	2013;	in	press)	

See	Research	Archive:	h3p://cyfs.unl.edu/TAPP/
research-archives	



Research	Findings:	Parent	Outcomes	

Parents	who	parIcipated	in	TAPP	reported	
greater	improvements	over	Ime	relaIve	to	
control	group	parents	in:		
•  Problem-solving	abiliIes	(Sheridan	et	al.,	in	press)	
•  Efficacy	to	help	their	child	to	succeed	(Sheridan	et	

al.,	in	press)	

•  Home-school	communicaIon	(Sheridan	et	al.,	2013)	
•  Parent-teacher	relaIonship	(Sheridan	et	al.,	2013;	in	

press)	

See	Research	Archive:	h3p://cyfs.unl.edu/TAPP/
research-archives	



Research	Findings:	Teacher	Outcomes	

Compared	to	“business	as	usual”	comparison	
groups,	teachers	parIcipaIng	in	TAPP	
demonstrated	significantly	greater	
improvements	over	Ime	in:	
•  Observed	posiIve	a3enIon	and	provision	of	

posiIve	consequences	(Sheridan	et	al.,	2017)	
•  Self-reported	use	of	appropriate	behavioral	

strategies,	problem	solving	abiliIes,	teacher-parent	
relaIonship	and	interacIon	quality	with	parents	
(Sheridan	et	al.,	2017)	

See	Research	Archive:	h3p://cyfs.unl.edu/TAPP/
research-archives	



Research	Findings:	Diverse	PopulaIons	

TAPP	has	been	shown	to	be	effecIve	for:	
•  Head	Start	students	(Kratochwill	et	al.,	2003;	Sheridan,	Clarke,	

Knoche,	&	Edwards,	2006)		

•  Children	with	pediatric/medical	needs	(Lasecki	et	al.,	
2008;	Sheridan	et	al.,	2009)	

•  Culturally	diverse	students	(Sheridan,	Eagle,	&	Doll,	2006)	
•  Children	with	developmental	disabiliIes	(Ray,	Skinner	

&	Watson,	1999;	Wilkinson	2005)	

See	Research	Archive:	h3p://cyfs.unl.edu/TAPP/
research-archives	



What	Makes	TAPP	Work?	
What	is	the	“AcIve	Ingredient?”	

TAPP’s	effect	on	children’s	adapIve	and	social	skills	is	mediated	by	the	
teacher-parent	relaIonship	(Sheridan	et	al.,	2012;	in	press).	

	

Parent-
Teacher	

Rela:onship	

CBC/TAPP	
Social	&	
AdapIve	
Skills	



TAPP	Structure	

•  Parents	&	teachers	come	together	with	the	
help	of	a	TAPP	specialist	

•  	A	series	of	approximately	3-4	construcIve,	
acIon-oriented	meeIngs	to	discuss,	
brainstorm,	and	problem	solve		

•  Mutually	supporIve	and	consistent,	research-
based	strategies	are	put	into	place	at	home	
and	in	the	classroom	



Overview	of	TAPP	Stages	



Stages	in	the	TAPP	Process	

Problem	IdenIficaIon	
(Building	on	Strengths)	

	

Problem	Analysis	
(Planning	for	Success)	

	

Plan	ImplementaIon	
	

Plan	EvaluaIon	
(Checking	and	Reconnec9ng)	



Building	on	Strengths	

AcIon	Steps:	
1.  Discuss	the	student’s	strengths	
2.  Discuss	the	needs	(problems)	of	the	student	
3.  Select	and	define	a	target	behavior	
4.  Select	a	focus	and/or	seTng	for	addressing	the	target	

behavior	
5.  Discuss	what	has	already	been	tried	
6.  Discuss	how	and	why	to	collect	informaIon	on	the	target	

behavior	
7.  Determine	a	Ime	to	meet	again	



Stage	1	–	
Building	on	
Strengths	

Mee:ng	Agenda	



Planning	for	Success	

AcIon	Steps:	
•  Examine	the	baseline	data	collected	at	home	and	in	
the	classroom	

•  Set	a	realisIc	behavioral	goal	for	the	students	
•  IdenIfy	what	is	happening	across	seTngs	that	may	
be	influencing	the	target	behavior	

•  Develop	an	intervenIon	plan	to	implement	across	
home	and	school	

•  Implement	the	plan	and	collect	behavioral	data	



Plan	Development	

•  Discuss	general	strategies	and	specific	plans	to	be	
included	in	a	treatment	package	across	home	and	
school	seTngs	
–  The	closer	the	congruity	and	coordinaIon	of	plans	across	
seTngs,	the	be3er!			

–  Home	programs	may	involve	home-school	notes,	
procedures	for	enhancing	learning	environments	and	
opportuniIes	outside	of	school,	etc.	

•  Brainstorm	to	generate	ideas	



Stage	2	–	
Planning	for	
Success		

Mee:ng	Agenda	



Plan	ImplementaIon	

AcIon	Steps:	
•  Explain	the	plan	to	the	student	
•  Check	in	a]er	the	first	day	
•  Use	home-school	notes	
•  Collect	data	and	keep	notes	



Checking	and	ReconnecIng	

AcIon	Steps:	
•  Examine	data	collected	during	plan	implementaIon	
•  Determine	whether	the	goal	was	met	across	home	
and	school	seTngs	

•  Discuss	strategies	to	conInue,	modify,	or	end	the	
intervenIon	plan	

•  Express	willingness	to	conInue	working	together	&	
discuss	ways	to	conInue	partnering	



Stage	3	–		
Checking	and	
Reconnec>ng	

Mee:ng	Agenda		



“Teachers	and	Parents	as	
Partners”	(TAPP):	Resources	

	

Sheridan,	S.	M.	(2014).	The	tough	kid:	
Teachers	and	parents	as	partners.	
Eugene,	OR:	Pacific	Northwest	Publishers	

	

Sheridan,	S.	M.	&	Kratochwill,	T.	R.	(2008).	
Conjoint	behavioral	consulta9on:	
Promo9ng	family-school	connec9ons	and	
interven9ons.	New	York,	NY:	Springer.	

	



TAPP	OpportuniIes	

To	learn	more	about	TAPP	and	potenIal	training	
opportuniIes,	visit	the	TAPP	website:		

	

cyfs.unl.edu/TAPP	



Ques:ons?	
	
	

For	More	InformaIon:	

Susan	Sheridan	
ssheridan2@unl.edu	

Amanda	WiGe	
awi3e2@unl.edu	

cyfs.unl.edu/TAPP	
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